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INTRODUCTION
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Equality is one of the prominent indices of a tiler society'.
Education plays a significant role in making suchsaciety and it also
prepares an individual to live intelligently as seful member of society. But
being a sub system of society, education systemoti$ree from inequalities,
discrimination and stereotyped Gendering Practi€hs. curriculum imparted
to women is designed in accordance with the interesthe male dominated
patriarchal framework. The selection of knowledged skills like the
introduction of cooking, and sewing in schools gais served the patriarchal
ideology and restricted the ground of women tohtbme only. This kind of
gendering begins at home and gradually extendshi&r socializing agencies
like school, religion, media, political institutisrand economic institutions.
Gendering in these social institutions has greaplications upon the
education of girls and boys in general and schaolgarticular because
schools cannot be separated from the values atgralustandards prevailing

in society.

One of the major challenges of contemporary sgciehd the
educational system is to address gender inequalitye social systems. Deep
rooted societal beliefs perpetuate discriminatoggtiment of girls and boys in
school. Thus the stakeholders of all levels of atlon have a key role to play
in developing a gender-sensitive future generat@mldren's perception of
gender roles are affected not only by apparent $ooingender bias, such as
the unjustified pressure on girls and boys to &eeording to the established
“norms” of femininity and masculinity, but also ltlye ‘hidden curriculum’
the subtle lessons that children encounter every tthaough teachers'

behaviors, classroom segregation, feedback anttolan transaction.
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Girls often face ‘double shoot’ discrimination fnothe family and
from the wider community. The gendered socializatipractices inject
patriarchal ideology and socialize the girls to mass their feelings and
desires, and to act modestly with politeness affeceatrol. Their mobility is
restricted and eventually they have to remain enftur walls of home. Boys
on the other hand, receive more care and attefroon the family members.
Gradually they become more authoritative and dontit@wvards their sisters
and then towards their wives later on (Devasial.e1@91). These forms of
discriminatory practices have now become the medt ferms of social
disease encircled by all Nations especially a dgely country like India.
The inescapable discrimination isolates women frath social and

development endeavors of the country.

Education works as a deep socializing agent asdifdelible effects
on young minds and personality. But educationlfit$® a victim of
discrimination; we see schools generating struttonemualities of power and
access to resources (Apple, 2004). These inemsaldare reinforced and
reproduced through the educational curriculum, gedg and evaluative
activities. Many studies have reported that teaclae inclined to interact
differently with boys when compared to girls, teackpent more time for the
interaction with boys than girls (Bailey, 1993; DyfWarren & Walsh, 2001;
Hopf & Hatzichristou, 1999; Jackson & Salisbury, 969 Younger,
Warrington, & Williams, 1996). Schooling generat@s extension of the
domestication of family. The instructional matesialf the school portray
gender based domestic division of labour. In tlessrioom interaction, dalit
children are very often expected to perform the ialetlasks, girls are often
relegated to the work of cleaning and sweepingthebe underpinning the

gendered division of labour.
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In fact, educating girls have greater socio- ecsccadvantages such
as increased productivity, late marriages, deerea birth rate, and rise in
family incomes, improved health standards, whichium benefit the entire
development of our country. But the patriarchal iovotregarding the
education of women is clearly quoted by NationatuoGroup on Gender
Issues in Education (2006) that “once girls and worhave entered in to the
public sphere, empowerment will follow implicithfheir life options will
expand and they will be in a position to take greabntrol of their lives. But
the complexity lies in the fact that schools thelves create boundaries that
limit possibilities. The content, language, imagedexts, the curricula, and
the perceptions of teachers and facilitators haeepower to strengthen the
hold of patriarchy. The school becomes an enclepaede, like the domestic
sphere where discriminations and violations are taked about or

guestioned”.

Education instead of emancipating women beconmes tool for
maintaining the hierarchy of gender disparitiesdu@ation was used to
socialize girls to become diligent wives and dedat®thers when they grew
up. The National Curriculum Framework 2005 remarkbdt secondary
school is a stage of intense physical changes amuations of gender
identity, also a stage of intense vibrancy amekgy. Hence a radical change
of light should be ignited at the secondary edocatevel itself. This will
ensure building up of an egalitarian human sodgtyvhich the exploitation

of the weak will be minimized.
Need and Significance

In the changing world education becomes a meanadaeving great
social capital, which provides ample opportunifi@swomen and men alike,
and a vital social and economic resource for atiet@s as well as to the

nation The challenges of the contemporary world can be omdy if we
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develop a progressive and comprehensive schoolicalum. Education
seems to promise a bright future, widen horizon$ amsure mobility. The
common sense notion of schools is actually perdeas democratic, liberal
institutions committed to make social progress. Buteal, here inequalities
are reinforced and reproduced through the eductmmrriculum, pedagogy,

and evaluative activities” (Apple, 2004).

School is the arena for social adjustments andlsoeconstruction.
The primary function of School is to shape the idgsof our future; it is
called as the ‘home away from home’. Hence they \masis of equality
building should be started from the school itsdlhe secondary stage of
school should be built from the basic values of pinenary structure and
should act like an extension centre to bridge thpsg Because secondary
stage of schooling is the crucial period for thenfation of gender identity
and also serves to inculcate the basic premisesmdtitutional values like
equality, protection of human rights and upholdofgdemocratic values. If
the education system equips the learner to recegh& issues of gender as a
public issue and not as an issue faced by womarealben a well framed
schooling system without Gendering Practices witluhd good responsible

citizens who would contribute to the achievemenational goals.

Kerala models in terms of literacy, eation and health in comparison
to all other states of the country. Even thenKbeala education system faces
some form of discrimination here: the tradition@reotyped gender roles and
norms determine in what ways our children learm e deep seated beliefs
that boys are naturally superior to girls, thattperform better than girls and
that a girl or woman should not challenge the naalthority. These beliefs
badly affect the fullest expressions of the begsemial of girls and restrict
their aspiration for further studies. If this sitiea continues, it will adversely

affect the smooth functioning of the democratic,dermized and egalitarian
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nature of our country. Hence all the stakeholderge a key role to play,
whether the school system reinforce or subjugatadéeng Practices — a

guestion to be scientifically explored.

In the schools of Kerala, both teaclard pupils often have very set
ideas about the ways in which girls and boys shdudthave, and the
organization of the school days can reinforce thdsas. The Gendering
Practices is implicitly expressed in the forms stéreotyped beliefs in
classrooms like chores such as fetching waternuigathe classroom, being
often assigned to girls and female teachers, tfferential expectation and
treatment by teachers to both genders were have theekey issues focused
by different researchers in this area. These kiod$sendering Practices
create hindrance to the progress of our nation raagl create an ill heath
society. These types of schools are not even fgratie existence of an ideal
concept of school. We can’t expect socially prdihecdemocratic citizens

from this kind of schooling.

Kerala is the highly literate state wdhéine majority of women are in
the mainstream of society due to education employmbealth status,
standard of living and life expectancy, the pararsetof a modernized
society. But the state of women in Kerala is nadlbsafe; she is subjected to
severe form of discrimination in all spheres. listibe the condition of a
literate state like Kerala, then what will be theigion of other low literate

states in India? Educational research has to aslthiessvital social concern.

Gendering as a research area is not that muchorexblin the
educational research culture. Prevalence of ingguahd discrimination on
the basis of caste, class, religion, rural, urbad @ibe creates cumulative
disadvantages to girls or women in comparison tstamd men. It is because
the social structure of Kerala, impose some unrsacgsrestriction to girls

and also tries to marginalize and subjugate ginant boys, since the
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prevailing inequality, patriarchal structure andrebtyped attitude towards
women in society get reinforced through the proa#sschooling. Instead of
challenging these stereotypes and underlying paivacture, education tries
to rebuild injustice and perpetuates the existiagus quo. So the investigator
raised some research questions in this regard. Hhese differences are
produced and reproduced in the context of schawmlssehooling? Does the
schools challenge or maintain the status-quo reggr@endering Practices?

And what can be done to battle against this disoatron?

In Kerala most of the gender studies are focusedhe issues of
equity, access to schooling, stagnation and drogadat but only little efforts
were made to examine the gendered nature of #ssrclom context, teacher
interaction, curricular and co-curricular practicgendered construction of
the specific subjects within the micro aspects li# schooling system of
Kerala. Being a potential instrument of social a@neducation invites our
attention to a new assumption that schooling ptaygradictory roles; so the
researcher made an attempt to investigate thermrwe of Gendering
Practices in secondary schools of Kerala by examirthe perception of
different stakeholders like Heads, Teachers, Stisdeand Parents of
secondary schools by using a qualitative reseapgroach. Hence there
arises a need for building a gender sensitive éuganeration by identifying
the occurrence of Gendering Practices in the aweicand co-curricular
activities of secondary schools. Hence the presemty made an attempt to
examine the occurrence of Gendering Practices ior@kary Schools of

Kerala.
Statement of the Problem

School education is the springboard tieides the future of Kerala.
Our school should ensure an education system wadlolvs all individuals,

irrespective of gender, to develop their capabditand freedoms. But we can
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see that there is wide spread inequality and idscation in all spheres of
education such as in enrolment, teaching learningy@ment, perception of
teachers, the content of text books and the tzaahe influenced by ways of
teaching, the content of the curriculum, and retadi within the classroom.
Wide gap between male and female has existed beeydars and deliberate
efforts have been made by the United Nations taesddit. These efforts
include the constitutional safeguards for the prtid@ of women, declaration
of a decade for women, Education for All, MillenmuDevelopment Goals
(MDGs) CEDAW (Convention on the Elimination of alForms of

Discrimination Against Women, 1981) etc. All thes#orts criticize the

unequal treatment between sexes and the stereotypgsl of teaching in

educational system.

Gender is distinct from “sex” and refers to sdgiabnstructed and not
biologically given characteristics of human beirg.refers to the social
construction of what is considered male and ferbalged on socio-cultural
norms and power. Most of these stereotypes depmm s intelligent,
competent, outgoing, active, strong and brave,eviwvbmen are as homely,
warm and expressive, incompetent and passive. Poelyay male as the
strong, dominant person with leadership trait, am® works should outside
the home in often-prestigious occupations, whiladke is usually portrayed
as being subordinate and confined to the home €Fi§Q93; Stangor &
Lange, 1994).

Our education system lacks the key dsrens of quality as it is
discriminatory and does not ensure an educatioisys1 which both gender
have an equal access. Dimensions of educationatyquéich are crucial for
the achievement of gender equality in schoolinglute the content of
learning materials and the curriculum, the natdrthe teaching and learning

materials, teacher-pupil relations, and gender isessuse of resources.
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Aspects of quality and gender equality in educatmmsiude the freedom to
enter school, to learn and participate there ietgadnd security, to develop
identities that tolerate others, to promote headthgd to enjoy economic,
political, and cultural opportunities. Here someestions arise, Are females
and males are fundamentally different? And, if slould they be treated
equally or differently? How these differences aerpetuated through the
schooling process? Are the teachers’ genders musst Is the curriculum

gender dominated? These are the questions to bherats

From literature review it was revealed that genskemsitization and
awareness building has received some popularityjtbhs restricted only to
the issues of access and equity, gender stereatypestbooks, dropouts etc.
Such an attempt is really derisory and there isiibg need for a serious
inquiry into the curricular and co-curricular adfies, classroom organization,
socialization process, evaluation system as wethaschool environment in
general. In the states of Kerala there was no tqti®k and comprehensive
methodological attempt to understand the occurrehgendering within the
curricular and co-curricular activities of secondachools. The questions like
whether there exist stereotyped Gendering Praciiicd®e schools of Kerala,
if yes, on what levels and aspects these affeetddvelopment of a child,
how the stakeholders of education are responsiblettiese aspects are to be
scientifically examined. Therefore the present gtusd to examine the
occurrence of Gendering Practices as perceivethéyifferent stakeholders
of secondary schools of Kerala and to suggest sogasures to ensure better
learning environment for both genders. Hencerieéadized that taking such an
attempt have greater significance. Hence the ptesemy is entitled as
PERCEIVED GENDERING PRACTICES IN SECONDARY SCHOOLS
OF KERALA.
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Definition of Key Terms
Gendering

Gendering is the process of ascribing characiesisf masculinity or
femininity to a phenomenon (i.e., a role, positiconcept, person, object,
organization, or artifact), usually resulting inwer and privilege, voice and
neglect or advantage and disadvantage, as dravag @@ lines of gender
(Mills, 2009).

Gendering Practices

Gendering Practices means it is a m®&y which gender is brought
into social relations through interaction. It isciass of activities which is
assigned differently to girls and boys based onrtkexual differences.
(Connell, 2005).

In the present study Gendering Practices opetiopertains to the
apparent practices of discriminating girls and bogkted to the various

curricular and co-curricular experiences in schools
Perceived Gendering Practices

In the present study perceived Gendering Practiees operationally
defined as the perception of Gendering Practicethéylifferent stakeholders
of secondary schools within the curricular and agdcular activities of the

secondary schools of Kerala.
Secondary School

Secondary school means one of the depklschooling, which start

from class VIl to X.
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In the present study, the different stakeholddrsexzondary schools
like, heads, teachers, students and parents war & the representative of

the secondary schools.
Variables
The present study has taken the following vargble
Major Variable

Perception of different stakeholders (heads, ®achstudents and
parents) on Gendering Practices in secondanyaels taken as the major

variables of the present study.
Classificatory Variables

Gender, locale, type of school, religion, edugaloqualification, and

teaching experience are selected as the claseifycaariables.
Objectives

The study has the following objectives:

1. To examine the occurrence of GenderingtRexcin the curricular and
co-curricular activities of secondary school¥Kefala

2. To find out the occurrence of GenderingcBcas as perceived by the
heads of secondary schools of Kerala for the tetahple and the
relevant subsamples based on
(@ Gender
(b) Locale
(c)  Type of school
(d) Religion
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3. To find out the occurrence of Gendering Btas as perceived
by the secondary schools teachers of Kerala fortdted sample and

the relevant subsamples based on

(@) Gender

(b)  Locale

(c)  Type of school
(d) Religion

(e) Teaching experience
4. To find out the occurrence of GenderingcBeas as perceived by the
secondary schools students of Kerala for the tsgahple and the

relevant subsamples based on

(@ Gender
(b) Locale
(c) Religion

(d)  Type of school
5. To find out the occurrence of GenderingcBeas as perceived by the
secondary schools parents of Kerala for the tosamhpde and the

relevant subsamples based on

(@ Gender
(b) Locale
(c) Religion

(d)  Type of School
(e)  Educational Qualification
6. To suggest measures to overcome Genderirggti€es in the

secondary schools of Kerala.
Methodology

The present study employed qualitative researdigde because its

primary focus is upon a phenomenon within its ceniesing a variety of data



Introduction 12

sources. This is to ensure that the situation tsemplored through one lens,
but rather an array of lenses which provides mieltipspects of the
phenomenon to be revealed and understood. Sincgtuldyg is qualitative, it

aims to understand the existing situation or chamghe situation under
study, it does not aim to test the hypothesesrdibier exploring the situation

on the basis of assumptions.

Since the primary goal of the research is to emarthe occurrence of
Gendering Practices, if it is existing in the sedamy schools of Kerala as
perceived by the different stakeholders of secondenools; by exploring the
different opinion about a specific problem, and viaeious dimensions of the
Gendering Practices as perceived by the differ¢gitetiolders were also
crosschecked to get a deep understanding aboptabé&em under study. The
gualitative expression of the open responses wss @kamined. All the

responses were critically examined to derive caichu
Sample Used

The population of the study comprised of the défe stakeholders of
secondary schools of Kerala. Heads, teachersemtsichnd parents of the
secondary schools of Kerala were taken as thecpmtits of the present
study. Among the secondary schools of Kerala, 28rs#ary schools and the
respective head teachers were selected. The tojallation of teachers
comprise of 57788, out of these 200 secondary $cteaehers were also
selected. Regarding students’ population, of 1445746 total secondary
school students, 800 students of secondary scheais selected and out of
the parents of these students 300 parents weresealiscted for the sample of
the study. The study was conducted in six districtsKerala, namely
Kasaragode, Calicut, Malappuram, Palakkad, Thrissuand
Thiruvananthapuram. The samples were selected ing s$ratified random

sampling technique giving due representation tovreus strata viz, gender,
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locale, teaching experience, educational qualibcatreligion and type of

school.
Tools Used

. Questionnaire to Heads on Gendering Practices danskary schools
(Musthafa & Fousiya, 2015)

. Questionnaire to Teachers on Gendering PractioesSecondary
Schools (Musthafa & Fousiya, 2015)

. Questionnaire to  Students on Gendering PracticesSecondary
Schools (Musthafa & Fousiya, 2015)

. Questionnaire to Parents on Gendering PracticesSecondary
Schools (Musthafa & Fousiya, 2015)

. Observation Schedule on Gendering Practices inrffiecyg Schools
(Musthafa & Fousiya, 2015)

Statistical Techniques
Percentage analysis

In order to get the percentage score of the dedkadata, the
investigator calculated the frequency of each nespoagainst each items,
then computed the total score and applied the flarraxplained by Guilford,
(1973).

_ Totalscorel responsebtainedor group «
Themaximumscore/ responsehatcanbe
obtainedor agroup

100

Scope of the Study

The present study is primarily aims to uncover tiealitative
exploration of the occurrence of Gendering Prastioethe curricular and co-

curricular activities of secondary schools of Kardl it exists. For this, the
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perception of Heads, Teachers, Students and Parewtyds the various
dimensions of Gendering Practices like gender 8eitgi in curriculum,

pedagogical practices, school environment, ingonat materials, and gender
based violence, gender socialization; classroontigise, co-curricular

activities and evaluation system were explored.atidition to this the
differences in perception based on the subsamidesgender, locale, and
type of management, educational qualifications, eglijion and teaching

experiences were also studied.

In order to finalize the variable under investigat a deep review of
the wide ranging theoretical roots concerned with &rea of gender and
education were done. The studies in the relateasdike gender bias, gender
stereotypes, and gender inequality were also exgloue to its connection
with the variable Gendering Practices. This prosidenceptual clarity and
comprehensive understanding of the theoreticalndtraof the various

dimensions of Gendering Practices.

The investigator developed four major tools fore tistudy by
considering the norms and standards of the theaftethputs through a
comprehensive review process. Along with this tphmions of the experts in

the concerned field of gender and education wese @btained.

The heads, teachers, students and parents oixtimeagor districts of
Kerala constitute the samples, since the studyusasl a large variety of
samples from respective districts which solely espnt the whole population
of secondary schools of Kerala. By adopting a itatate paradigm of
research, approaching the research problem throoglitiple lines-
authenticating the response on the same issuegthi@osschecking, utilizing
the obtained data from different sources, the igator hopes that the results

derived are generalizable and valid which are lgpwide implications to the
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micro aspects of Kerala and at the same time therani@vels of Indian

school system.

The results obtained through this study is exmedte identify the
occurrence of Gendering Practices, if any throlnghpterceptions of different
stake holders of the secondary school system aalgsandifferent aspects of
the problem at hand and bring valid and generdizalemediation to
overcome the same issue both in the curricularcandurricular activities in

the context of schooling at secondary level.

The investigator selected the different stakehsld# the secondary
schools, so as to cross-check the data obtaines fvoe sample. The
comparison of the perception of Heads, Teachetgledts and Parents were
made to ensure the reliability and objectivity ¢fetdata regarding the
occurrence of gendering in the secondary schookeaddla. Hence the results

of the present study are valid and generalisable.

The finding of the present study can be extendemhdke the changes
in formal laws and institutional practices, as wadl the informal aspects of
the classrooms and to deconstruct the veiled peltigh power structure that

discriminate men and women in society.
Limitations of the Study
The study has the following limitations

. The investigator delimited the study to six maj@stricts, due to the
physical distance and time constrain.

. Investigator selected more schools from Malappudistricts due to
the physical accessibility of the schools.

. The investigator obtained data from only the IXtdaX" standard

students of secondary schools, and did not setedests of VIII"
standards because they could not understand thms iteamed in the
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guestionnaire as they do not have clear and canergareness about
their gender identity.

. Though the investigator envisaged including the ssifecatory
variables like type of family of students, agelué teachers and district
of the school, she could not include this dueneetconstraints.

. Since the review of literature have shown increagsttering towards
girls than boys. The investigator has delimiteg pinesent study to the
perception of different stakeholders on genderingcices towards
girls than boys.

. The investigator eliminated dimensions like gendensitivity in
curriculum to students and parents, since thesesamoples were not
able to understand the technical aspects of it.

In spite of all these limitations, by adopting aig research procedure
with appropriate design and taking data from propoate sample with the
help of standardized tools, the investigator hapas the study would derive
dependable and generalizable results that congribuich to the theoretical
realm and praxis of the entire educational fiekhezially worthwhile to the
secondary schools of Kerala.

Organization of the Report

The details of the report are organized sequéntial six chapters.
These are arranged in the following headings.

Chapter | Provides a condensed introduction of the probleegd and
significance of the study, statement of the prohldefinition
of key terms used in the title, variable of thedstuobjectives
stated for the study, research assumptions fotedila brief
description of methodology and the scope and lioms of
the study.

Chapter I This chapter provides a deep review of the varibesretical
strands of the variable under study. It also doaiméhe



Chapter Il

Chapter IV

Chapter V
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various studies reviewed in the field of gender addcation
and gives a brief summary of the related studies.

This chapter deals with a detailed description ok t
methodology used for the study. It encompassegaedithe
study, variable selected for the study, samplectelg tools
and techniques, methods of data collection, antsstal

measures used for the analysis of the data callecte

This chapter contains the statistical analyseshefdata, its
interpretations and the discussions of obtainedltsesThis
chapter also discuss the observation of schooltipescand
critical examination of the obtained results an@ ®ross
comparison of the perception of different stakebmdd and
also the comparison of sub samples on Genderiagtibes
and some of the open responses to support thanetta
values and the possible solutions to eliminate ®end

Practices.

The summary of the study presents major findindee t
obtained conclusion. The summary chapter also offer
comprehensive examination of the educational imgbns of
the present study and it recommends some of theabld

suggestions for further research.
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REVIEW OF RELATED LITERATURE

Review of literature is a major part of researatrkg which presents
evidence of past research and give an insight thegresent research works.
Review of literature makes the research more e¥edby serving multi
purposes like elimination of duplication, framinfjhypotheses, expansion of
the curiosity and enthusiasm of the researchewjiges navigation about the
unexplored realm and attempt to give an insightthe issues under

investigation.

In the present study the review of literature iesented under the

heads of theoretical overview of gender and edocatnd related studies.
Theoretical Overview of Gender and Education

The variables under study is subjected to a tigitexploration and is

categorically presented under the following heasling
Gender and Education

There have been intense researches in gendeestilit there exist a
dearth of research work in the field of gender addcation. Many of the
feminist theories focusing the inequalities of womied to the point of

attention to the theoretical strands of the presesgarch work.
Feminist Theories on Inequalities

The well-known theories of inequalities consistibéral feminism and

Marxist feminism.
Liberal Feminism

Liberal feminists asserted that individuals livilmgsociety should have

political and legal rights irrespective of theirxes. Women should be
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provided with equal rights such as right to voight to education, equal legal
rights as husband, right to participate in politiaetivities. The relegation of
women in to private domestic spheres as women’aralaplace has been
widely criticized by liberal feminists. Mary Wollstecraft (1982) in her book
Vindications of the Rights of Womargues that “each individual has natural
rights in society irrespective of his or her sexl @emocracy is not true one
unless women get the right to vote. Also, Mary \Atolhecraft criticized
women’s confinement to the “private space outsiflehe public arena”.
Women'’s liberation is possible only through edumatnd her accessibility to
the public domain i.e. Work outside the home. Adaw to her the private
space is created with an endless round of senselegsid, tedious,
undervalued and invisible activities related witlbneestic chores, child
rearing, housework to prop up of adult men. Conttarthis the existence of
the public space where the true realities of s$ditgacan be found — money,
power, prestige, status , freedom, self esteemrance avenues for personal

development.

Liberal feminism examined gender inequality innter of sexual
division of labour and separation of private an@llgudomain. The traditional
sexual division of labour between men and women thasroot cause of
gender inequalities in society. Historically meanfr the dawn of civilization
itself were performed tasks which require high ptaisstrengths such as
hunting, mining activities and all other outdoatiaties whereas women
concentrated on gathering the food, collectionu#l$ and other resources,
child bearing, rearing of children and engagingthe domestic chores.
These sexual divisions of labour are reinforcedthy traditional social
institutions like religion, caste, customs, econom@nd political institutions.
Women'’s primary location is perceived to be in finvate sphere and men’s

in the public sphere, and the socialization is @dvas preparing children for
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their adult roles in order to work in the sphergprapriate for their sex
(Severiens, 1994).

Liberal feminism is build up on Enlightenment leé&li such as
rationality, natural rights and education that agtéo all men and women.
Lindsey (2015) quotes the words of John Stuart '$lilvork on The
Subjection of Wome1869) as “what is now called the nature of wonsean
eminently artificial thing the result of forced apgsion in some directions,

unnatural stimulation in others.”

The liberal feminists perceived that educationlaegs prejudice and
ignorance with sound knowledge, wisdom and enligiment. For them girls
should be provided with equal access to educa#iod,the legal measures to

ensure equity of access and equal concern.
Marxist Feminism

Karl Marx, the proponent of Marxist feminism, aegl that oppression
of women is rooted in social and economic structlireese feminist believed
that the gendered division of labour is the realseato women’s inequality.
Men have historically been paid high and get higtiad status and power in
society where as women did the unpaid work whicuires much time and
energy it gradually led to the devaluation of worsestatus in society. The

sexual division of labour restricts women'’s soteaiation in society.

Class is an important category to understand fipgession of women
and it also has a direct interaction with laboud groductivity. Marxist
feminists uphold that class position is the firgtetermining factor to
understand each individuals quality of life expeces and only the second is
that whether a person being male or female(Gaaa1992). So gender
relations are buried within the more basic struetir the class system in the

modern capitalist society. Women are unequal to narbecause of gender
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but because of the membership in a particular clEss theoretical roots has
consistent with the status of women in the Africanuntries there the first
priority is given to social class and race anddgens placed as the last have
been disadvantageous to black women during thealiioe struggle in

Namibia, South Africa and Zimbabwe.
Marxist Feminism in Education

Marxist feminism placed  contradictory demands smmools and
colleges. In modern days although girls are peechitto study science
subjects in schools, but are also persuaded to sakgcts such as home
economics in order to instill in them their respeetfuture roles as wives and
mothers (Khattak, 2011).

Barrett's (1998) examination is more deterministerguing that
education is apparently the object of state poding tries to reproduce both
class and the class system; it is not reduciblet.tdHe contended by
elucidating four levels at which gender relatiome eeproduced in schools.
The first is ideology— these ideologies compel agividual to socialize in
tune with the traditional stereotyped roles of fieimé behavior and masculine
behaviour. The second is that of the structure @gdnization- it indicates
that majority of head teachers and heads of depatsin many countries are
of men, while women are employed in lower gradestld teaching
profession. The third is the mechanism of sexuakdin of labour, as boys
are influenced to study science and technology estbj and girls are
‘encouraged’ to study the arts. The fourth is tifathe definition of legitimate
knowledge—what is often taught as neutral and obgecis in fact

andocentric and sexist.
Feminist Theories of Difference

The theories which describes women'’s situatiobasically different

from men’s situation elucidates difference in tewhsocialization, bio-social
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conditioning, social psychological aspects and dHwave feminism
(Lengermann and Niebrugge-Brantley 1992). The nmogortant theories
includes under this heads are Social learning thear sex role theories,

Cognitive Developmental Theories and Psychoanalyories.
Theories of gender socialization

Theories of Gender socialization explore the caxpprocess of
socialization by integrating three theoretical amhes. These dimensions
are interconnected and overlapping. The three tgei@ Individual level —
psychological dimension, Interactional level — stmgical dimension and the

institutional levels.
Cognitive development theory

Kohlberg (1966) used Piaget’s models of child dmweent to build a
novel psychological theory of gender socializatiocpmmonly called
cognitive-development theory. This theory explalms ways in which gender
identity is formed among children and the ability build gender-type
themselves and others. Gender typing is anothar ter sex-typing, which
indicates the expected behavior appropriate forsmxeor gender but not the
other. Children obtain gender identity and learménmder-type as they grow

through a series of discrete, fixed developmertéajes.

Children shape their gender identities at the @fgevo and half and
three. During that period child began to identifgir gender as well as those
of others. Small children not born with the ability distinguish gender, it is
something that they have to be learned. Accordingognitive development
theory, gender stability means children know tlhatirt gender is permanent,

which cannot be change for the rest of their lives.

Another aspect of cognitive development theorender constancy,

which attain at the age of seven. It conveys anerstdnding that even
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changing the external physical appearance of aopetdses not alter their
underlying sex category. With this gender constamtyidren develop the
complicated understanding that even a male weaaindress, a wig, or
makeup is still fundamentally a male. Until thisge, children’s concept of
gender is still limited and based on very concreies, believes like girls

have long hair, boys have beards etc. (Siann, 1994)

Children are not able to develop actual gendertypintil they attain
gender constancy at age of seven. During this tthey actively engage in
the environment for the selection of appropriateaweor consistent with their
gender identity. The basic assumption is that whelittle girl begins to
observe others and herself as gendered, she widklhenotivated to behave
like feminine and tries to model other people toowhshe identifies as
women in her environment. This is primarily drivéume to children’s need for
cognitive consistency; if children know what thgender is, then what they
do and think should line up with that gender (B&883).

Children try to attain gender congruency througgh pirocess of gender
socialization. Cognitive development theory does twially negate the
influence of external environment, or of societself. Instead the society
gives the basic requirements to attain gender camgry. But it tries to locate
much more of the power in socializing the targetsidren) rather than with

the agents of socialization.
Social learning theory

Social learning theories explained the complexess of gender role
socialisation. The theory dominated in the acadew@lm during the 1970s
and ‘80s, it traced the perpetuation of unequatigenoles in society. Social
learning theory portrayed a fairly conspiratorialer for the agents of

socialization, people like parents, friends ancheas. From the birth itself
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mother being the first agent of socialisation, @mssly or unconsciously try
to teach her children the desirable values and saisociety. Mother treats
differently to the child on the basis of the sekegarization. The differential
treatment includes caring, touching and ideas abhatwnomy of boys and
absence of autonomy of girls. The more parentdaijsgifferential behaviour

like exposing children to specific kinds of toyspma the child will express
gender stereotypes. Parents are seen as chanmelsgithwhich gender

stereotypes are communicated to the children a@edtlae children internalize
the multiple stereotypes (Stanley and Sue Wise R002s done primarily

through a system of reward and punishments. Faaigg the first agency
of socialisation differentially reward and punistxgyped behavior. Hence
parents deliberately plan the desirable behaviat Will be rewarded and
punished in their sons and daughters. Social legrtineorists later append to
their original formulation and declared the conasiantention on the part of

agents of socialization was not necessary to thegss (Bandura, 1963).

When children start imitating others around thémejr latent learning
began to start. This latent learning happens dégss of reward and
punishment but through imitation. This made a simfthe focus of social
learning theory towards imitation and modeling, ibatso lifted some queries
as to whom children exactly imitated and modeleati&@ learning theorists
further argued that children tends to model thdévese on same-sex
individuals by paying more interest to same sexgaad form a strong bond
with the same-sex parents. These bonds depend @nogess called
identification, where the child copies the wholdt@ans of behavior without

consciously being trained or rewarded (Siann, 1994)

The general assumption about gender role sodializes that it begins
firstly in the family, but it extends the same mwig effect to other

socializing agents like nursery and primary schodlsmen’s inferior status
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was regarded to be as a product of the first Samgl experience within the
family, and then in school. It was contend that thidden curriculum’
conveyed notions about girls being less importaahtboys, resulting in the
lower confidence and expectations that contributedgirls’ educational
failure (Sharpe, 1976; Delamont, 1980; Whyte, Dé&ant and Cruickshank,
1985; Clarricoates, 1987). These institutions cadithe process as well as
play a part in constructing gender through thegaoisation and practices.
The same treatment and processes are then continyudte secondary and
tertiary education system and perpetuates perhapdifierent ways, as
children progress into their successive life stagesadolescence and then
adulthood. The media, interaction with other clahldr other agencies and
factors also contribute to the gender socialisapimtess (Measor and Sikes,
1992).

Gender Role in Educational Context

Gender role theory has made great impact on eduehtresearch. It
explored how social expectations are defined imtlass media and in school
curricula (Duncan 1989; Motlotle 1989). The thewad outputs of social
learning emphasize Gendering Practices occur duethéo differential
expectation of society over both genders, theseferdiices are
institutionalized through the different institut®rmf society, education also
inject such a gender segregated learning expesetacboth girls and boys.
Socialization in the schools touches substantiatlythe informal (hidden)
curriculum is a vital dimension of schooling thréughich educational milieu
may introduce changes in social perceptions oryvemely, continue to
replicate traditional values and attitudes. Thisia@ation envelops a broad
array of practices, ranging from teachers’ and adstrators’ expectations
and attitudes, textbook messages, classroom dysapeer interactions, and

to the greater environment (Stromquist, 2008)
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Psychoanalytic theory

Biological difference theories primary assert thia¢ physiological
make-up of human bodies are the foundation of tloéakrelations of gender.
These theories uphold that biology decides gender society reflects its
behavioural aspects. Connel remarked that “theewdifft personality
structures of men and women to their different ptatsodies, and different

cognitive and affective processes” (Connell 1987).

Chodorow devised Psychoanalytic theory of genaeiatization by
refining the theory of Sigmound Freud. Chodorow7@pin her book The
Reproduction of Motheririg portrayed the importance of Freud’s legacy of
psychoanalysis to explicate the key causal faagtowomen’s subordinate
position; as their status as mothers. The thelugidates the ways in which
gender becomes deeply embedded in the psychic tgteucof our
personalities. The two important concepts in thsory are Psychoanalytic
identification and ego boundaries. Psycho analgeantification is the way
in which a child modifies her own sense of selbmder to incorporate some
ability, attribute, or power she see in others atbthem. Ego boundaries
another concept adopted form Freud explains theseseof personal
psychological division between ourselves and therldvoaround us
(Chodorow, 1978).

Chodorow (1978) contend that mothers have moraclattent and
similarity to daughters than son because they tekms have already
internalized a sense of gender identity. On an nscous level, mothers then
tries to push their sons away in ways that theyndbpush their daughters.
This may led to the emergence of a particular patbé socialization among
girls. They may develop a particular personalifuciure characterized by

caring, empathetic, nurturing and with less of dmlitg to differentiate
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themselves from others. Feminine personality stimechas less developed

ego boundaries.

Before the formation of masculine gender identitgle infants more
primarily have identification with their mother. B® develop a kind of
masculine identity with the absence of an initi@sculine identification. Due
to this men have stronger ego boundaries than dmemo Masculinity is
learned by boys in part as a rejection of whateinihine, including their
identification with their mother. So here in thadsence, masculinity is
learned boys through the use of cultural sterestypther than through the
kind of direct observation that girls experiencahwiheir mothers. It may
results in the formation of a less stable gendentitly than feminine identity,
and it has the basic nature of blaming all thingd depreciating everything
as feminine. Psycho analytic theory of gender $iaaeidon emphasized how

the process of gender socialization recreated #sebss generations.
Gender schema theory

The theory was enunciated by Sandra Bem (1983)oring to her a
kind of cognitive structure help us to adapt wikie texternal environment

called schema, they serve a kind of sorting andrazing function.

A gender schema, then, is a cognitive structua¢ ¢nables us to sort
characteristics and behaviors into masculine amini@e categories and then
creates various other associations with those cae=y Gender schema helps
us to shape our perception about the world aromnthrough the lenses of
gender. Gender schema theory presents genderegédalasses that lead us
to categorize the practices of the social worlcodigh gender lens. Bem
argued that socialization occur when a child a@yairself concept, to their
gender schema (Bem, 1983). Children learn thébates of gender schema of
their particular society, and learn the typical way behavior associated with

the specific category such as masculine and feminifhey also be
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acquainted with that they fall into a definite gaiges based on their own
sex. When the children are able to associate thmna particular gender
schema as masculine and feminine, their senseeofitg is formed. It limits

them to a particular subset of behaviors and dggusuitable to their own
gender. The universality of gender schemas genarbteary social structure
composed of masculine and feminine and many ottigbwges, behaviors,
and categories in the wider society. It convindes people that without the

binary structure society cannot function in a cdde way.

Bem (1993) explained about the new concept of geschema existed
in the Anglo-European societies androcentrism artgr polarization which
provides an understanding of the concept of gemdéne developed world.
sm is the practice, conscious or otherwise, ofiptamasculinity at the centre
of one’s world view and its culture and societyhe$e beliefs underestimate
the activities and status of women. It depicts femiy and all its

entitlements are the deviations from the univestahdard of masculinity.

Gender polarization, explicates the way in whictlittwles and
behaviors are suitable for men are viewed aspirtgguiate for women and
vice versa. Bem (1993) explored that gender patdn functions in two
ways. First, it produces two mutually exclusiveigisr for being male and
female. This indicates that the script that isahlé to male only applicable to
male, and no script can ever be appropriate foh lgmnders. Second, if
anyone deviates from these gender scripts amgedeby the society as
unnatural, immoral, pathological and abnormal depenup on the particular

system of thought.
Feminist Theories on Gender Oppression

Gender theories of oppression portray women’'sagan as the result

of a direct power relationship between men and women which men,
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effectively execute those interests which reinfortteeir control, use
subjugation and oppression over women (Mannathb899). The important
theories of gender oppression appraised below adecal feminism and

socialist feminism.
Radical feminism

Radical feminism asserts that man is the primawyee of oppression
and every culture is male dominated. It contenked all social institutions
are intertwined operates as a vehicle through wimgn tries to oppress
women. Patriarchy is the most significant inegyaktich subjugates women
social status in society. Radical feminists conedat on the patriarchal

family as a key site of domination and oppressiime{ton and Agger, 1993).

Contemporary radical feminists believe that to amune the very
structure of patriarchal oppression women mustter@aseparate space or
institutions that are women centered. Where wog®nenjoy the fruits of
freedom, virtues of nurturance and sharing will duate i.e a women

identified world
Implication in Education

Radical perspective works towards restructurirgggbwer relationship
between girls and boys in school. Radical femsngstsert that the institutions
of society perpetuate the hidden messages of pateah oppression by
reinforcing the existing Gendering Practices. Inasding the learning context
is powered by the hierarchical domination of maledsnts over female
students, which has a negative impact on femaifesthances. Hence males
are perceived as the major source of problems féraales encounter in
schools. According to Mahoney's (1985) boys pondach of their time and

energy in school to the control of girls; boys have power to reduce girls’
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chances of success. Radical feminists also indpecsexual harassment of

females by male students and teachers and othssrads in school.

Some educational research work conducted witrenraigical feminist
paradigm mainly focused on two strands. The fimslielh is comprised of
education is the transmission of males’ knowleddg&gpender (1982) is the
main proponent of this approach. Schools mairdpgdmit males experience
as if it was everyone’s experience. Spender rendariden have provided us
with a false picture of the world not just, becattsar view is so limited, but
because they have insisted that their limited viewhe total view (Spender,
1982). He also examined the sexist bias in thebtmks of schools. The
striking examples of this bias can be seen few o@rr@ferences to the
women’s movement though they are demanding to lwepaed into high
education and to be enfranchised. In a patriarebekty the role of education
typically to transmit a dominant ideology i.e. malgte dominance (Francis
and Skelton, 2005)

Radical feminists’ second strand propagated that durriculum in
school is geared towards boys’ interests, teaatwisentrate boys over girls.
Schooling is a process by which the thoughts ammkeences of girls and
women are marginalized by male students and mafelbaes of staff (Acker,
1984). Feminists observed that girls discrimingtexperiences as a means
through which boys or men control girls or womerhisTemphasize that
women are consciously oppressed and discriminatédhey are not a simple
unlucky recipients of prejudice (Khattak, 2011).rFadical feminists,
therefore, schooling is symbolized as a means ttudg girls from power.
Due to this reason radical feminist is totally agaithe superficial solutions
such as those that seek to promote more womerhigher education. Such
solutions are degrading women status through thentlainequitable

distribution of power in society and the academarld/(Spender, 1982)
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Radical feminists give little attention to refoiime present education
system. Because the schooling process trapped mvome vicious circle in
which men are able to get out of the circle andrattaccording to his own
wish but, women are victimized and becoming unssefté in society.
According to Spender the only resolution for tlighe creation of a separate
space or institution where women can enjoy fuleéfem, relationships and
she can build a world of her own. Women must theator of her own

education and should capable enough to make tivgirroles in society.
Socialist feminism

Socialist Feminism is an outcome of the contemporaomen’s
liberation movement. It tries to reinterpret ¥Marxist historical Materialism
and employed it in to the main tenets held byicadieminists. Socialist
feminism explained the significance of social waridhe construction of the
difference between men and women. According tantbelogy is gendered
as well as sexed. They contributed an analytical td class and gender.
They asserts that sexual division of labour duargpecific historical context
are crucial in determining women'’s’ social statassociety. They insisted
that obliteration of capitalism and patriarchy amgnificant for the liberation
of women. They searched the alienation of womentdureer status of mother

and wives as sexual beings.

Patriarchy, Capitalism and domination are the seremployed to
examine the multi dimensional system of oppressomted in the production
process, gender, class, global circumstances dmmicey. In the developed
countries some educational researchers employedhtteretical inputs of
socialist paradigm in their studies. They concdattamainly to the social

inequalities in school by exploring the socialmstinists’ strands.
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Socialist Feminism in Schooling

Many scholars addressed the issues of social aliéigs in school as a
result of Gendering Practices. Mannathoko arguedl while taking classes
teachers not attend the issues of gender whichrscaled in the knowledge
of the lesson. This may lead to a situation wheoenen and girls’ lives
remain indiscernible throughout the lessons tau@h&nnathoko, 1995).
There has been numerous research works from 1880ards on influence
of gender in schooling (Kann 1984; Duncan 1989; iEa\1990; Nyathi-
Ramahobo 1992; and Mafela 1993; Fuller, Hua andi&yh994).

The socialist perspective oriented towards altgtire social milieu of
school with an aim  of removing social class uiggand gender inequity in
education. This approach demonstrates that sctawelsiewed as the sub
system of society and it tried to perpetuate thexdedng Practices and
thereby reproducing the existing status quo. Slamgp@rimarily centered on
the creation of a better and peaceful social wtwrlthe younger generations.
But socialist feminist contented that instead @&ating equality in the minds
of the learner, schooling nurture and reinforcequadity and discrimination
among the learner. Hence some methods and statsigould be adopted to

battle these situations.

The traditional educational researchers generakcluded the
consideration of actions of women. Consequenthlgigline of education had
little to say about women. The theoretical strifigeminism deeply shaken

the hidden structure of patriarchy ingrained inedecational superstructure.

It is essential to cross-examine the gender tBsannderpinning the
conceptualization of education and its allied endes Discussions of gender
theories in the context of education and trainirap enable feminists,

activists, educators and policy makers to unpackesof the contradictions
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and tensions that arise as women and men intérasthese gender concepts
and theories that describe and explain why andéuhweation is gendered and
how the gendering of education and training leamlsgénder injustices
(Mannathoko, 1999). This is the reason why the geme of feminist
research has got much excitement and optimism arttegiew generation

educational researchers.
Gendering in Education: Research in European socigt

The uneven development and "wide divergence" engtiucation and
training makes the European society to explorectiieection of Gender and
education. Evaluation of performance and progmesSuropean education
and training systems since 2000 demonstrates tt@mugh some gender
differences in attainment remain, other changes atn be found (CEC,
2008).

The numerous research works in the European sexiet various
aspects reveals the complex connection betweenegemt! education. The
European research studies asking some researchioguéke how are
gender inequalities produced and reproduced withén context of school?
Even though high achievement in education, whysgare still marginalized
in subjects like mathematics, science and techy@ldg asks what factors
leads to boys’ weakness in reading? What role derps and peers play in
the perpetuating the gendered outcome of theirddnls education of

children.

European Research Studies: Performance of Girls in Science,

Mathematics and IT

If success is measured only in terms of achieveérnmam participation
and retention a significant gender gaps can be: $®sts perform discernibly

less well at reading, and have more special skikducation. Girls are not
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well in subjects like mathematics, science and Herg as boys perform well
in these areas. Results of Programme for Intemaitio Student

Assessment(PISA) indicate that science subjectserabd little or "no

difference in average science performance” betwatnand boys, with girls

do better than boys in 12 countries and boys sgamarginally higher than
girls in 8 countries (CEC, 2008 ; OECD, 2009).

Influence of parents and peers

The influence of equal opportunities discourse armeased in the
performance of girls, have brought about some Bagamt changes in the
gendered conception of some specific subjects mittiie educational
institutions.  But there are some other influeneesich reinforce the
traditional stereotyped perception among the stisdeRarents’ roles are
crucial in determining their students’ educatioglbices and aspirations.
Parents consciously or unconsciously transmit theitural capital to their
children through the selection of school, socisigg study habits, learning
styles etc. parents being a powerful players pagtetgender stereotypical
expectations. Numerous research have shown theemdé of teachers and
parents gender stereotyped behaviour and expewaten weaken girls self
confidence in mathematics skill and in future itynssscourage them to select
mathematics related subjects (Eccles and Wigfi002; Turner et al., 2004)

Research conducted in Canada report parents’dssitto science in particular
are strongly gendered which influence children eptions about the subject
(Crowley et al, 2001). Both fathers and mothers ewgiven preferential
treatment to their boys in the formation of scieotattitude, language skill,
thinking and activities. Schools are porous orgaions in terms of cultural
ethos; they remain detached from other socialtuigins like family, media,
economic, religious and political institutions etisut they are not culturally
isolated. Teachers and Students being the ageststy bring the dominant
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cultural mores and norms into school thereby ragihg the gendered notions
of parents and society at large (Martin, 1996; Lsy@t al, 2003; Bedard&
Cho, 2007).

Peer pressure is one of the key attribute in safga subject. During
the period of adolescence peer pressure is crutigdiren may identify some
subjects as masculine and others as feminine aartaop their identity
formation. In school their subject choices aredroten by academic interests
and skills. They are motivated in such a way téesteneself as specific kind
of (attractive) masculine or feminine person (Harerp and Kessels, 2004).
Peers tend to stimulate Gendering Practices andegestereotyped behaviour
and punish for the non-conformity; this has a bwaron subject choices
(Kessels, 2005). Kessels’s study in German hidioals revealed that girls
who excelled in physics were considered not acdeptell with boys.
Although boys and girls who were good at music mid perceive that they
were less popular with girls than other boys (atsyji This study indicated
that girls are strongly attributed to traditiondereotyped discipline like

feminine discipline and masculine disciplines.
Gendering inputs in the educational outcomes

Girls have a marked advantage in reading when aoadpwith boys in
the European societies. Girls’ achievement is @best across countries,
different age groups, survey periods, and studygnammes. Subjects like
mathematics, science, and information technologsid®red boys dominated

subjects, here girls are underrepresented.

Gender differences in educational attainment eceived considerable
attention in recent years. It mainly focused ‘umrdbievement’ of boys
relative to girls. The theory which supports thase the feminisation of the
teaching profession and the adoption of the tegchethods which is most

suitable to girls learning styles and the over ein@gement of girls education.
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Attitudes and behavior of school personnel

The structure and organization of European schdoisctions
according to the typical traditional stereotypedtidie and practices. Findings
from research suggest that teachers, principaésd teachers held stereotyped
notion regarding the role of girls and boys, med aomen in future society.
International research on classroom interactionwdxn teachers and pupils
coherently has found that teachers unconscioustiendifferential treatment

towards boys and girls in classroom.

Studies found that male and female teachers citelifferently with
boys and girls in the classrooms. Their intetactapparently cultivates
Gendering Practices in school. It comprises of baysproportionate
percentage of interaction with teachers ; boysawee often begin interaction
with teachers than girls, boys ask questions fogheir teachers, they often
got difficult questions from their teachers tharigjithey more often received

appreciation and encouragement from their teadharsgirls (CDEG,2011).

Classroom experience of the girls in European @ishrevealed that
girls are less confidence in the traditionally maeminated disciplines.
Observations of PISA 2006 in relation to scienee,consistent with this
finding. Science teachers state that girls have desifidence to do their work
in classrooms. But the teachers did not feel arassue instead they perceive
it as a specific feature of girls. Teacher doescooisider gender equality is an
issue at school and which is to be addressed. fbinlm of reluctance is

apparent among heads, teachers, and among sttitemiselves.
Feminization of teaching profession

As a profession teaching is a female occupatiorthim European
countries, especially in the lower sectors of thecation. Although this is

one of the major considerations in many countnmesasures to attract more
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men in to teaching profession are essential. Educatanagement, however
are dominated by men and there seems to be ddfinieational initiatives to

encourage a balanced situation in terms of gefddeacher education policy
also not takes in to consider the gender sensgs®nAbsence of quality
national material to combat gender issues, and Emfreedom to choose
material and methods leads to teaching the topanimefficient ways in the
European school. Subjects like personal relatignstdlucation and sex

education considered optional also adversely affecsituation.

Career guidance scheme established in most diuhgpean countries
with a view to address gender stereotyping in cacdmice and deliver
lectures on gender-sensitive aspects. But in rewt mf them are, however,
there is dearth of integrated national strategher& also absence of specific

projects to boost boys interests.
Policy of hidden curriculum

European countries established a well knit potioyhidden curriculum
and school climate with an objective of preventafrgender-based violence
and harassment in schools. However, only a smatibeu of countries have
adopted it and gives topmost priority and but nadshe countries rely on an

irregular basis and found to be ineffective.
Absence of single-sex settings in public schools

European countries adopted co-education in thégsithools as mean
to achieve gender equality, achieved only less fifan years ago. The re
starting of single-sex settings does thereforefoonhd to be an encouraging
one. Research shows that positive effects of tharaéion of the genders are
inconclusive. The economic burden will be also highen countries start

separate schools for both genders.
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Gendering in Education: The Indian Scenario

Gender is the most pervasive form of social gication in a typically
multicultural and patriarchal society like Indid.dperates as an organizing
principle that governs the underlying regularitigatterns and social relations
in India. Gender intersects all sections of socliéy caste, class, race, tribe,
region, religion and all kinds of communities. Whémeaches to a woman,
who is poverty stricken, belonging to lower cadteéerate, black in clolour,
tribe and migrant then she has to face “cumulaitnegualities” in her life.
The National Focus Group on Gender Issues in Enugaf2006) clearly
states that gender as “not a women'’s issue; it@ple’s issue”, “Femininity”
does not exist in isolation from “Masculinity”. Gaer relations are neither
“natural” nor given, they are constructed to makequal relations seem
“natural”, and can be naturalized only under theeds of socialization.
Unequal gender relations impede the freedoralloindividuals to form their
human capacities to their fullest. Therefore ithe duty of both men and
women to unshackle human beings from the existiogyep structure of
gender (NCERT, 2006).

Shaping of Girl Child in Indian Society

Formation of a girl child comprises the constraianhd issues in the
formation of feminine identity in a patriarchal iad society through the
processes of socialization. Gender socializatiogirisethe time we are born,
from the simple question “is it a boy or a girl?1€¢@man, 2000). Gender
roles are learned by agencies of socialization,clvtare the teachers of
society. This helps the child to acquire approprigénder roles enshrined in
the cultural milieu. Theses role differences autucally expected and get
reproduce in other social institutions like familparriage, education, and
kinship. Gender differences result from the sozalon process, especially

during our childhood and adolescence (Beal, 19B4@. social construction of
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gender challenges the stereotyped notion to akogaéqual roles to girls and
boys, and to explore how other gender roles anmamtegithin the matrix of
relationships and institutions. Family is most ortant primary agency of
socialization, which plays a significant role inaping the gender identity of
the child through the configuration of roles on thesis of gender and age
divisions, recruiting the members into the famihydgprovides training in the

acquisition of future roles.
Gendering in natal homes

The construction of femininity is a complex andhtiouous process
which is transmitted through language, proverbs, atuals. Conception of
unmarried and married daughters in their natal s visualized in
various proverbs, myths, rituals are inculcatingotiygh the process of
socialization. The desire for a boy child is agp@iin day today conversation
in forms of saying. For example, parents who arenfgaonly daughters often
commented as “future is black as they are not lgaany support” (Dube
2000).

The social structure of Indian society are precd@mily patriarchal, it
get reflect in gender socialization. Often ginsital home is referred as to be
a temporary shelter; girls grow up with the viewhalving their own house in
future. Girls’ status is often elevated when shergarried and given birth to
a boy child. Some of festivals in India reiteratiihg unknown fact that girls
need to leave their mother's home and will be sdito the natal home in

these festivals.

In her natal home girl and boy are exposed fterdint cultures,
therefore the attitude toward boys and girls shearsie nuances. Girls are
playing with dolls, learning to prepare food an@&ging in role play through

which she imitate the norms, values, roles asstiatith feminine identity.
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Boys are playing with small weapons, cars and apewaged to practice in
sports related activities. Mother known to be tingt Socializing agent taught
a lesson of contamination with a stereotypicalkimg, it is really arduous to

get out of this vicious circle. Girls are socialisin such a way to be
obedient, caring , calm, passive, quiet, submissing nurturing whereas
boys are tuned to mostly disobedient, adventuraatiye, independent,
outgoing, strong, intelligent and so on. This fogendered socialisation
practices injects within in the minds of the bogsvery early stages of their
life as their interests are opposed to girls andhet. Hence social structure
has been structured in such a way that benefits andnoppose women. So
whenever women organize equality for them men ofesact defensively

(Marinova, 2003).

Socialization of the girl child implies inhererieps of construction of
femininity at the pre-pubertal and post-pubertalgses. In the pre-pubertal
period son and daughters are attributed to difteralues. Preference for son
is believed to be preferred for the continuatiordetcent and daughters are
valued when they preserve pre-pubertal purity irietg. The various
ceremonies and rituals are reiterating the augpsciess and purity of the girl

child or virginity of women in India.

In short all these structural inequalities negdtivinfluence the
education of girls. Parents encourage the educatiaheir sons and try to
retain their sons in school, because the socialktsire of Indian society
perpetuates the dominant idea of masculinity asrtbeme generators. The
constructions of gendering about girls such asektic responsibilities and
the home maker deeply impact the perception of paren choosing the
schooling of girls. Parents treat girls as somelogdyoperty and to educate
them is considered a mere waste of money. Thesgegag inputs pushing
girls out of the education system and led to argignatory attitude towards

the education of girls.
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Gendering in Schooling

School is the second potential agency of soci#dizaafter family. It
functions as an extension of family in gender daaton. The gendered
perception are get accelerated when students dniter® the school. They
spent more than six hours a day in classes anadbkaiated activities. Along
with their new bags, textbooks, pencils, and nod&bp children come to
school armed with well- known sex-role stereoty@dmut "appropriate”
female and male behaviors. Education through tloegss of Socialization
strengthens Gendering Practices in school. Educatreproduces
domestication through gendered socialization ofsgand boys in school.
School textbooks depict this gendered domestisiiniof labor. Class rooms
are the microcosms of society where the interastimplicate the hidden
hierarchical power structure, the classroom fjast as Dalit children are
expected to do the menial works, girls are oftelegated the work of

cleaning and sweeping, perpetuating the gendexesiah of labour.

Schooling has undergone rapid social transformatio the 2%
century at the eve of globalization, liberalizaticend privatization.
Proliferation of unaided private schools functianilike unregulated system
in education, where majority of the schools forgetnurture the basic
constitutional values like equality and justicet@asl it foster success rate and
market values. Recent Studies show that governsehols are becoming
centers’ of poor quality education for the margired and poor especially for
girls who are coming from poor families (Ramachamdr2004). Choice of
schooling is apparently gendered, because mostegbdrents send their sons
to unaided private schools, in order to get upves@homic mobility in future
(Sudarshan, 2000).
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School and Social Control

The schooling of girl’s remains embedded in thaetal structure even
though it gives an enlarged space for the growtwamen. In real, school
curriculum and schooling become active agency ¢titial reproduction and
social control. Schooling provides chances to naregch other, get access in
to public space and interaction with males. Contfadexuality can be seen in
sending girls to schools. Small girls are provideme freedom to enter in to
the coeducational primary schools. But when gidcres puberty some
control imposed up on her (Ahmad, 1985). Henceywhere girls are drop
out at 11 plus and greater are 14 plus from scimusit be comprehend in this
context (Dube, 1988).

The social control on female is explicit whethbey have access to
education or not, type, duration and quality ofeadion they receive and how
they decides their future. It also restricts theettom to choose a specific

subjects and curriculum.
Repercussion for girls as students

Position paper on National Focus Group on Gersierds in Education
reported the assumption about girls’ entry in thast, as girls and women
would have access to public sphere, empowermehigwiblong inherently.
Girls’ life options will increase and they will ba a position to take greater
control of their lives. But the mystifying fact ihat “schools themselves
create boundaries that limit possibilities” (NCF &as group, 2006)The
content, images, language in text books, the allejand the perceptions of
head, teachers, administrators, parents and ath#itdtors have the power to
boost the grip of patriarchy. Thus school becomegreclosed space, just as
the domestic realm where discriminations, explmtet and violations are not

discussed or questioned.
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The Present Context

Thirty percent of the world’s total illiterate pae living in India
among these 70% of illiterates are women. As petrl26ensus, women
comprise 48% of the total population in India, bafortunately around 35%
of women are still illiterate. The literacy rate afral women is 57.9% as
compared to 79% of urban women; which is still tower than the literacy
rates of rural and urban men which accounts for anth 88.7% respectively
(census of India 2011). The data clearly depices gender gaps in the
educative process in India. Gender disparity, stgpes, discrimination,
gender bias and Gendering Practices covertly inflaegirls’ access to

schooling.
Barriers of Girls’ Education in India

The major attributes which restrict females’ edigscain India are as

follows:
Access and retention in education

Issues of gender disparity and discrimination tstaith access to
schooling. Access and retention issues deepenghtihievels of education
with the GPI at lower secondary and upper seconiéasls dropping to 0.73
and 0.67 respectively (UNESCO, 2004). The sociducall barriers are the
powerful attributes restricts the opportunity of men’s education. This has
been not given serious attention; the main issuegphysical distance from
school, poverty, unemployment, child marriage, fahiresponsibilities,
absence of women teachers and poor sanitationitieiletc., limit the

accessibility of female education.
Gender based violence in schools

Gender based violence in school remains as acdrifiactor in

preventing parents from freely sending their gidschool. Public places of
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India are not at all safe as far as women are comde and it seldom
functions in a way to make women feel safe and idenf. Gender based
violence relegates girls and women to a substansiatdis relative to boys
and men, and makes a female feel embarrassed, kpdnichurt or

uncomfortable and worried due to her sex. This tr@ated a devastating
effect on her educational outcomes. Transportirts go school and back
safely and the distance of school and collegescritiaal policy measure that
has received scant attention. Similarly, while nieas to teach girls self
defense as a part of gender sensitive educatiornwit@ly promoted in the

education system.
Reinforcement of traditional sexual division of latour

Due to the traditional notion of sexual divisiohl@bour parents under
value the education of their girls (Subrahmania®03). The deeply
embedded traditional values categorize women tasksreproductive or
household domains, this underlies the belief in yn@ommunities that
educating females bring low returns; to retainrtihglle as domestic servant it
requires domestic socialisation and not many yearsschooling. The
traditional sexual division of labour continuesreward women less in the
occupational sphere (Kingdon, 1998). This has reddemale education and

work participation in India.
Traditional attitudes and practices

The conventional attitude, cultural and religidagdiefs strengthen the
idea of women’s subordination in the society. Ajowith this gender
stereotypes and lack of awareness on the meritsdatation and gender
socialization reinforce Gendering Practices. Idg@s that mould female and
male identities in Indian society are mutually fensing across institutions,

such as the family, schools, workplace and commuleidding to vicious
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cycles of under-investment in females schoolingali&r and Subrahmanian,
1999). Hence education is not valued and it mayflicorwith the accepted
values of deep rooted patriarchal mindset in sgcietParent’s limited
involvement in the education of their girls also rig against access to
schooling. Low status of women, early marriagd arilexible patriarchal

structure often result in lower priority on the sohing of girls.
Schools of religious denomination limit girls’ eduation

Based on the reports dational Steering Committee on Textbook
Evaluation, Recommendation and Report Il of the RCHE999, and
TeestaSetalvad's vision, presented to the ParlitangnCommittee on
Education and Culture in 2000, on the content wibigoks used in different
religious institutions, underline the ways in whgirch education delimits and
restrict girls and women in particularly orthodosles and tasks that are
disadvantageous to their development as self-seffticcitizens of a secular

democratic country like India.

In the modern period the number of schools of ifgeligion is on
the rise, and in the absence of access to qualiyats, it is the poor and girls
who forced to enter such schools, form the majaoitythat schools. These
types of schools are not government regulated aag fix social identity
within religious identity. Such schools have aded agenda that both
reinforces the subordination of girls and fixesithgentity solely in terms of
a religious identity, thus it coerce girls to accye idea of subordination. In
fact large percentages of girls in contemporarysdaye students of the
different religious schools. But the issues of ggndnd communalism in

these specific schools have not been yet recemeous attention.
Challenges of Globalization over girls’ education

Globalization has increased the overall demandefducation. The

economic process boosted demand for English medicimool in order to
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sustain in the modern competitive occupational spheanguage became a
marker of discrimination for girls in the context employment. A large
number of boys are being sent to private Englistosls, whereas girls are
encouraged to study in the free and poorly fatddavernacular schools .In
Mumbai, the ratio of boys to girls in English mediuschools are
approximately 3:1, whereas in Pune the ratio ofshoygirls in Urdu schools
is 1:4. Denial of global language is obvious thiegation of women’s space
in to four wall of home and similarly disembark tkeomen folk in to

emerging global workforce. This discrimination mbstseriously addressed.

Reinforcement of Gender Discrimination in Current Educational

Practice

Stereotypes relating to roles, responsibilitiesl apportunities, to
which children are primarily exposed in family saundings, are perpetuated
in educational institutions. So schools are spasbsre the socializing
process is get reinforced and given legitimacy amthority. The construction
of gender relations are validated and sustainedchyol through textbooks,
assessment, teaching styles, classroom interacpedsgogical practices and
the academic context. A study of school texté/est Bengal depicts women
as passive, dutiful and confined to the four svall home. Like the peasants
and manual labourers, women are exposed as highgness. The textbooks
and curriculum served to preserve the existingustguio in the wider socio-

cultural context in the sta{&crase, 1993

While it is important to unravel the ideologies denying the
presentation of gender in textbooks, it is equathportant to analyze how
these ideologies are expressed in the day to dagokcpractices and
experiences. The hidden curriculum often does (hnjrekar, 1999).
Hidden curriculum comprised of different areas likee of students, seating

arrangement, division of labour, discriminatorykt@assignment, differences
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in rewards and punishments, disciplining of gint&l &oys through different

measures, interaction pattern within in the school.

The issues of girls access to education has beder wonsideration of
the various committees and commissions in varioissotical epochs of
history. Therefore the government of India madescamus and pluralistic
measures to combat gender issues in educatiore atethitral and state level.
Lot of programmes, projects, recommendations teegawent, formation of
task forces, training to teachers and parents asdarch on gender issues
have been undertaken, A mile stone step wasrtaieen in 1986, with the
endorsement of the National Policy on Education ENBnd its modified
POA in 1992. The main inputs of NPE 1986 have aksen s philosophy has
also been mirrored in the National Policy on Empamnent of Women in
2001. The policy underscored the significance ofdge sensitive curriculum
in combating gender discrimination at all sectofseducation. The policy
declared that “Encourage, Educate and Employ”cititten irrespective of

their socio-economic background.

Gender aspects in education have also been sijmaleurriculum
frameworks formed by the apex national organizatik@ National Council
of Educational Research and Training (NCERT). Nuwusr curriculum
frameworks have been implemented in India in tharyE975, 1988, and
2000; and recently in 2005 had taken necessarys dtefpattle the gender
disparities in education. This effort primarily fesed from awareness to

inclusion.

While a number of efforts have been made on irm@atmg gender
matters in education, like gender sensitization awadreness formation has
attained some complacency, but it is restdcprimarily to the issues of
access, equity, retention , drop outs and to theliferation of gender

stereotypes in text books. The global upheavaleaf economic policies and
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its allied changes shattered the very structurh@findian education system,
specifically the education of girls. Hence thereais urgent need to re
examine the content, curricula, and the genderadtaaction of knowledge,
as well as a more critical and pro-active apprdacissues of gender. Hence
the present study attempted a micro analysis tdoexghe occurrence of
Gendering Practices in the curricular and co-culaic activities of the

secondary schools and addressed areas where improtves needed.
Related Studies

The investigator had made all sincere attempigéatify the various
studies and observations made by researchers,etkirdnd active workers
related to this area under consideration. Thesgiestutheir methodologies
and findings and other observations are preserdgesl fhe major studies are
categorized as studies related to gendering ofcclar activities and studies

related to gendering of co-curricular activitieschool.
Studies Related to Gendering of Curricular Activities

The investigator has prepared the following steidig Gendering
Practices related with the curricular and co-cultdc activities of school.
Surveying of these related studies helped the relseato go through the
various stages of research work. The studies arterd here from present to

past,

Neera and Naran@014) explored the teacher’s perceptions on Gender
relations in school practices and also analysettirelm’s ideas on gender
preferences in peer interaction. The students aadhers were interviewed
based on a semi-structured interview schedule. @& collected was
analysed on various themes like students orgaaizaih classroom and
school gatherings, teacher’s allotment of task&dgs and girls, teacher’s

notions on co-curricular space for boys and gitscher’'s perception on
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importance of education for boys and girls and estiisl preferences in peer-
interaction gender discrimination is to be removiedan be only possible
through education. When educational institutioni teiach students to be
gender sensitive, a significant change in the $paan be expected. The
results indicate that the gender differences pkaysajor role in education
enroliment, the girl have less chance in educatwhile there is progress and

increase in girls clubbing numbers during the 1&syears .

Mohamed and Singh (2014) conducted a study onegedifferences
and educational enrolment in Rajasthan. The csiaruof the study was that
large number of girls’ faces constraints to geteasdn schools and continue
their studies. The primary reasons for this thepdoat of girls by parents,

poverty, attitude towards girls’ education and phactice of child marriage.

loanna andVekiri (2013) surveyed about effectessnof Information
science instruction in girls’ and boy’s expectaacyl value beliefs. The study
found that boys showed more interest and intrinsicies and beliefs about
computing. Each student in the class profited fpmarctices that highlighted
the social benefits and applications of technoldggo, girls’ benefited from
practices that connected information science teratbhool subjects and boys
from practices encouraging social interaction. Ehaly gave an insight to

teach technology in a gender equitable manner.

Kim and Foulds (2012) viewed about perceptiongesfder stereotypes
in school text books. He assessed the role dhoeks in postcolonial states
is increasingly complicated, when adopting a geed analysis. The
textbooks images focusing on labor and outsidevides, showed that
students’ perceptions of textbooks exhibit thatrehexists a continuum of
gender identities, specifically visible when imaged alternative gendered

roles for women that are unrelated with studerttres.
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Skelton and Ullah (2012) analysed gender biaseshool textbooks
of Pakisthan to eliminate all forms of gender iragy in education. But the
study revealed that most of the textbooks in Ph&istwere embedded with
gender biased texts and stereotyped representafiomen and women.
Twenty four textbooks consist of English, Urdu aatial studies form class
first to eight were analysed with the help of teot analysis. The study
made a serious concern to gender blindness ofutrewlum designers and

textbook authors.

Kuecken and Valfort (2012) analysed how teachedesit gender
interactions impact primary school learning outcenie mathematics and
reading in eleven Sub-Saharan African countrieyTrevealed that both
gender perform nicely with a female teacher rathan with a male teacher in
reading. But in mathematics both gender prefeertedchers. The study give
an insight that through schooling the traditioaahdemic stereotype like
“males are good at math and females are good dinggais reinforced and
acts a prominent role in explaining the impact tident-teacher gender

interactions on academic achievement.

Mutekwe and Modiba (2012) investigated the impattgendered
school curriculum on girls’ career choices in Zirbis@an school. The study
was used qualitative research design and an exply case study. Data
were collected through extra-curricular and classr@bservations and focus
group discussion sessions (FGDS) with girl studelhts observed that the
differential allocation of girls and boys in certasubjects studied at school
generate an unequal representation of men and wamé#re occupational
structure. The gender role stereotypes and theiapatal ideology
communicated through the hidden curriculum reinddr¢hrough teachers’
attitudes and consequently resulted in girls’ caespirations and choices.
The study recommends some measures to be undettgkire schools and

teachers to ensure learning equity.
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Beilock et al. (2010) probed that increased matiemal anxiety of
female primary teacher badly influence the acadgrarormance of girls in
mathematics. The study was conducted with a stredtguestionnaire of
Likert scale. But it does not affect the mathempgcformance of the boys in
the first and second grades. Besides this, theyegrthat this had an adverse
effect on the beliefs of the girl students that wh@ood at math; the more
anxious female teachers are in math classes anddhe likely girls students
are to support the stereotype “boys are excel ithemaatics, and girls are
good at reading”. It is also found that boys antsgiwithout such stereotypes
showed excellent performance in mathematics relatvthose of the female

students with such a belief.

Miranda et al. (2010) argued on Gender Biasesamduations. In this
they examined the effect of gender biases on theuations between
mediocre and above average performing individuBihey find evidence on
demonstrating favor for men over equally qualifi’sdmen as a function of

perceived, though absent, differences in performamd qualifications.

Ayodeji and Ifegbesan (2010) noticed on GendereStgpes Belief
and Practices in the classrooms among the Niggs@si-primary school
teachers. It emphasized the perception of seconsiamgol teachers about
gender-stereotyped beliefs’ in classroom practiBesults indicated that most

of the teachers surveyed directly or indirectlymobe gender-stereotypes.

Anita and Allana (2010) viewed on gender in acadesattings. They
carried out a teacher training program with an ciibje to raise the awareness
of teachers and train them to address prevailingigeand social issues in
academic settings and in the society at large. Mae it tries to change
teachers’ framework of their own context to addmgssder and social issues
in educational settings. The method of the trainwgs interactive and

included teacher awareness sessions, workshopsp wilippings, activities,
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and case studies. It was found that education#&sys/as not gender friendly
and gender bias was visible in various activitidee games, management
structures, distribution of resources, facilitiesdaeadership. The training
resulted in providing gender education to teachgesder sensitizing them,
increasing their capacity to conduct gender analg$icurriculum material,

teaching and learning practices and school strestand culture.

Smyth et al. (2009) focused on the processesendlimg the choice of
non-traditional subjects by girls in lower secorydaducation in Ireland. The
author concentrated that the traditional technalalgsubjects are selected by
students in a stereotypical lines. This can badian the choice of traditional
"male” cantered craft technological subjects, nanihterials Technology
(Wood), Metal work and Technical Graphics. Strommder disparity exists
in the adoption of these technological subjectgeferal trend can be seen
across schools in the way in which the subjectscarestructed as "male".
However, some students, both female and male,edgtoontest these labels,
and school policy and practice regarding subjeowigion and choice can
make a difference to take-up patterns. It is arghatithe prevalent gendering
of subjects has some future implications for thaining and career
opportunities open to them on leaving school, skiltquired by students and

their engagement in education.

Abbiss and Jane (2009) reported about GendermdGM Curriculum
and gendered participation patterns in different Khibjects in New Zealand
secondary schools. New Zealand has a permissive @@friculum,
comprising a variety of subjects and characterlsedhoice and variation in
the curriculum in practice at the local level. Teidy revealed that the
permissiveness of the curriculum, which apparemtfers the needs of
students by allowing choices to them, may sometiraffectively reinforce
gender stereotypes relating to computer interests @actices. This is a

paradox of choice.
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Helena (2009) observed gender relations in thesod@ms and poses
guestion on whether teachers prefer boys by githegh more space to talk. It
led to a controlling attitude among boys and intgting girls and demanding
more from teachers. Boys are more active and assent class than girls so
they demand more from teachers and therefore hgsthan girls. The study
had given an insight that teachers unconsciousiygbeate the existing status

guo of social order particularly to the perpetuat@nder role stereotypes.

Monisha and Bajaj (2009) made a case study of dcpolicy and
practice in Zambia and explored the attempt sought gender inequality in
private school. It examined the school Policiebbdeately tries to foster
greater gender equity. The author listed a numbeneasures to achieve the
target. This includes efforts to maintain genderitpaat all levels of the
school and young men also encouraged to cleaniskg tavhich is earlier
conceived as women’'s’ domain. The findings sugglesat the pedagogical
practices adopted by the school achieved it sudoegsmolishing the norms
of gender subordination and gender based violekidgough the replicability
of these practices remained under a big questiontaie country’s public

resources and political will.

Margaret and Etherington (2008) enquired the mmatgposition of
women in secondary curriculum and how it perpetuttie perception of boys
and girls towards specific subjects. The study &&thp postmodern feminist
paradigm to inspect the inequality. The study riaaéhe perception of art as
feminine, trivial and an ‘easy’ subject. More Bdysn girls perceived it as
irrelevant for their future career choices and apputies. Their attitude was
conditioned by gendered learning styles reprodua@tin the masculine
structure. Boys’ opposition to art subjects araoigd by their parents.
Ultimately, boys could be accidentally limiting theaccess to art-related

profession, and girls’ achievements in art are gpeiisparaged.
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Smyth and Darmody (2008) scrutinized the procedbat influence
girl's selection of non-traditional subjects in lemsecondary education in the
Republic of Ireland. Data were analysed througle ctigdies of 12 secondary
schools. Result of the study established that seteof some technological
subjects is strongly gender differentiated. Somenroon pattern can be
observed across the schools in the constructiomalé subjects. However,
some boys and girls strongly criticize this pragtiabels and the policy of the
school regarding subject provision and tried to enaldifference in selection
patterns. The study stipulated that the relentfgmsdering of subjects has
implications for students the choice of skills,irirag, their engagement in
education and the broader career prospects opieito when they leave the

school.

Stromquist and Nelly (2007) appraised five dimens of the gender
socialization process in schools. This monograptbased on the review
findings from an international research literaturbe key dimensions include
(1) Teacher-based dynamics such as teacher expastand attitudes and
their differential interaction patterns toward bogsd girls in classrooms,
generally unfavorable to girls. (2) Within the famcurriculum, sex
education continues to omit relevant portions alusdity affecting adolescent
students, despite changes in social mores. (3)geneler based violence in
the school environment are gradually being perpesuahe polarized
conceptions of masculinity and femininity. (4) Padtuences play a critical
role in reinforcing gender identities. (5) Teacha@osnot get adequate training
in gender related issues; therefore they do noinpte gender equality in
classrooms. When the studies are conducted inreiffecountries with
diverse development pattern, the results did natwsl any significant
differences across the world. The study gives hisigo the involvement of

educational personals to combat the issues of gewgderactices in school.
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Dean, Joldoshaliev and Hussainy (2007) conductedexploratory
study on The Role of Schooling in Constructing Gared Identities in public
sector schools in the urban and semi-urban regibsrachi. The study was
gualitative in nature and employed complimentargeegch methods like
ethnographic observations, interviews with the hésather and teachers,
focus group interviews with students, and the aialyof curriculum
materials. Analysis of the data revealed that therirelationship of the
official curriculum, the structure of schools, thac beliefs and teaching
learning practices result in a gendered divisiotabbr, gendered control of
space, bodies and behavior, and disciplinary e¢guis and teaching to
perceived gender differential features which setwedevelop gendered

identities of boys and girls.

Iveta (2007) examined school based gender indopsalin central
south Eastern Europe and the former Soviet Unidms &rticle pinpoints
gender equity in school as it is presented in tireiculum, textbooks, teacher
attitudes, leadership, tracking and school enviremmThe article presents
how existing gender neutral education practiceaddiantageous to gender
equity in schools, and lists some gender senssikategies’ for reform and

exploring the school environment.

Nelson and Laird (2007) underlined gender gapeaching style. This
study found gender differences in the style of heag between men and
women. The differences can be seen in the percenthga measure of
teaching style, class time spent on various aidsjitthe gaps between men

and women in lecturing and active classroom prastic

Lewis (2006) demonstrated gender inequality in eSoe and
Mathematics Education. He analysed its causes,eqoesces and solutions
in African schools. According to him boys are reaay more quality and

guantity of education than their female classmate$oth subjects. This
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gender bias may badly affects girls self confidemeel performance in
classrooms. It also suggests several promisingegies for finding out long-

term solutions to these issues.

Towery (2007) made a critical analysis on the ic@d existence of
sexism and institutional gender bias in schoole $tudy inquired teachers’
perceptions of school climate with regard to geretgrity and their efforts to
challenge gender equity in school. The data weaevdifrom the evaluation
of an in-service professional development programed at increasing
teachers’ awareness and responses to gender imesquit their schools.
Results suggest that teachers who participatdeeiptogram had an immense
impact on their thinking with respect to gender igquThe results also
indicated that teachers face considerable chalemyéheir personal growth,
awareness and change persist and that teachemnumorib wrestle with

gender bias, both within themselves and in thdipets.

Kevin et al. (2006) investigated the differentiabcher attention to
boys and girls in the classroom. The investigadeiaws themes and issues in
gender and classroom interaction. Feminism hasepedt influence in the
classroom interaction between teacher and studeBecause disruptive
behavior pattern of boys are primarily due to th#dan power structure of
the classroom environment. The new current pubdiccern is the relative
under achievement of boys in school is discussettienlight of differential

teacher attention to boys and girls.

Timothy (2005) highlighted the controversies amdplications of
gender bias in the classroom. According to her gerlas may restrain
learners’ accomplishment and ambitions so teaghest aware and eliminate
gender bias in classrooms. Investigator proposedlayeneutral practices
through this the teachers can recognize individnal group differences. The

classrooms will be in a condition that both girlsdaboys can reach their
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fullest potential and are sensitive to the quadity level of interaction they
give to each gender. This study suggests numberneaisures that will help

the elementary school teachers to reduce gendepsgpes in classrooms.

Karen et al (2005) found that gender bias exisbfith gender. Author
cited that it is a serious issue found among @ind boys in schools. But it is
very difficult to trace because it influence botnder in different ways. The
socialization practices in school reinforce tramhifill gender roles that boys
who may be expected to act out and rebel at sowodt while the girls are
expected to be obedient, disciplined, confirminggilé and willing to work
hard.

Paul and Sargent (2005) underlined the Genderiniglen in Early
Childhood Education. He pinpointed  that earlyldfimod education is
undeniably gendered in terms of the differertaition of men and women,
frequent use of symbols, the interactions amongiddals and the internal

mental work of individuals.

Jerome et al. (2005) analysed gender differentigiisin the primary
school system of Trinidad and Tobogo. The primescibye of the study was
to find out the gendered achievement patterns tmifacross educational
schools. Census data from 2003 secondary Entrasessment administered
at standard five was included in the analysis. Jdmple was primary school
students. The major conclusion of the study wasdged achievement
pattern were varied across the majority of the aoational schools.
However, more coeducational schools reported mabti significant

advantage to females.

Witkowska and Menckel (2005) scrutinized the magie of sexual
harassment and perceptions about types of behavielaed to sexual

harassment of girls in Swedish high school. Thé@utevealed that Sexual
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harassment was identified among the female studen® problem in their
schools. Most common forms were verbal behavgush as: attractiveness
rating, sexualized conversations, name-calling aedneaning comments
about gender and sexual personal comments. Thevarbad displays found
among were and sexual looks sexualized contactirspeexual assault
among teacher students relationship is rarely faamong them. The study
found that girls’ students in high school confraht® a different forms
undesirable and unacceptable sexual behaviorsayt ninfringe their right to

a scaffolding, respectful and safe learning enwvirent in school.

Mieke and Houtte (2004) observed that the presericgirls in school
affect boys achievement in his study of genderexdnif the school and study
culture. The research was based on the sample7/db@s and 714 girls from
the secondary schools. It was shown that the geoolatext of the school
does not affect the boys’ study culture, but presenf girls positively

influence the general pupils study culture.

Selemani and Meke (2004) made a content analgsisxplore the
gender biases in the primary school science cuumecuand instructional
materials of seventh and eighth standard. The maieincluded teachers
science guides, science syllabus and text books nibted that on the part of
pronoun use, the syllabi are gender-sensitive asetivas no indication of
discrimination against or in favor of any gendeidthAugh the students’
textbook and teachers’ guides showed greater bvaarts girls. The pictorial
representation of women was mostly in traditiortateotypical roles in both
standard seven and eight instructional materiakhesstudy suggests that the
rewriting of textbooks in to a more girls friendiyanner is essential for the

forthcoming society.

Young (2004) highlighted that Girls and boys axpexiencing sexual

harassment at about the same rate in secondargls¢haconnection with
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Gender issues girls are more often the target. Meweboys and girls
experience different types of sexual harassments @Gre more likely than
boys to be physically harassed and are also mkedylto be harassed by
adults. Girls are more likely to be touched, grabh@nched, or brushed up
against in a sexual way. He suggests that teackardents, parents and
administrators must nurture an inclusive, and retfpe and supportive

environment in their efforts to decrease and elatg@rsexual harassment.

Melissa L. and Slater (2003) investigated thetwsté of teachers
towards gender bias in elementary schools. A dmlkeloped survey
conducted among the students about gender diffesemt the areas of
discipline, play activities, instructional needsassroom structure, teaching
methods and curriculum materials. Results estaddisthat the teachers
viewed about their students have equal abilitiesweéler, the teachers also
reported that they do not deliberately think abgender equity in their daily
classroom practices, pinpointed that this issue stiflybe part of the hidden

curriculum.

Bassi (2003) observed Gender in school and ardbetl teachers
perceive gender inequality to be of little sigrdince at the primary stage. But
in school students are segregated along gendes lo¢h in formal and
informal spaces. Tasks are differently assignedhébes and females. Girls
and boys receive praise from teachers for gendproppate behaviours.
Teachers have some prejudice that they consides tmye more effective
than girls in managing the classroom. The studyloegd how hidden
curriculum of gender manifests itself in teachéitwates, poor interaction in a

school and the organizational aspects.

Funk and Carole (2002) addressed Gender Equitfdacational
Institutions: Problems, Practices, and Strategms Ghange. The authors

focused covert and overt discrimination of girlsdayoung women in the
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elementary and secondary schools and suggest s@asures for educators
to promote equal educational choices to femaleestisd The study also
centered on to increase the awareness about gdisgemination by female

and male teachers persists in all sectors of educand it also studied the
effect of these discrimination directly linked tohetr career paths and life

options.

Reay (2001) reported that socialization procesarty defines gender
roles to girls and boys. Researcher demonstrates dozialization of girls
happens at the school stage by tolerating diffefemh of behaviours from
boys than from girls. Girls’ assertive behavioreofitreats as disruptive and
may be viewed more badly by adults. In Reay's sttitly spice girls acted
assertively just opposite to the traditional stgypral feminine roles. So
their teacher labelled them as “real bitches". Tegpetuate the notion that
girls' misbehavior to be looked upon as a charadifect, whilst boys'

misbehaviour is viewed as a desire to assert them.

Alice and Christie (2000) recognized invisible denbias in teacher-
Student Interaction by examining his own role axcler or researcher in
perpetuating or try to eliminate gender bias inititeraction among students
of elementary class. The qualitative descriptiothef naturalistic data tried to
answer the gquestion, “How does a teacher or reseaperpetuate or disallow
differential treatment of the students based ordgeronsiderations?” Data
included extensive email messages between reseanbethe students and
video recordings of classroom interactions. Theiféh analysis indicated
that even in the classroom firmly based in femipistiagogy, gender biases
are more invisible and more difficult to remove rthaxpected. So in the

school system gender bias was almost impossil@értonate.

Jovanovic and King (1998) examined the behane®ded for hands

on activities in the performance based sciencesasn among boys and
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girls over the school year. Hands on activitieslude manipulating the
equipment, directing the activity and observinge Tduthor also scrutinized
whether these performance difference can be atéibio change in boys’ and
girls’ scientific attitude. Results showed thatlgiand boys did not equally
participate in these classrooms. Besides, we ledtad that girls have a
decrease in the perception of scientific abilitgothe school year and  girls

and boys experienced these classrooms differently.

Sadker (1994) remarked that the education sysenpefuates gender
bias. During the school days boys receive morenttie®, rewards and
motivation from their teachers than girls. The ba@mtinuously train the
victim through years of schooling to be silent gras$sive, and are therefore
unwilling to stand up and make noise about the iurifaatment they are
receiving. The gender socialization of school amtlén curriculum reflects

unequal and separate educational practices today/girls

Olivares, Rafael, Rosenthal and Nancy (1992) mevieesearches on
gender equity and classroom experiences. This detnawed that gender
inequity is not only reproduced through sociali@aatthat begins at home but
also the school environment consciously or unconsty perpetuates sex
stereotypes. Three major areas were examinedyfirsteractions in the
classroom it includes teacher student and studstudent interactions.
Secondly instruction-related characteristics sashassigning classroom
activities to students based on their gender. Tird area was perception of
gender roles through teachers' modeling of serestypes in the classroom
and perception of adults and teachers about stsidgender. The study
revealed that students make use of stereotypedegencks to distinguish
themselves from others and how the students' dveeateptions about sex
roles influence individual performance and soaiéiactions. The study also

finds that the vital milieu of school premises eley and reproduce gender
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inequity; teachers are unaware about their biggexttices and the
instructional material are not gender neutral; astddents interact in

classroom according to stereotyped gender believes

Bailey (1992) argued that the socialization precgghin the school is
tuned in a way to nurture a permissive attitudeatols sexual harassment and
this in turn treat girl as inferior. According tanh "When schools disregard
sexists, racist, homophobic, and violent interatitvetween students, they
are giving implicit approval to such behavioursHeTboys in classroom is
often criticized for throwing like a girl, or crygnlike a girl, which reinforce

the gendering ideas that being a girl is worse ti@ng a boy.
Studies Related to Gendering of Co-Curricular Activties in School

Christin  (2011) reported that, women are considgraand
significantly more likely than men to participate high-status cultural
activities in a study on Gender, Early Socializatio the Arts, and Cultural
Participation. This research incorporates sevexpla@ations of the gender
gap in cultural participation.The first includesrlgasocialization in the arts
and family background then education, differentiblvement by gender in
the labour force and the influence of marriage, vammen’s and men’s
cultural participation. The analysis showed giréslye socialization process
encourages them to participate well in culturalivitets than men in the
formative years. The analysis showed that girlslyeaocialization process
encourages them to participate well in culturalivitets than men in the
formative years. This conclusion depicts how thdiggation in arts might
have become a relatively more gender segregatadcthas-based activity for

younger cohorts.

In a study, Berg et al. (2010) found that girlsddmoys are taught
Physical Education in separate groups in Finnistorsgary schools. They
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examined Gendering Processes in the Field of PdlyBiducation reproduce
or challenge the gender system and the possibildfeagency. The findings
suggest that the male students’ bodies are regasisttong and brave are, so
they generally receive appreciation form their femand male teachers.
Moreover, female teachers’ physical education cdenmy is undervalued by
the male teachers'. In this study nobody questiaghedability of a male
teacher to teach a girl student. However there wesee doubts over female

teachers' competence to teach boys.

Chesire (2004) highlighted that Girls are more nproto sexual
harassment than boys. This may negatively affest frarticipation in school
related activities. Girls are reluctant to go $ohool than boys or change the
way they went to or home from school, girls becoquge than boys, all
these adversely affect students’ emotion especigig’'s education,
consequently productivity may decrease and gidents may tends to drop

out from school.

Lopez & Nancy (2002) analysed the gendering amihgaof high
school lessons. The main question she posed thatweimen attain higher
educational levels than men. Through participanseolation researcher
investigated racing and gendering processes ihitteschool setting. Results
notes that students race and gender affecteddb#ook and education both

formal and informal institutional practices wittsohools.

Jones, Howe and Rua (1999) studied gender diifeeim students’
experiences, interests and attitude toward sciedde sample for the study
was 437 students who completed a survey intendeelitit students’
perceptions of science and scientists. Findingshasipe that significant
gender differences in science experiences, atStuded perceptions of
science courses and careers. Boys accounted foe mxtracurricular

experiences with variety of tools such as ele¢bys, batteries, microscopes,
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fuses and pulleys. Girls were more interested ipeagnces with knitting,
bread-making, sewing, and planting seeds. More botfsan girls showed
their interest in cars, atomic bombs, atoms, teldgyyy computers and x-rays
whereas more girls were interested in rainbowsmahicommunication,
healthy eating, weather, and AIDS. The study algmorted that girls’ and
boys’ perception about future jobs are differechdigantly. Boys were more
preferred jobs which require more controlling netuearn more money,
becoming famous, simple and easy jobs. Girls weseermterested in  jobs
like helping other people. Study also revealed thialls and boys have
significant differences in their perception of swe. Girls were reported that
science was difficult to understand whereas mongs lweported that science

was dangerous and destructive as well as morebifiar boys.

Morris and Starrfield (1982) surveyed students tlofee Phoenix,
Arizona high schools and observed some gendéreinices in extra-
curricular participation. They established thatlettb activities were male
dominated in general and while and academic andalsactivities were

female dominated.

Buser (1980) conducted a survey of lllinois prischools regarding
gender inputs in the participation of co-curricubstivities in school. He
established that female participation surpasse@ matfticipation appreciably
in all categories except athletics or sports an@bloor leisure related
regardless of school size. Females outperformed bpgcially activities like
drama, service, honors, publications, speech awmthlscelated areas. In
general he concluded that girls and boys in thé bhool participated in co-

curricular activities to about the same extenhalgh in different areas.
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Conclusion

Gender and education is an emerging area in ¢ek df social science.
Though Sociological and Psychological studies amecentrating much on
this as a research realm, educators treated itdaBned, even though it is
becoming an emergent area in the field of educationvestern society.
Because the increasing number of studies were ynegibrted from western
scholars and very few are emerged from Indian sehphs the educators of
Indian society made only very little attempt to amer the dynamics of
gendering in Indian context. In fact, Indian sogiéd moving towards a
takeoff stage in the path of modernization and bgment; it requires a
quality secondary education free from any form stdmination especially
in the name of gender. The exploration of the revod the literature by the
investigator revealed that there is an urgent neeathdertake research in this
field.

Western researchers made use different methodalognputs to
understand the dynamics of gender in the educatiosld. Methods like
content analysis, case study approach, focus gdmgussions, qualitative
and quantitative analysis were done to explore geng in the classroom
disciplinary practices, gendered nature of physedlication, gender bias,
gender stereotypes, gender disparity in curriculpangnts biased attitude to
girls education, gendered nature of some subjesexual harassment at
schools etc. With related to the biased attitudé education of girls, the
changes in the attitude of parents create a pestititude towards girls
education (Mamonah, and Anwaar, 2013). Male andafemPhysical
education teachers interaction perpetuate gendezegyped beliefs (Koca,
2009), gender differences in co-curricular acteati(Morris and Starrfield
(1982), girls are more subjected to sexual harassii@an boys (Chesire
(2004) were find out by the scholars.



Review 66

As a universal system of stratification gender doee organizing
principles which now crept in to the micro realnfseducation, but still it
remains untouched. The studies conducted in tleia are mostly western in
origin. There is a dearth of studies in India whicked to be seriously
undertaken because being a developing countrylihkiéa need to achieve
gender parity and equality in all sectors of edocatHence the investigator
has made an extensive search of related studias; riévealed that most
studies are focused on quantitative aspects likel@eequity, parity, gender
inequality, girls’ access to schooling, literacyeradropouts, bias in textbooks
etc. the investigator not seen studies which fomughe micro interaction
taking place in the wider milieu of school. Therefan urgent and serious
inquiry is needed to the qualitative micro dynamiésthe gendering of the
schooling process in India, especially in Keraleeneke the investigator
expects that the present study will be a greatwertb bridge the gap in the

educational research venture.
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METHODOLOGY

This chapter is exclusively dealt with the metHodaal procedures
employed for the present study. The study was piiyndesigned to examine
the perceived Gendering Practices in curricular @ndurricular activities of

the secondary schools of Kerala.

A comprehensive description of the design, vaeabsampling
techniques, tools used, data collection procedamesstatistical measures are

discussed under the following headlines:

* Design of the Study

» Variable Selected for the Study
» Samples Used for the Study

» Tools Used for the Study

» Data Collection Procedures

» Statistical Technigques Used
Design of the Study

The present study aims to examine the GenderiagtiPes if it exists
in secondary schools of Kerala as perceived bydifferent stakeholders.
Hence the study used qualitative research desigalit@tive research is an
interpretive naturalistic approach to the world.isTmeans that qualitative
researchers study things in their natural settiajsmpting to make sense or
interpret phenomena in terms of the meanings pedpieg to them.
According to Maxwell (2005) the intellectual aim a@fualitative study
understands the meaning of the situations, eventactbons under study,
understand the particular context within which thdividuals act and how

these social context influences his behaviors ésalta explore unanticipated
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phenomena under study. The study adopted a quaditegsearch paradigm
because the researcher’s primary objective is tisegagome insight into what
Is happening and why it is happening and to chahgeexisting situations

under study.

The study utilized a qualitative research paradsgnas to gather deep
or thorough understanding of the single aspectutiitomultiple line of
approach. The various dimensions of the subsumed&img Practices were
analyzed. The perceptions of heads, teachersgrgtui@dnd parents on these
aspects were also examined. The responses of e thtakeholders were
cross checked and examined critically to elucidd#te occurrence of

Gendering Practices.
Variable of the Study
Major Variable

Since the investigator intends to find out thecpption of heads,
teachers, parents, and students on Gendering ¢&®sati secondary schools,

Gendering Practices were selected as the majablarof the present study.
Classificatory variables

The present study employed type of school, log@eder, educational

gualification, teaching experience and religioritesclassificatory variables.
Sample Used for the Study

Since the study aims to examine the perceived &eryl Practices
occurring in secondary schools of Kerala througfeent stakeholders, the
major stakeholders of secondary school systemhéaads, teachers, students
and parents form the population of the study. Thpufation of the study

scattered in a wide geographical area, therefoee inlrestigator selected
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appropriate samples from the total population. Guthe 2874 secondary
schools of Kerala the investigator has selecteg&®ndary schools. From
this 23 sampled schools 23 head teachers werdeslas the sample for the
study. From the total 57788 secondary school teacB60 teachers were
selected as the participants of the present stildg. secondary students of
Kerala consist of 1445746, among these the 800estadwere selected as
sample and from the parents of 800 sampled stud&0t$ parents were
selected as samples for the present study. Thelsampre selected through
stratified random sampling technique by giving depresentation to factors
like gender, locale, teaching experience, educalkigualification, religion,

and type of school. The samples were selected Bixmmajor districts of

Kerala State consists of Thiruvananthapuram, TinrjssPalakkad,

Malappuram, Calicut and Kasaragod. The detailhefsamples are presented
in Table 1.
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Breakup of the sample selected
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Sample Category Heads Teachers Students Parents
Total 23 200 800 300
Male 14 52 340 103
Gender
Female 9 148 460 197
Gowvt 89 389 129
Type of Aided 40 211 86
Management
Unaided 7 71 200 85
Rural 16 126 551 227
Locale
Urabn 7 74 249 73
Hindu 10 124 291 113
Religion Muslim 7 54 480 172
Christian 6 22 29 15
Above 15 i 58 i i
Teaching years
Experience
Y Below 15 i 142 i i
years
Above i ] i 56
Educational ~ SSLC
Qualification  Below
SSLC - ' ) 244

Tools Used for the Study

The success of data collection depends up on nte&ument or

technique adopted for the study. A reliable anddviol provides empirical

data which help the researcher for further analgsid to reach at a better

conclusion.

The present study used the following instruméutsiata collection.
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Tools Used

. Questionnaire to Heads on Gendering Practices @orlary Schools
(Musthafa & Fousiya, 2015)

. Questionnaire to Teachers on Gendering PractioesSecondary
Schools (Musthafa & Fousiya, 2015)

. Questionnaire to  Students on Gendering PracticesSecondary
Schools (Musthafa & Fousiya, 2015)

. Questionnaire to Parents on Gendering PracticesSecondary
Schools (Musthafa & Fousiya, 2015)

. Observation Schedule on Gendering Practices inrffiecyg Schools
( Musthafa & Fousiya, 2015)

The comprehensive description of the each to@sna@ntioned in the

following sections.

Questionnaire to Heads on Gendering Practices in Sendary Schools
(Musthafa & Fousiya, 2015)

The central aim of the questionnaire was to idertkie perception of
Heads’ on secondary schools of Kerala. The questio® was administered
in a pilot study in order to ensure the feasibiyd adequacy of the tool
under investigation. The detailed description & fghanning and preparation

of the questionnaire is presented in the followsegtions.
Planning and Preparation of the Questionnaire

There has been considerable increase in the studegender and
education internationally (Howe, 1997). Schola@véh made extensive
studies on the quantitative and the macro aspdctemder and education.

These studies clearly focus on the complex intemaaif structural factors on
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gender and education. There were few studies wtechered on the impact
of gender into the micro aspects of the schoolimgcgss. In order to

accomplish this intention, the investigator predatee questionnaire to Heads
perception on Gendering Practices. For this theestigator has made a
detailed reviewing of the literature under investign. Varieties of themes
were emerged from the review of literature on geraghel education. But the
investigator could not find out any specific dimems related to Gendering
Practices. Therefore by surveying various aspeictender like gender bias,
gender stereotypes, gender inequality, equity arstrichinations were

explored. Finally in consultation with the expdrtghe field, the investigator

identified the possible attributes related to GemdePractices.

The components for the questionnaire were pooledsix dimensions.
The dimensions include gender sensitivity in cuwidten, instructional
materials, co-curricular activities, gender basemewnce in schools, school
environment and evaluation. The detailed descnptibthe components is as

follows.
Gender sensitivity in curriculum

Gender sensitive curriculum is developed in suchag as to reduce
barriers regarding personal and economic developpreduced as a result of
Gendering Practices. The training manual on gesessitivity developed by
UNESCO (2004) clearly states that gender sengitivtips to create respect
for the individual irrespective of their gender fdrences. It never raised
women against men, in contrast gender sensitivecalum benefits for both
genders. It assists them to determine which assongoregarding gender are
valid and which are stereotyped generalizationserd&iore to be gender
sensitive teachers, they need to develop not arilleéctual skills but also
sensitivity and open-mindedness. It uncovers thdewiossible range of life

options for both women and men.
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Gender sensitive pedagogy strives to ensure éeaaling support for
both boys as well as girls. Gender sensitive culuit is sensitive towards
the gendered socialization process, hidden cutnoulkclassroom interaction
pattern, biased subject interests, gendered natupedagogical practices.
Cornbleth (1984) observed that the so-called hiddeniculum covertly and
latently imparts the biased believes and prejudioésthe content and
objectives of the learning. Gender sensitive temridentifies and counter-

acts such hidden curricula.

The socialization process in the school perpesudiféerential subject
interest among girls and boys. This is due to #leebthat when girls pass an
exam this is attributed to luck factor whereas witecomes to boys it is
attributed to hard work and intelligence (Funk, 200The patriarchal belief
inculcates different subject expectation like a lvath science subjects and
girls with arts, language and social science swhjethe formal curriculum
projects primarily male role and their accomplisimise and also depicts
stereotypical roles for women, even portraying mamgative images of
females at all periods (Horgan, 1995). Researchclassroom interaction
explored that teachers teach differently to boys gmls, boys’ indiscipline
were welcomed whereas girls’ simple issues werelovked and threatened
by the teachers and other significant personalschools. Sadker and Sadker
(1994) highlighted that in schools, girls cormmly face subtle and even
insidious lessons about their gender that may deebe rather insignificant

but that have a powerful cumulative impact.

Gender sensitive curriculum gives an insight tegnate our teaching
with gender issues and to change teachers’ peratiitate towards gender in
classrooms. Maluwa (2003) pointed out that in ortterachieve gender
sensitivity in schools; it must ensure provisiorbasic infra-structure, school

rules, teaching materials and teaching methods aaisdfe environment of
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boys and girls. Schmuck and Schubert (1995) studittitude of
administrators towards gender equity and found teatale principals who
have personal experiences with institutional dmgration would be more
sensitive to gender bias and therefore try to meKective measures to

eradicate Gendering Practices.
Instructional materials

There have been numerous studies on gender disation of
textbooks and other reading materials. The liteeathave shown that gender
stereotypes in the textbooks are found in variapeets like language, noun,
pronoun, images, texts, illustrations, learningesignces, content, poems and
stories etc. Qualitatively, the amount and typearkeer and personal activity
choices depicted for women are severely limited steceotyped (Garcia et al,
1990; Gonzalez-Suarez & Ekstrom, 1989; Heintz, 198[8en, 1987; Weiller
&Higgs, 1989; Williams et al, 1987; Purcell & Stewya 990).

The quantitative representation of female versagenmas improved
over the last twenty years (Heintz, 1987; Williaetsal, 1987; Purcell &
Stewart, 1990). However, males still outhumber fiesan story books
(Garcia et al, 1990; Williams et al, 1987). Texthoinforce traditional
gender roles and it divide separate realm for baryd girls and ultimately
restricts the freedom of girls (Campbell 2010; El®u2013; McLaren 1989;
Treichler and Frank 1989; Ullah & Skelton, 2012yaks (1998) scrutinized
that students’ textbooks generally reinforce mamuthance and in literature,
girls are not depicted in the lead roles, and @weyportrayed as less capable
than main male characters. When teacher add tresrdbout gender to the
textbooks, then the situations get more damagedké®a& Sadker, 1994).

The instructional material portrayed the persdapatharacteristics of

the main characters were found to be sex-sterewyfor males and females,
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such as female roles are projected as being deperudm and quiet, polite,
passive, simple, kindness and nurturing and make® Wweing independent,
outgoing, adventurous, active, dominant, complexl, mot showing affection
or emotion (Gonzalez-Suarez& Ekstrom 1989; PuréellStewart, 1990;
Tetenbaum & Pearson, 1989; Williams et al, 1987aleMlinked traits are
valued more than female linked traits were degraftédchcock& Tompkins,
1987; Vaughn-Roberson et al, 1989).

Co-curricular activities

Many researchers have explored the gendering &f; glames like
‘boys against girls’ reproduce a sense of genderaadichotomy and
opposition and it generate gender related messagessexuality and
aggression (Francis 1998; Thorne, 1993; West antni@&rman 1987). This
specifically comprised of differential interest amgoboys and girls, separate
play ground for boys and girls, differential encagement by the teachers,
mixed participation of boys and girls, restrictentess of girls in sports, arts,
and other recreational activities of the schoolen&ally schools provide
number of co-curricular activities to improve thergonal, social and
intellectual development of the students. Theltesf the survey of Nover
(1981) states that "high school boys were founghddicipate significantly
and more frequently in sports related activitiegnt were high school girls,
while girls participated significantly more frequinthan boys in the arts and
in academic activities"(Nover, 1981). Schools jdevbetter opportunities
and resources for the participation of boys in etgriof sports related
activities and ignoring girls’ participation. Clark(2002) analyzed that the
school subjects’ projects sports and physical etittutas the domain of males
and masculinity, girl's participation often werdgshatized as risk taking and
femininity deficit. These gendering may ignore gitducational needs and

lower her status in schools.
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Gender based violence in school

The Common Wealth Secretariat on Gender Mainstrganon
Education (1999) reported about the sex-based $ramd in schools. It
includes a range of behaviors, directed by therapian of power relations
which discriminate against girls and women. Beimg head of the institution,
reporting of gender based violence is a crucialtofador the smooth
functioning of the schools. The research pointshi fact that mostly girls
and female teachers are the victim of gender bag#dnce in school, the
abuse which many female students suffer as memiiersixed classes.
Generally abuse may occur when school employeegpebthe students to
engage in sexual act for the participation of stipvogrammes or activity.
For example, when a teacher threatens the studeidilt him/her if the
student does not agrees to go with the teachenait also occur due to the
prevalence of a hostile environment that affecssualent’s ability to engage
in or benefit from an educational program or atyivior it could generate
some kind of threatening, intimidating or abusivi@tional environment.
This situation may be produced by teachers, parente students, or
someone who visits the school, personal staff, eadhof the school
concerned. Gender based violence generate a diavgstHect on the victim,
it may threaten students’ physical or emotional [\weing, create a bad
attitude towards a specific subject or by leavihg school altogether. The
modern techno enabled cyber world exerts girlstanyd severe peer pressure
upon even within the school context. Girls are npnane to the abuse related

with mobile phones and other electronic gadgets bwys in schools.
School environment

Lloyd et al. (2000) demonstrated the evidence haw school
environment discourages girls while boys are giweore advice. Teachers

perceived that important subjects was unsuitbdolgirls in comparison to
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boys, boys are permitted to harass girls, ands’gekperiences with the
discriminatory treatment are not recognized by bdyse structures of class
rooms were arranged in such a way as to divide laoy girls. Seating
arrangement clearly reinforces the Gendering Rrestthat prevailes in the
social structure. Brenner (1998) contented thds gind boys were seated
separately and were made to play in separate grdupscent comparative
study of young people’s difficulties in school instBnia and Ireland
concluded that the socio-emotional climate of tlbosl, specifically the
attitudes of teachers, level of social participatetc., were found to have
significant impact on the retention of studentstte# times of transition
(Darmody, 2008). Recent work by Hallinan (2008)e&ed that the care and

affection of teacher increase students’ retention.

Literature apparently depicts the effect of geaderschool
environment upon both genders. School disciplimefoums, transportation,
infrastructure and other physical facilities rewties Gendering Practices.
Boys generally showed dissatisfaction towards sch&ecause of the
differences in the socialization practices, boys aot ready to accept the
authority of schooling and seemed to be more disr@@nd not interested in
learning. (Lyons, et al, 2003; Martino, Pallottadadhiarolli, 2003; Meyenn
& Parker, 2001).

Evaluation system

Studies also showed that evaluation system ofddamot free from
Gendering Practices. Stereotypical gender idestfiErpetuate the belief that
girls have to work hard in order to succeed in sthwhereas boys are
naturally gifted (Cohen 1998; Epstein, 1998; MacGdmaill, 1994; Power et
al.,, 1998; Quenzel & Hurrelmann, 2010). The sozaion of school
reiterates the notion that some subjects are weékd to boys and others to

girls. Further research also support that the stracof male and female
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brains are differently wired but also different plofogy, chemistry and
information processing (DeSimone & Durden-Smith83;9Hopson, 1987).
There is evidence that academic self-esteem idl viia shaping the
performance in examinations, and due to the effégendering, girls have
lower confidence and tend to under-perform morerlgoan traditional

examinations in contrast to continuous assess(Aelamuti &Trache, 2006;
Lyons et al, 2003; Murphy & Ivinson, 2004). The nention between the
types of assessment and gender needs to be fertpkred because of their

serious implications for life chances (Gipps, 2001)

Research on classroom observations in the pubhoas maintained
that boys entertain more praise, criticism, cuasparagement, questions, eye
contact, and attention than their female countéspdteinforcement pattern
were also different for girls and boys. Boys' a#se and aggressive
behaviors were permitted by teachers while girks scolded and punished

severely.

The gendering of evaluation system has a devagtatmpact on the
students of both genders. It may limit role exptots. Permanent scratch to
self-confidence and self-esteem, silencing of theque female voice,
reluctance to take risks and learn independenca, participant role in
activities etc leads to the curbing of career ajpin of girls in her future
endeavors. The favouritism experienced by boyslestts has an advantage

of their own in the world of work and many othepasts.

The dimension described above is applicable tdritian context also;
there is intensity variation in the occurrence @ndering. Therefore the
investigator selected these dimensions as the coemp® of the questionnaire

to Heads on Gendering Practices in secondary sshool

Sixty questions based on the above dimensions weheded in the

draft form of the questionnaire. Copies of the Malam and English
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versions of the draft questionnaire are given apefydix A1l and Appendix

A2 respectively

After the discussion with supervising teacher,re@nt scholars in the
field; and field observation, the investigator ehated and simplified some
guestions. Therefore the final draft of the questaire to heads consists of
58 items. Of these 38 items were written as negagimd 20 items were
recorded as positive items. Negative items wer@ehwith bold phase. The
detailed distribution of the items in different @ginsion of the questionnaire to
heads on Gendering Practices in Secondary Schboo#) (is provided in
Table 2.

Table 2

Distribution of Items under Different Dimensions@ifiestionnaire to Heads
on Gendering Practices

Sl. . ) Total number
Dimensions ltem numbers .
No. of items

Gender sensitivity

1 in school 1234,5 5
curriculum

o  Instructional 6,7.8,9,1011,12,13,141516 11
materials
Co-curricular

3 activities 17,18,1920,21,222324 8
Gender based

4 violence 2526,2728,29,3054, 7

5 School 31,32,333435,36,3748,49, 13
environment 50,51,52,53,

. 38,3940,41,4243,44,4546,47,
6  Evaluation system 55 56.57.58 14

Total 58




Methodology 80

Administration and Scoring

Questionnaire to the heads in the secondary selvea$ administered
to the sampled heads. For this the investigatoecaske permission of the
head of the school, and then arranged an appointfoethe administration
of the tool. The investigator briefed the purposd anportance of the study.
Mostly the head teachers were busy, so that thstigm@aire was given to

them and collected later.

The response category of the questionnaire was ‘OfeNo” type. It
was scored 1 and 2 respectively. All negative itemese scored reversely.
The tool was scored by counting the frequency chesdatements and it was

categorized in accordance with different dimensimmg scored accordingly.
Validity and reliability of the questionnaire

The investigator constructed the items, in coasioih with eminent
experts in the field of study. The investigator hé&o written the items based
on the theoretical impetus and the objective ofgtugly. In addition to this,
the researcher framed the items in an unambiguodssimnple manner so as

to achieve the face validity of the questionnaire.

The reliability of the questionnaire on Genderifgyactices in
secondary school to the heads was establisheddzkicly the collected data
through a multiple sources. Hence cross checkinfetata is done in order
to increase the authenticity and integrity of tla@adwhich make the research

more reliable.

The Malayalam and English version of the final nfiorof the
guestionnaire to heads on Gendering Practicesconsry schools is given
in the Appendix A3 and A4.
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Questionnaire to Teachers on Gendering Practices iBecondary School
(Musthafa & Fousiya, 2015)

The main purpose of this tool is to explore thex@eing Practices in
the curricular and co-curricular activities of ceadary schools of Kerala
for the total sample and the relevant sub sampmssdon gender, type of
management, locale, religion and teaching expegiefio achieve this goal
the investigator has prepared a tool for teaclwefsmd out the perception of
teachers’ on gender stereotyped practices in secprsg¢hools of Kerala for

the total sample and the relevant sub samples.

The initial idea was to examine to what extent emghat ways gender
inequality in educational attainment was an isdueoacern in the schools of
Kerala. Some of the work reviewed (Lloyd, 2005; édgital, 2002; Riddell,
1996) shows that gender and its allied educatiaspkcts and some others
contents gender at specific periods of schoo{@gxford, 1999; Biggart,
2000; Wilkinsonet al, 1999 ). Although the situation has changed rdigioa
the last decades regarding participation rateslut&ion, gender differences
persist in both attainment and choice of coursestuiy. The study therefore
explores the occurrence of Gendering Practiceencurricular practices in

secondary schools.

Teachers' perception on gendering are cruciatterr relations with
students and this can be a critical factor in gativey gender stereotyped
believes in schools. Gender stereotypes are atstylto be reinforced or
weakened by text books and reading material provideschools. Hence in
this context after a deep review of the ReportsN@F Focus Group on
Gender and Education, other international ageramegender and education,
numerous studies related with the concerned amantrestigator identified
eight dimensions for the proposed study. Thesegar@er sensitivity in

school curriculum, pedagogical practices, instaral materials, co-
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curricular activities, socialization process in @ols and classroom
disciplinary practices, evaluation system, schowinment and gender

based violence.
Gender sengitivity in school curriculum

The attribute related to gender sensitivity inrioulum implied that
how far the curriculum is sensitive to gender edaissues. The term never
implies putting women against men. It means a culuim which must be
sensitive to both sexes equally. It helps the teacho determine any
assumptions about gender are valid or stereotygée formal curriculum is
considered to be the central element of the edutaif children. Curriculum
is to be prepared and implemented in such a wato psovide opportunities
and experiences to both gender equally and f&ender sensitivity requires
open mindedness and sensitivity from the part ather. It provides mutual
respect for the equally valid roles that men andnew play in families,

school and other social institutions.

Studies show that bias emerges in the curriculactges and
textbooks perpetuate male dominance. In literatgms are not in the lead
roles, and they are shown as less capable thamgtie male characters
(Evans, 1998). When girls do not see themselvethenpages of history
textbooks, and when teachers do not point out ofront the omissions,
young girls learn that to be female is to be aneabspartner in the
development of our nation. And when teachers aed gtereotypes to the
curriculum bias in books, the message becomes meea damaging (Sadker
& Sadker, 1994).

Gender sensitive curriculum strives for an equgdp®rt in teaching
girls and boys students. It undermines the powerckire which already

ingrained in the curriculum through the process sotialization in the
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classroom. It also questions the values and idegsepuated by the hidden
curriculum in the form of one sided choices of emitand objectives
(Cornbleth, 1984).

Gender sensitive curriculum is sensitive towardstecting and
preventing the deeply ingrained bias, prejudices stereotyped images of
women and men, traditional sexual division of laband it deconstruct the
existing Gendering Practices in society by ensuangequal and quality life
to each students. Empirical studies proved that dimary formation of
Gendering continues to be created in teaching. Bbimary conception may
create issues due to the characterization of éiftesl values and judgments
to both genders. So it is a criterion for ensugoglity teaching (Grossman &
Grossman, 1994; Howie et al., 2002). Hence genelesitive teaching make
teachers to be aware about their roles and havetengml to make the
teachers a very good role model which may in taspire the learner and it

helps the teachers to be a better professiona¢ay their domain.
Pedagogical practices

The research conducted on pedagogical practieesiseea tendency to
focus on boys. Teachers are much more interestéatts on boys than the
girl students, regardless of their subject conariiée American Association
of University Women published a report in 1992 whieported that females
receive less care from teachers and these carattemtion is often more

negative than the care and attention receivedlyyg [Bailey, 1992).

Analysis of teaching methods and practices fouhdt tteachers
assigned class work mostly to boys than girls & thassroom, especially
when teachers explain the content by using cefti@ching aids such as
charts, globes, maps etc. Australian data of pgnsmhool teachers have

documented that teachers perceived girls as sulvmigsgssive, controllable
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and strongly repressed regarding the feminine hehaleachers label some
girl students’ as “bad girls”, because they do wonform to teachers’
standards of suitable female behavior. Classromuigline was one of the
significant parameter to measure teachers’ att#udad through which
doubles the standards, traditional values and nabwmit masculinity and
femininities were reinforced (Robinson, 1992). Awmstralian study revealed
that teachers tended to use binary creations o bay girls, with girls being
more “open” to new ideas, while boys “closed offjtls “in control” vs.
“boys out of control,” and girls as “mature” vs.ysoas “immature.” These
images were found to affect teachers’ classroomraations with each group
(Allard, 2004). 1t would seem that in this partiautase, teacher constructions

favored girls.

Teachers’ punishment is different for both gendenen they transact
curriculum in classrooms. Girls were given lighpemishments like change
of seat; the boys were usually given harder omesgulling of ears, physical
punishment, severe scolding etc. Girls slapping sbay classroom is
considered negatively symbolic because the tedblkenselves perceive girls
as submissive to boys and such a submissive péigorg a dominant boy
should be seen as a matter of guilt and shames iiitlicated that the teacher
themselves not free from prejudiced believes andctmes and she
unconsciously perpetuate this bias among the stsdantheir classrooms.
This may directly influence the self-image of girend boys. Such
stereotyped beliefs reflect the perception of teehon Gendering Practices

while they implement pedagogical practices irsstaom.

According to Skelton (2006) teachers continue liseove females as
individuals who will accomplish something throughie} diligence and hard
work and males as more naturally clever. The Arafeilsevitt et al. (1998)

established that teachers expected girls to mairttae daily cleaning of
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classroom properly, especially sweeping classroBoys also engaged in
some manual work but not daily. Girls participatedre in teacher-student
interactions that supported learning while boys thated certain classroom
interactions. Boys felt they received more negatateention from their

teachers; indeed, they were scolded more and dskedjuestions to solicit
their teachers’ help. Girls asked more academicstiues, focusing on

understanding of subject knowledge, content, anttepots (Younger et al.,
1999).

Studies also found that teachers explained exampleclassroom
based mostly on life experiences of men. In clasardiscussions boys, tend
to dominate girls especially where emerging so@ales are concerned.
Teachers often select boys as group leaders thémigiconducting group

activity in constructivist classrooms.

Subramanian (2002) found that the pedagogicaltipess and content
transacted in the schools reinforce social bias d@rdriminatory practices
against women. He observed that in Ethiopia anoh&ay girls spend more
time in fetching water, cleaning classroom thanyttepend on other
educational activities than boys. Teachers are awstscious about the
Gendering Practices while planning their teachingthods. The style of
teaching in mixed classes may incline pupils tadvel that certain subjects

are more appropriate for one sex than the others.

There has been a lot of research that has dedh teiachers’
differential attitude and behavior on gender stgq@og in the classrooms
(Carter & Norwood, 1997; Good & Brophy, 1994) oadhkers' different and
unequal treatment by gender (Cahill & Adams, 198¢rording to Sadker &
Sadker (1982) many teachers work with bias abcaitbihaviour, skills and

performance of girls and boys based on their gender
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I nstructional materials

Instructional materials include the textbooks, di@oks, teaching
materials and aids used by teachers to deliver labsyg. Sadker and
Zittleman (2007) pinpoints “that students spendmagh as 80 to 95% of
classroom time using textbooks and that teachetse rmamajority of their
instructional decisions based on the textbook”.eResh has been focusing on
gender issues in textbooks. In textbooks, fatBedapicted as king of the
family and mother as caring deputy. It is repotteat the textbooks of school
children perpetuate hidden gender bias by assigmaditional roles to men
and women reinforcing stereotypes. Pandey (2@3@)ained the Indian
context of the textbooks and the measures undertakehe NCERT to curb
the issues of gender in textbooks by implementiognes projects and
workshops to build up awareness for the eliminatioin this gender

differences but the situation remains unchanged.

The instructional materials depicted typical rielaship between labor
and gender identity within a public private dichoto Men were generally
placed conventionally and endorsed with sociallyblipu & outdoor
assignments that project them in stronger roles pkofessors, engineers,
lawyers, pilots, mechanics etc. Girls, in most saaee shown as passive
observers where the boys are performing importape®ments. These kinds
of texts might be responsible for the lack of iesrthat girls show for science
at the secondary and higher secondary levels. Aesat, majority of girls
take literary and social science courses thus gndip as weaker sex
stereotypes. In fact the truth is that at a subzons level these texts are
preparing boys to achieve in the market place witks are trained to be
submissive and to obey at home. These gender stpesomay adversely
affect even the emotional psyche of children bgifgg them to perform in a

stereotypical ways.
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Alrabaa (1985) documented that textbooks descnibes as leading
characters in biographies, male dominated langwege applied for both
males and females (“mankind’”; “he”). There wagrogation of womenseen
even in the undertone in many descriptions praigiogien for subservience
and domesticity. Females were often portrayed aspukative, jealous, fussy
do-nothings, weak, irrational, superstitious, osmeable. Victimization and
acquiescence of females was not infrequent, whégtst project an
exaggerated view of male power. Women deviatingnfrimaditional roles
were sometimes physically punished: the textbookdy that women should
endure an abusive male, accepting his violenceaagal, the female’s silent
suffering is highlighted as an inherently good fieimé quality”. Instructional
materials were embedded with stereotyped gendes,rdliased ideas and

traditional images of men and women.

In India, NCERT has been undertaking the constaefisures to
eliminate gender stereotypes in primary and seagnelducation since from

the last decades. But the goal is yet to be actieve

All these studies and observations clearly empkdsthe importance
of examining the stereotyped representation of nam women in
instructional materials. So the investigator inelddhe dimension to know

the Gendering Practices in secondary schools.
Co-Curricular activities

Participation in co-curricular activities is a flamental element of the
education of young people and contributes to tlseicial, physical and
personal development. All pupils should have a&t¢esa wide range of co-
curricular activities to a great extent. Most sdegarovide a number of co-
curricular activities which may include sports teamd individual, music,

drama, debating, board games. Surveys in a numberoontries have
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expressed concern about the lack of participatiprgibls in physical and

sporting activities. Most schools provide opportiesi for boys to participate
in a variety of sporting activities and provideoesces and funding to support
school teams to compete in events such as foddzales. Girls may not be

afforded the same opportunities or provided withilgir resources.

Buser (1980) found that "female participation edsd male
participation appreciably in all categories othkart athletics, sports and
hobby or leisure, regardless of school size”. Hsghool boys were found to
participate significantly more frequently in spattten were high school girls,
while girls participated significantly more frequgnthan boys in the arts and
in academic activities"(Nover, 1981). The studiesnp outs that a serious
enquiry regarding the occurrence of Gendering Rmestin co-curricular
activities is required. This is the reason; theestigator was taken as one of

the dimensions of the tool.
Socialization processin classroom (Hidden Curriculum)

School is considered to be the most important @gehsocial change.
Hence nowadays researchers focus on the microl gmoeess which took
place in the daily classrooms and schools; this lwarbest reflected in the
socialization process in schools. Researchersdfdbat the institution of
gender is reinforced in classroom to perpetuatesthtus quo of society.
Institutions simultaneously shape and are shapedinbywidual agency
(Bourdieu, 1977; Giddens, 1979) Thus, the procesbkoth dynamic and
subject to change. Formal schooling is a major agenteaching and
reinforcing cultural expectations for males and & (Finn et al. 1980; Lee
et al., 1994), yet it is also seen as a site witnswerable degrees of
autonomy to produce new and progressive identidgple & Weiss, 1986).
Socialization in the schools, which touches suliistiy on the informal

(hidden) curriculum, is a critical dimension of eoling through which
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educational settings may introduce changes in kop&ceptions or,
conversely, continue to reproduce traditional valuend attitudes. This
socialization covers a wide array of practices,gnag from administration,
teachers’ attitudes, expectations, text book messagassroom dynamics and

peer interaction, to the greater environment.
Studies on gender socialization in schools

. Schools engage in substantial gender ideology fthomaand
transmission through classroom practices, teachatstudes and

expectations, and the intense but rather invisildek of peers.

. The greater extent of the gender constructionschools create very
distinct notions of what it means to be a man andoman, with
polarized attributes for femininity and masculinifyhis construction is
similar across all levels of education and inteasifas the time in

school expands.

. Across most countries, boys were continued to datairclassroom
time and space, a practice that seems to creagspomnsive girls and

naturalizes distinction between men and women.

. Peers contribution is influential in the climateatdssrooms and also to
rebuild the conventional sexual norms. In the pméture, boys feel

pressured to be less academically oriented.

. Feminization of the teaching profession led to rthewn lack of
professional training on gender issue which does mgld their
potential as role models for transformative adveasait gender social

justice.

Most public education policies fail to identifyethrole of schools in

socialization and to address damaging effects tirointensive counter
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measures. Socialization has made a deep impadieofotmation of gender
identity among both genders, so the gendered sati@n needs to be

addressed. So the investigator included these dimes
Evaluation system

The evaluation system that exists in schools g@diyeris of
conservative in nature and hence reproduces gdmdsrin their approach.
Gender bias in evaluations can be identified inlabyls, assessment

techniques and questions.

Syllabus

Syllabus may reflect a male view of life. Mosttbeé academics who
prepare the syllabus and textbooks are men. Téee what is of value and
relevant on the basis of male experience and woed. The list of books
for literature is often dominated by books writtély men about men;
language and secretarial exam expect studentsow #mat a married woman
should be addressed by her husband’s surnameoryist more about wars

and warmongers.
Assessment techniques

Some research has been undertaken, with the §adivat girls tend to
do less well on multiple choice type tests anddoeth longer written tasks
(Stark and Gray, 1999; Stobat al, 1992;). Both sexes perform equally on
structure questions. Girls perform better on esBge questions. The
examinations, particularly for selections, domidateith multiple choice
guestions put boys in advantage over the girlsthblis of assessment, which
place emphasis on, written language skills and meadwriting call for
examiner bias in favour of girls because girls farend to be higher in these
aspects. Inclusion of a variety of assessment tgabs can reduce bias to a

great extent.
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Questions

Questions often reflect gender bias in wording aodtent. For
instance, mathematics exams tests ability to afimgretical concepts with
sports based problems which are usually, relatednate games such as
cricket and football. Similarly some questions @ésiare like if a man can
complete three times of the work that a women @an.d Sometimes public

exam papers may include questions related to noalgs

The evaluation system is one of the prominent ssidé teaching
learning process, so it should be free from angnfof bias and discrimination
towards both genders. The observations and stuegesding the gendering
of evaluation are significant when examining thecpption of teachers
towards it, because they are the real playewvaluative process. If they are
aware about these practices, a better learningamaent could be built up.
Hence this shows the importance of including thisieshsion under the

guestionnaire to teachers on Gendering Practicesdondary schools.
Academic achievement

The most pronounced gender differences in achieménare the
advantage of girls in reading. On average, girglrmore and enjoy reading
more when compared to boys. Girls' advantage isistamt across countries,
different age groups, and study programmes. In ema#ttics, boys and girls
have similar results at the fourth and eighth stlyears in most countries.
Boys' advantage emerges in the later school yearssaespecially noticeable
among students who attend the same teaching proggarand year groups.
Gender differences in science achievement are tnallest. Despite
performing equally well as boys in most countrgggs tend to have a weaker
self-concept in science than males, i.e., on aeerggls had lower levels of

belief in their science abilities than boys. Yetttb boys and girls are
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similarly interested in science; and there is nerall difference in boys' and
girls' inclination to use science in future studiegobs. Reading, however, is

considered important by girls more than boys irEalfopean countries.

Boys are more likely to be among the poorest peréos in reading. In
mathematics and science, there are no gender ahffes amongst low
achievers in most countries. In mathematics, girks more likely to perform
at lower levels in approximately one third of thedian education systems.
Gender is only one of the factors that affect acmeent in various subject
fields. Socio economic status is a very strongdiadhus it is important to
consider family background alongside gender whepatiing children who

are under-achieving.
School environment

School environment involves infrastructure, umfortransportation
facilities, school support mechanism. Evidence éamrged that students’
achievement levels are much influenced by the dcaowronment and, in
particular, the daily management and organizatigmmacedures of schools
which are frequently reliant on gender as a managétool. Girls and boys
may be separated for sex stereotypes (Skelton &ciga2009). Classroom
registers, classroom activities and team sports. ekample, dress codes may
be different for boys and girls (trousers for boslarts for girls) and also for
members of staff (Scott, 2007). Studies show thatibfrastructure of the
school is not well suited to both genders. In secteols the number of toilet
facilities for boys and girls differ significantlfor girls concerned, their toilet
facilities are not well suited to their specificaets such as meeting their
menstrual necessities, napkin disposal and do ae¢ Iproper hygiene and
sanitation. The transportation facilities to sorsha®ls are not suited to girl
students because in vehicle no monitoring systethégtaff or peers is there

for reporting any form of gender based violenceidi&ts also reported that
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some schools do not appoint school counselors &t aéh the gender
discrimination in the school settings. Studies hgftt that Gendering
Practices occur in the school environment, so péi@e of teachers to this
dimension is very crucial for identifying the ocremce of gendering in

secondary schools.
Gender based violence in schools

The incidents of gender based violence in schoamses have now
become frequent occurrences in the digitalized dvdResearch reports that
similar pattern of sexual abuse and/or harassmémgirts by both male
students and teachers (Togo, 2006;Wible, 2004)iovarforms of sexual
abuse can be seen in the schools of South Asiantreesl Reuters (2002)
documented that a girl may have acid thrown onftwedaring to snub a boy
or for turning down a proposal of marriage. Bothisgand boys constantly
complaint that some teachers in their school msukeir official power to
demand sexual favours from girls, often in excharige preferential
treatment in class or money and to get good gradiexsce generally teachers
and older students of the school sexually exptoidents of both genders. The
act of sexual abuse can be apparent in the formbsogé cornering and
grouping girls or shouting demeaning obscenities, male teachers making
sexist or derogatory comments upon female studemtsachers, or making
physical contact with girls during lessons (Leactd aMachakanja, 2000).
Generally girls were more prone to sexual abuse thays in the school

premises.

Patel (2001) conducted a cross-sectional suavegyng the students
of the schools in Goa. Abuse and violence amongdcthildren became a
common experience. Sexual abuse occur other fofrpiysical and verbal
violence. The study reported that coercive sexld®en experienced by 6%

students. Gender differences in the types of almese found. However, there
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was no distinction between boys and girls in theesaf coercive sexual
intercourse. The study reported that rural boysewaiore prone to have
experienced coercive sexual intercourse than ubmys. Urban girls were
more likely to have experienced any form of sexafalise than rural girls.
The investigator searched similar researches iomslry schools of Kerala,
and found that there is dearth of studies relatéld this dimension. Therefore

the investigator took special attention to incldlois dimension in the tool.

Teachers have a very prominent role in identifyihg gender based
violence in the school premises; hence the invafdigincluded this

dimension for the final tool.

From the above mentioned dimensions, the investigarepared 68
items for the draft form of the questionnaire. Cagythe draft form of the
Malayalam and English version of the questionnarattached in Appendix
B1 and B2 respectively.

Based on the observations from pilot study anchiopi of experts in
the field, the investigator along with researchdgudeleted and modified
some items. Hence total 63 items were developedh®rfinal study. The
distribution of the items in each dimensions of gjicmnaire to Teachers on

Gendering Practices in Secondary Schools (finaj)ven in Table 3.
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Table 3

Distribution of Items under different Dimensions Questionnaire to
Teachers’ on Gendering Practices

g| Total
NO‘ Dimensions ltem numbers Number

’ of items
1 Gender sensitivity in 123456 6

school curriculum

7,8,910,11,12,13,145,

2 Pedagogical practices 16.17.18 12
Instructional materials 19,20,21,2232425,26,27. 9
Co-curricular activities 28,2930,3132,33 6
Socialization process in

5 schools and classroom 34,35,36,37/38.39,404142, 9
disciplinary practices

6 Evaluation system 43,4445,46,474849,50,51 9

7 School environment 52,5354,55,56,57,58,59, 12

8. Gender based violence @1, 62, 63 4

The final draft of the questionnaire to Teacheosi Gendering
Practices consisted of 25 positive items and 3&tmneg items. The serial

numbers of the negative items are representediihface.
Scoring of the questionnaire

Each item in the questionnaire consists of twpease categories such
as “Yes” or “No”. It was scored 1 and 2 respeciyvdll negative items are
scored reversely.  All structured items are scooedthe basis of the
frequency of responses. Finally the frequency edponses under each
dimensions were calculated.
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Validity and reliability

Questionnaire to teachers’ on Gendering Practicaes developed in
consultation with the experts in the field of Gendad Education and also
deep reviewing of the relevant and authentic baokthe concerned area.

Therefore the questionnaire assured face validity.

The reliability of the tool was assured by crokeaking the collected
data with different samples under investigationisTihcreased the credibility

and integrity of the obtained data.

The Malayalam and English copy of the final forfritee questionnaire
to Teachers’ on Gendering Practices in seconddrgads is attached in the
Appendix B3 and B4.

Questionnaire to Students on Gendering Practices iecondary School
(Musthafa & Fousiya, 2015)

The questionnaire to students on Gendering Pescti@s prepared by
the investigator along with the supervising teacHdre questionnaire was
primarily intended to measure the perception ofdstis on Gendering
Practices in the secondary schools of Kerala. Tiestipnnaire was used for a
pilot study in order to test the items included tire questionnaire. The
procedure used for the planning and administratibthe questionnaire is

detailed in the following sections.
Planning and preparation of the questionnaire

The investigator deeply reviewed the literaturegender related issues
in education. A number of recurrent themes ord®pvere identified in the
literature on gender and education. But the ingasdr could not find any
common attributes related to Gendering Practiceschools. Based on the

theoretical strands and related studies, variougor® shortlisted were
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examined and scrutinized after long discussion wiperts in the field. The

investigator selected nine dimensions for the fquadstionnaire.

The possible attributes finalized were classrootaractions, methods
of teaching, instructional materials, co-curriculactivities, gender based
violence, socialization process in school, slagsratisciplinary practices,
Evaluation system and School environment. The lgetalescriptions of the

nine possible dimensions were listed on the foltmuyi
Classroom interactions

For many years researchers have been concentratéde effect of
gender on classroom interactions. Classroom inierainvolves student to
student interaction and teacher student interastidfarious scholars had
reported that girls and boys were educated difteren the classroom; they
got different types of contact and differential egftion for them, girls and
boys behave differently to their teachers in ortierseek the attention of
teachers, girls who were physically close to theachers got more concern
than boys who were physically close; the aggressoses receive more care
and attention than the aggressive girls. Boys vecenore attention and
feedback from teachers and are given more timalkoin classroom; Boys
are found to be more assertive than girls. Teacbies call boys than girls
and given more positive feedback to boys than.g@ts/s get more accurate
feedback from teachers praise, criticism, or heijn Whe answers they given
in class. Most researchers concluded that boysiged concern and attention
than girls whether the teachers are male or fenfBiedkin, 1991; Eitzen,
2000; Grant and Sleeter 1986; Sadker, & Stulbe®§31 Streitmatter, 1994;
Verkuyten & Thijs, 2001). All these studies higiitgthe importance of
including the dimensions into the questionnairestiodents’ on Gendering

Practices in secondary schools.
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Method of teaching

Students, especially girls, dislike lectures, vetiets and busy work
assignments, preferring to study subjects and sofhat they perceive as
relevant to their lives. However, girls are ofteegated to passive roles in
the class and in performance-based assessmentsed8hmys use equipment
and complete the tasks, girls read the instructiansl record results
(Scantlebury & Baker, 2007). Increasing focus basn paid the way in
which schools facilitate the gendering of certaibjsct areas into male craft
technological subjects. The low illustration oflgim technological subjects
has a deep impact on the schooling of girl childeed their coming future
years. The gender differences in subject choicepareeived as reflecting
differences between male and female students in lgnel of interest and
abilities in certain subjects (Kelly 1988; SmythdaHannan 2002). Studies
also reports that teachers seek the help of baysdirls, attend boys interest
than girls, teachers gives more encouragement ys8 bwan girls and boys

dominance in group activities.
Instructional materials

Instructional materials are the crucial factordetermining the nature
of education. Researchers observed that text baykefuate differential
interest among both genders. Ullah and Skelton erist that the new
textbooks prepared under the curriculum reform st embedded with
gender stereotypes; the dominance afforded to rhagguand male
knowledge persists to be both legitimated and adaad (Ullah and Skelton,
2012). The knowledge imparted in school textbookd aonveyed in the
curriculum is instilled with the issues of gendeulture and power (McLaren
1989). So the instructional materials have beengeized as the contributor
of shaping gender identities and perpetuating Gamgl€ractices in schools.

Some scholars have argued that gendering of teiksébewdl adversely affect
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students’ self-esteem, life choices, motivatiorreea aspirations (Campbell
2010; Treichler and Frank 1989).

Ullah and Skelton (2012) examined the dominanceales in school
textbooks and the depiction of women in the trad#i gender roles.
Textbooks used more male names, nouns, pronourgrapihies and
illustration than females. The textbook writersluating authors, co-authors,
reviewers, supervisors and editors are mostly mdteperpetuates gender
stereotypes among the students in school. As fireastudents are concerned
textbooks are the sole learning material, whichvigles desirable learning
experiences to the learners, therefore it should fiee from biased
representations, and hence the investigator sdl@esgructional materials as

one of the attribute under the tool of students.
Co-curricular activities

The widespread literature on the relationship leetw girls and
physical education showed that girls are discowdaigem participating in
sports related activities due to various reasonkickVvmainly includes the
dressing pattern of sports, content of the spasdes and the prejudiced
notion that muscular physical activities is cendesround boys than girls
deterred the participation of girls (Bedward andl¥ms 2000; Flintoff 1993;
Paechter 2007). Cockburn and Clarke (2002) maiathihat as sports and
physical education are school subjects linked waithles and masculinity,
girls participation often perceive as risk takingdafemininity deficit. The
school text books also portrayed through the imames ideas sports and
physical activities are always associated with npalesuits. Boys are depicted
in the textbooks in a array of sports like bas&ktlbadminton, football,
cricket, horse riding, swimming and volleyball wekas girls participated in a
narrow range activities like swinging, skippingayhg with dolls ( Butler,
1993).
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Azzarito (2012) established that boys are prefete participate in
group games which require complex norms, rules tmugh competition.
These preferences get reinforced through gendéalization and reproduces
in the form of explicit and implicit messages thetys are to be tuned to
prepare for the complex public domain. On the othand, girls are
represented as playing with dolls, kitchen wares socialised in such a way
to be remained in the four walls of the home. Thesk to Gendering
Practices which restrain girls’ opportunities, ades and her specific
experiences in sports. The studies also conclha¢ male bodies are
picturized as strong and muscular whereas girl'dids focus on physical
shape like thinness and attractiveness. The gemdeessages inculcates the
ideas of femininity which finally organize the turally ideal tasks to be
performed by girls and women and finally restriwit choices and interest in

the participation of sports related activities €§¢gs 2002).

Literature also focuses the gendered nature otucoeurricular
activities in schools. The youth festivals of theh@ol apparently reinforce
Gendering Practices. Girls’ are encouraged ttigpaaite in some items that
boys were discouraged. Christin (2011) observeti wltanen are noticeably
and significantly more likely than men to partidgan high-status cultural
activities. Generally school perpetuates a belredt tsports activities are
reserved for boys and arts for girls. Teacherssabol personnel reinforce
these prejudiced forms of gendering through sa@#bn in the school

premises.

Co-curricular activities are one of the most ia#ing activities as far
as the students concerned, the studies reportgehdering is prevailed in the
co-curricular activities, in order to bring abounceuraging learning
environment in school the gendered activities nimesbroken or deconstruct.

Therefore the investigator selected the attributehie questionnaire as to
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know the perception of students regarding the geocge of gendering in

secondary schools.
Socialization processin schools

Marinova (2003) analyzed the gendered nature afakmation in
school. According to her the conscious socializabocur in schools through
the school text books, the images illustrated am@n with babies in their
hands, women working as domestic servants, nuesehérs, stitching etc
whereas men are represented as soldiers, engimpéets, doctors, scientist
and leaders of various kind. Being a soldier asmadying weapons are more
dignified position than giving birth and taking eaof the children was
induced to their minds at the early years of tleemscious life of schooling.
Hence this socialization apparently reinforces @endering Practices by
dividing separate spaces for men and women sut¢heagublic domain and
private domain. These create prejudiced notion wb@mininity and
masculinity like women have to give and to acceqt emmen have to take and

impose.

Examination of the school manuals exhibit imagessmall texts,
where boys are depicted as good at mathematiog atleehelping their little
sisters to solve mathematical problems. Girls &@ve as good at reading
singing in solving the problems and girls — theg good in reading, singing
etc. Boys will better able to learn the practidalls like operating machines
or computers and girls are learned to be passareg; nurturing, submissive
and polite. The aggressive nature of boys get$areied through socialization
and it further led to Gendering Practices in schodlhe socialization in
school scaffold the aggressive, violent, harasspwnelty, coercive nature
of boys as something natural and to be maintainefrming a patriarchal
social structure. But students gradually recogrbgethemselves that the

society unconsciously was imposing specific kindstlonking which led
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them the easy acceptance of the violence and Gegd&ractices. So
violence is learned through the patriarchal stmiictu of the classroom
socialization. To combat these hidden structure)@edd a separate space to
discuss it openly. Such a space is missing in cio@. So deconstruction of
the process of socialization in education is reglir So investigator taken

this dimensions for the tool.
Gender based violence

Survey reports of American Association of UniviraVomen (1992)
revealed that the extreme form Gendering Practe@sbe seen in gender
based violence of students. Gender based violeixea form of gender
discrimination it comprises of requests for sexiaaors, unwelcome sexual
advances, written or verbal conduct of a sexualreatSexual misconduct is
not limited to physical threats of aggressive ratoir force or threats against
another person of the same or opposite sex, timegt¢o force or coerce
sexual acts. But it also consists of touching olagie parts, forcing or

attempting to coerce, or force sexual intercourse.

Young, Allen and Ashbaker (2004) reported that¢ommon form of
gender based violence among secondary school stugkere  spreading
sexual rumors, display sexual images or pornograghowing sexual
videos, writing sexual graffiti on toilet walls,reding bad messages to friends
by mail. All students are exposed to verbal formhgender based violence

like name calling, sexually tuned jokes, eve teg@syestures or looks.

Studies showed that girls and boys were experterygander based
violence at about the same rate. Boys and girlemempce different form of
gendered violence in school. Physical form of sam@&ent and harassment by
adults are mainly targeted at girls. Girls are mofeen to be, touched,

grabbed pinched or brushed up against in a sexagl for both boys and
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girls, about 75% of students who are the victimsekual harassment may
harass others. Boys are very reluctant to repaitt ttiey are being sexually

harassed than girls

Students reported that the places where gendexdbaslence are
generally happens at classrooms, verandas, anegGafand places where the
adult one is present. Students are exposing to onildarmless form gender
based harassment at many times. Teachers andsotiasl personal will not
consider it as a serious problem because studantadjust it by themselves.
The victims of this harassment showed symptoms éhketionally upset,
embarrassed, unsafe, anxious, distressed and degreAll these studies
reports the need for including this dimension tamwnthe perception of
students towards Gendering Practices in secondanots, because any form
of gender based violence may physically and mentaffect the learning

experiences of both genders.
Classroom disciplinary practices

School perpetuates different disciplinary pracite boys and girls.
Boys get severe punishment than girls and they fremyiently include in the
list of problem child. (Matthews, Binkley, Crisg, Gregg, 1998). Girls are
disciplined more for talking to peers and calling answers, but when these
are done by boys that are much more accepted. &esaiciculcate differential
disciplinary nature to boys and girls. Teachersehavseparate gender role
expectation over girls and boys. These biased ¢apac demands girl are
expected to be neat, clean, regular, well disogoljnsubmissive, polite,
caring, helping, calm and quiet whereas boys belavare idealized as
naughty, irregular, aggressive, unclean, late cgminoisy etc. these
expectation further led to Gendering Practices gnadually embedded in the

cultural context of school.
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Students generally perceived that their teachefaiabut suspect they
exercised more discipline toward boys than girlsalse boys are supposed
to be more disobedient. Half of the students inost believed that their
teacher treat them in a equal way but boys thiak tiirey were always picked
on by teachers than girls when they engaged inlaimmproprieties
(Younger et al., 1999). School legitimizes the eliéint patterns of behavior to
boys and girls through its everyday practices aqmerences. A study from
Israel reports that greater level of disciplinelésnanded from boys than girls
and some kind of imposition of corporal punishmnboys also can be seen

among boys than girls in Israeli schools (Benbeagig€hAstor, 2005).

Gendering Practices is apparent when studentasked to line up,
students unknowingly form separate line for bothdgrs. As a part of the
disciplinary instruction some schools reinforcinger@dering Practices by
saying that boys and girls must be seated in sepewvam for lunch. If a boy
sits near to a girl, he would be laughed at orecalis a girl by other peers.
Some scholars argued that teachers and other pé&ssoemploy gender as a
key factor for sorting and organizing students rhaol. This sorting
negatively influences their self-image, academibi@aement, choices and
preferences and their aspirations. Due to the oecae of gendered discipline
in the schools, investigator took this aspect as @inthe dimension for the

tool.
Evaluation system

Numerous studies reported the different aspec@enidering Practices
in the evaluation system. The recurrent themespcsed of academic
achievement, differences in subject choices, stgped question paper,
teachers unconscious bias in giving feedback, rdiffiial encouragement and
criticism to both genders. Some of the earliesbtles debated over the issue

of biology or social construction is more signifitan determining students’
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academic performances (Morris, 1959). Biologicaiadaggm emphasized sex
differences and cognitive performances believed $baial determinants are
marginal or subordinated to biological factors likeain structure. Some
scholars asserted that males’ brain structurergefathan female therefore,
would be assumed to have greater IQ than femal#i,(Must and Lynn,
1999; Colom and Lynn, 2004; Lynn, 1998a, 1998b, 9)98But another
scholar claimed that there is no sex differenceganeral intelligence
(Mackintosh, 1998).

Another observation states that girls spend mione for homework,
less disturbing in class and girls have higher etgimn and enthusiasm to
continue their studies, whereas boys are easy gtesg obedient, not work
hard and may distracted from studies quickly (Barli996; Warringtoret
al.,, 2000). Apparently these studies revealed thagsbrequires much
encouragement because they are more tend to inwolkieky behavior and

possibly to fail in exam but girls’ nature is mgneserving.

Wilberg and Lynn (1999) states that girls havehkiglanguage skill
such as essay writing skill, word fluency and bettemmunication skill
which contribute to success in coursework. Young Risler (2000) analysed
SAT-M scores of high school students and found thates’ scores were
better than females. Some socio cultural factos® aontribute to these
differences. But some scholars are rejectingahd states that the difference
is due to classroom experiences, course taking vimhaand cognitive
processing (Byrnes, Hong and Xing, 1997; Young dfsdler, 2000).
Gendering of subject choices indicates that boyk girls have differential
interest allocation by subject. Mathematics andrsm subjects are generally
perceived by male domain and girls’ are relegatew ithe domain of

language and arts subjects.
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The Systems of assessment affect girls and bdierehtly because
there is a direct linking of academic self-esteend aachievement in
examinations. Generally girls have less self carfee and tend to under -
perform in traditional oriented examinations whempared with continuous
assessment in these fields (Adamuti-Trache, 2006n4 et al, 2003; Murphy
and lvinson, 2004). However, the relation betweemdgr and forms of
assessment is highly complex, because it lies itwdmn differences in
subjects and examiners (Elwood, 2005). Therelixstisiderable uncertainty
as to whether different types of tests are gendatral or not in terms of their
impact on attainment (Betts and Elder, 2009; Ggopd Murphy, 1994).

Literature also showed that gendering is cleayynfl in the framing of
guestion paper such as questions are geared towaedsulinity and
stigmatize females’ contributions. Number of quasdi asked, illustrations,
pictures are all projecting male’s ideas and omenibdile interest and attitudes.
The existing evaluation system is not inclusivendrginalize the experiences
and interests of females and projecting mainstreatriarchal believes and
attitudes. This may badly affect girl's self-imagend future career
orientations. Some teachers without considering alialuation indicators
marks are giving purely on subjective basis esfigc@n gender. These
personal choices to one specific gender will leadiscriminatory Gendering
Practices. Studies cite the importance of elimngathe gendered dynamics in
evaluation, both girls’ and boys’ interests areoggized, hence investigator

adds this dimension as one of the attribute ofjtiestionnaire.
School environment

Legewie and DiPrete (2012) contents that the dckeoweironment
directs the notions of masculinity in the peer wdtand it either encourages
or discourages the formation of deviant behaviat attitudes among boys. In

contrast girls’ peers did not develop any kind ofi-gocial attitude and
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behavior towards the school because their engagemtmthe school milieu
is strictly stigmatized as un-feminine. Therefoogy$are more sensitive to the

resources of schools than girls.

School environment is the crucial factor in deteing the gender
identity of the students in formative years. Theseensions comprised of the
total physical environment surrounded by the schamforms, infra-structure

and all physical facilities in school.

Scott (2007) argued that classroom registerssiasn activities and
sports team, for example. Dress codes may be eliffeior boys and girls
(trousers for boys, skirts for girls) and also faembers of staff. Studies
report that the environment surrounded by the stude school led to
Gendering Practices. Some schools will not provdiequate number of
toilets to both genders, and the toilet are nds dniendly, will not provide
resting room for girls, lack of sanitation and hemg are negatively impact
girls. The gendered seating arrangement, absencsclodol counselor,
improper transportation facilities, shortage of fisignt classrooms and

ventilations are all led to Gendering Practicesanhool.

The draft form of the questionnaire consists ofiteéhs. Some open
ended items were also framed in accordance with aiheve theoretical
dimensions. A copy of the Malayalam and Englishsiar of the draft form

of the questionnaire are given in Appendix C1 a@d&Spectively.

To finalize the questionnaire the investigatordiosted pilot study and
also made discussion with the supervising teaahgrerts and also used the
observations from the field. Based on this, theestigator made necessary
changes in the final questionnaire to students end@ring Practices. Hence
the final draft of the questionnaire comprised @& fems. Among these

thirteen items were stated positively and thirtyenitems were stated as
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negatively. Negative items were indicated withdophase in table 4. The
distribution of the items in each dimensions of tluestionnaire to students

on Gendering Practices in Secondary School (fisglyesented in Table 4.

Table 4

Distribution of items under different dimensionsgokstionnaire to students
on Gendering Practices

SI.No. Dimensions ltem Numbers Total number

of items

1 Classroom interactions ,234,5,6§7,8,9,10,11, 11
2 Method of teaching 1213,14 3
3 Instructional materials 1865,17,18,19 5
4 Co-curricular activities 21,2223,2425 5
5 Gender based violence  26,27,28,29,331 6
6 ?gﬁci)act)lliéation process in 32 33.34,35.36, 5
7 Classroom discipline 37,38,39 3
8 Evaluation system 40,41,42,43,44,45,46,47 8
9. School environment 48 50,5152, 5

Total 52

Administration and scoring of the questionnaire

In order to collect the responses from the stigjetiite investigator
explained the purpose of the questionnaire andlyorehd out the specific
instructions for filling up the questionnaire toetBtudents. The investigator
read each question one by one to the studentss $0 rectify their doubts
regarding the questions. Therefore all studentewabte to write on their own
pace. For open ended questions additional sheet gigen. The students

completed the questionnaire nearly within one hour.
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A total of 52 items were selected based on thealoimensions. For
all structured questions the response categorywmsded as “Yes or No”. It
was scored 1 and 2 respectively. All negative iteares scored reversely.
Some items are additionally given open revelatiolse responses were
tabulated by taking the frequency of each respoosder different

dimensions. Finally these scores are measureddingby.
Validity and reliability

The guestions in the questionnaire were preparemmnsultation with
the experts in the area of specialization. Thestgator made a deep review
of theoretical aspects of the problem through anttbesources and also stated
the questions in simple and objective basis, so amsure the purpose of the

tool. Hence the present study established facditsabf the questionnaire.

Reliability of the tool is ensured by cross chegkithe data by
adopting a multi-dimensional ways. The cross chexlis made by collecting
data from different samples of the same institutidlence the investigator
assured the authenticity and integrity to enharfoe feliability of the

guestionnaire by comparing it with other tools.

The Malayalam and English copy of the final forfritee questionnaire
to Students on Gendering Practices in secondarposcis attached in
Appendix C3 and C4.

Questionnaire to Parents on Gendering Practices ilsecondary Schools
(Musthafa & Fousiya, 2015)

The investigator developed the questionnaire aeoto find out the
perception of parents on Gendering Practices insgmndary schools of
Kerala. The questionnaire was finalized only a#tgire-testing. It was done
primarily to eliminate unseen errors and inconsisies. Adequate

modifications were done in the questionnaire basethe pre-testing.
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Planning and preparation of the questionnaire

The investigator prepared the questionnaire byievang various
literatures on gender and education. Various studn gender bias, gender
discrimination, gender equity, gender inequalitiggender sensitization,
mainstreaming gender and gender stereotypes wergifidd. From these
detailed examinations of all relevant areas rel&aegdendering Practices were
made. Among these the investigator considereditiegajender discrimination
and gender inequality were directly related witm@ering Practices. But the
investigator could not found any specific dimensioelated to Gendering
Practices. Therefore the dimensions for the queséive were sort out from
the related areas like gender bias, gender stgrestyender discrimination,

and gender inequity in relation to education.

Seven dimensions were discovered. The prominememiions are
school environment, socialization process in sghewlluation system, and
gender based violence, instructional materialsssteom interactions and co-
curricular activities in schools. All seven dimenss are described in detalil

under the following heads.
School environment

Studies reports that school environment is thicatifactor affecting
students’ learning, academic achievement and thly daanagement and
organizational procedures of the school are emlzbddgendered patriarchal
structure. Gender became an organizing principlechvitonsciously or
unconsciously drives the schooling environment.eHgirls and boys were

separated due to the ingrained sex stereotypefigBSi& Francis, 2009).

School environment involves Gendering Practicesh wiglated to infra-
structure, school uniforms, physical facilities tfe school and school

discipline. Scott (2007) remarked that class ro@gisters and dress code
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may be different for boys and girls (small skirtg firls, trousers for boys)

and also for of staff.

Kingdom (2002) analyzed the differential treatmehgirls and boys
by parents as a powerful explanation of the gem@grs in Indian school
context. Findings showed that girls have undergtiseriminatory practices
in the allocation of education. Literature on didducation also reiterates that
most of the parents prefer those school milieuskwieinforce the traditional

gender segregated beliefs and practices.

Differing gender expectations also involve leggraton from fathers
to girls' activities than to their brothers' adies. Parents also praise their
daughters in different ways from their brothersjigg compliments to girls
for their appearance but praising boys for achiex@mespecially in sports.
Toys that parents choose for their children alseehan impact on their
"personality traits, interests, and even physical academic skills" (Sadker
& Sadker, p. 255). In light of these salient fastoegarding these differing
gender expectations for boys and girls, these relsees indicate that these
expectations "are at the heart of academic achiem#'mAs far as the parents
are concerned the school environment of the childreuld be free from any
form of discriminatory practices, but the studiesyides an insight that keen
attention should be taken to eliminate such kin@Gehdered Practices. So the

investigator included this attribute in the questiaire.
Socialization processin School

Parents plays significant role in the early sasaion of their children
and continue to influence their personal, educatioand other choices
throughout the school years. Their interactiondwgibns and daughters may
be rooted in gender stereotyped lines; the way thkkyto them, the way they
dress them; the type of toys they given to themwhay they play and interact
with them; the way they discipline them; what kiodbehavior they permit
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and what kinds of nature they restrict. In somducak especially in Kerala
cultures, parents are more educated, but still thiesh to reproduce their
traditional stereotyped beliefs and practices tghotine educative experiences
of their children. Therefore the traditional biaggzhder identity is reinforced
and reproduced through the socialization processhiools. These Gendering
Practices may affect the holistic development dsgnd boys and limit their

life chances and personal accomplishments.

The schools act as an extension of family in thiedgr socialization of
students. School overtly or covertly perpetuatgender stereotyped beliefs
and practices. The different socialization expergsnprovides separate realm
for boys and girls. Teachers and parents try tabdish the traditional norms
and values regarding femininity and masculinity ottgh socialization
process. These gendering restrain the freedomceh@nd opportunities of
girls than boys. Gradually they get isolated, fegldistressed, more anxious
and stressful. Boys are provided relentless freedandependence,

engagement in adventurous activities and publiirstf

Gendering Practices in schools without the inviolgat and support of
parents could lead to problems for either girlsboys in relation to their
educational, training or career choices. Hence ¢ve educated parents may
not be aware of the responsibility of schools ifatiten to the legislative
measures to be adopted. So this dimension hasgeghificance to measure

the perception of parents.
Evaluation system

Various studies observed the gendered nature oddesgic
achievement, gender bias in the question papecrichsatory nature of
teachers, gender specific nature of students dierehtial form of feedback

and encouragement in the evaluation system. Gmdsganerally good in
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reading than boys. Another difference is seen mea®ment of both genders
in different subjects; boys are well performed imthematics and science
subjects than girls, whereas girls performed wellags and humanities

subjects.

In the contemporary era, literature revealed tthegpite claims of
neutrality and partiality, the assessment procedurave frequently been
found to be gendered. Similar instances can beisdée framing of question
papers and assessment practices; projection of exgleriences, relegation
and frivolous treatment of women, biased languagg ilustrations. In the
examination content, boys have greater performdhaa girls in multiple
choice tests across subject areas, while girldigbtly better in course work
and ‘essay-type’ assessments (Gipps & Murphy, 19B4fferent theories
regarding the intellectual capacity of girls and/g@xplored that girls and
boys generally have different intellectual expextBut the assessment system
in secondary school is geared towards the typiatlire of boys’ interests.
These biases adversely affect the assessmentpatigrunderpin girls’ future

prospective. Hence this attributes are includethéntool.
Gender Based Violence

The term gender based violence refers to unnegessaual conduct
at school. This comprised of behavior ranging frgmkes intended to
embarrass and silence women to overt physical idétion, violence and
exploitation (Stein, 1989). In the school settilggndered violence is
ultimately linked to sexual harassment and thagrietes with a student’s
educational opportunities and outcomes. Genderdbaséence are a specific
kind of behavior motivated by sexist ideology ahd internalization of sexist
stereotypes. It specially targets at girls and worbecause of the social
nature of femininity. This behavior occurs due ftwe tfeeling of fear,

helplessness, hatred or jealousy. Girls are mé&etylithan boys affected by
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sexual harassment (AAUW, 1993, 2001; Fineran & BpR006). Felix and
McMahon (2006) uncovered that the sexual harassimetite boys strongly
results in behavioral problems for both male anadke victims than was
being sexual harassed by a girl. Chesire (20049rtepghat gender based
violence creates severe emotional impacts thatmnoléad to educational
problems, such as lack of attention, low acaderlueaement, increasing

dropout rate.
Attitudes and behavior associated with gender harassment

Gender based violence is routed in the sexisudds and behaviors’

demonstrated in the following situations in schools

* Boys insulting girls

» Girls teased by boys

» Boys threatening girls with physical aggression

* Boys remarks against girls that they were “jusisgir
* When boys pulling the hair of girls

* When boys uttering that girls are unable to do ghing

Gender based violence in school may appear ireréift forms.
Written or Verbal forms, use of gestures, exhilison, displaying pictures or
images related to sex, using physical coercioramyr combination of these
actions. Due to the advancement of science andioémtpy, modern forms of
sexual abuse is apparent in our daily school mrestilt can be seen in the
form of person or through electronic means suctegsmessages and social
media. Eckes (2006) contents that School stafeachers and parent can be
the harassers, but student peer-to-peer sexuaddmaeat contains the major
part of sexual harassment at middle and high sehd&tudents who have
were sexually harassed other peers are likely i@ herassed themselves
(Fineran & Bolen, 2006).
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Lichty & Campbell (2011) observed that harasseosthy target those
girls who mature earlier than their peers; they atsake rumors about the
girls regarding their alleged sexual behaviour. d&nharassment is not
always sexual in its aim or action, but it doesradd the targeted student’s
sexuality and is used as a general derogative toipmiate other students.
Therefore parents must be aware about the gendedhaolence that occurs
in school. Hence Parents should respond sensitigatl properly when
students share their issues openly in front of teémto know the perception

of parents, this dimension is crucial.
Instructional materials

The gendered nature of instructional materialssgmes important
indicators of the extent of gender stereotypinghi@ education system. The
gendering is apparent in the various aspects ofirtbiuctional materials.
These mainly enquire whether the language, imdggs, illustrations, words,
names, occupations used in the material are gessaesitive or not. Various
studies reports that as a whole. The language issectluding or demeaning
girls and women; the frequency and manner in wthehgirls and women are
portrayed as compared with boys and men; diffeaéitcupational roles of
men and women in textbooks; stereotyped imagesaoofien; description of
males experiences are more than women; depictidheotlifferent learning
experiences to girls and boys etc are of seriomscept (Adler, 2007; Luengo
& Blazquez, 2004; Magno & Silova 2007; Skelton, 19%roda &
Rutkowska, 2007).

Classroom interactions

School children spend more time in classroom timany activity.
They get greater experience through the transaaifonontent and daily

assignments of school. According to a survey cottlbdy the American
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Association of University Women, (1992) classroarteractions, both with
the teacher and other students, are critical coemsnof the educative
process. Teacher themselves opined that studemteaded to behave in a
gender stereotypical lines. Most teachers who #reirgy for fairness and
those who have an awareness of gender equity batitfeeently towards
girls and boys in classrooms. These social intenastare typically delicate,
unintentional, and unnoticed by teachers and stsdefike (Sadker, &
Stulberg, 1993). According to Streitmatter (1994adhers’ gendered
organization towards the students may limit the copmities of many
students in the class. The gendered misconcepsess to be more serious
for girls’ students than boys. It may have a detnial effect on female
students’ self-esteem and academic self-concepthas® consequences may
increase when young girls become older (AAUW, 19%hen they reach
high school, boys more often attributed their sases to ability and failures
to lack of hard work, while girls attributed theuccesses to luck and failures
to a lack of ability (Siegle & Reis, 1998).

The Current schooling practices exhibit obviousdgr discrimination
in the form of the differential feedback to boysdagirls by the teachers.
Boys get feedback for academic subjects, wheratsggt it for being quiet,
neat, and having good handwriting. Different typésnteractions between
girls and teachers and boys and teachers, teapbedisg more time to talk
with boys than girls and teachers discouragedamcected in  girls when
they behaving like boys (Brodkin, 1991; Sadker, #&lSerg 1993).

According to Grant and Sleeter (1986) student tesd the
traditional gender bias of the teacher in an etheqaigic study of a junior high
school, concluded that teacher behavior is routedhe deep patriarchal
structure of the cultural knowledge which is acgdiffrom the community

where they live and in school. The study also erspleathat gender biases
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were reinforced in schools by institutional coneme of social segregation
among pupils, curriculum biases, gender-influeneledtive choices and sex-

based staffing patterns.

Masucci (1995) established that the quality ofdttention also differs.
Teacher gives specific and meaningful attentiorbags whereas girls are
given ambiguous and neutral responses. In thero@ssactivities boys get
dominate teachers, unconsciously given sanctions this. Boys are
frequently asked to answer the question and mackigueedbacks are given
(Sadker et al., 1993).

There has been wide range of studies internatiormal gender and
classroom interaction patterns (Howe, 1997). Thedapects included in this:
how the relative silence of boys and girls influendassroom dynamics;
variation in the nature and quality of interactiwith teachers tending to have
more negative interactions with boys; and teachpespetuation of gender
stereotypes through the formal curriculum and imi@r interactions. Parents
are more conscious about the classroom experiaidbeir children, and at
the same time children are very anxious to shae® thlassroom experiences
to their parents. So the observations of the stigits on to ensure that
desirable educative experiences children shoulfitdeefrom any form of the
constrained structure in classroom, and classrobould ensure better
training in the democratic values of equality andtice. Therefore to know

the perception of parents on gendering, this dim@ns needed.
Co-curricular activitiesin schools

Narang (2014) asserted that usually boys and gatess to different
co-curricular spaces. Girls mostly prefer actiatilkke dance, music, and to
join other similar activities whereas boys are eréb have more physically

challenging activities like sports. Teachers peexk that these differential
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interests are conditioned by a persons’ biologeralowment. This support
the Freudian theoretical notion “anatomy is destiBut the response of the
teacher further revealed that differential interesto-curricular activities may
also arise due to social interaction. Parents asachiers continuous
disapproval for the love towards music and danceormmboys has
consequently created differential interest patteansong boys and girls.
Therefore constant discouragement of teachers sagdificant others’ in the
participation of students in specific items of agrecular activities may
curbs the interest of both genders and sometimesrty lead to Gendering

Practices in schools.

The dimension stated above have much importandedian context
and specifically to the state of Kerala. The iniggabr identified that there is
lack of studies focusing on the gendered natuheico-curricular activities.
Hence the investigator selected this aspect asdkagnsion for the present

tool.

The investigator prepared 62 items in the draftmfoof the
guestionnaire based on the above dimensions. Th& trms of the
Malayalam and English versions are attached in ragigeD1 and D2

respectively.

Thorough discussion with experts in the conceriield and through
pre testing of the questionnaire, the investigagonoved and clarified some
items. Hence the final draft of the questionnaoesists of 56 items. Of these
33 items were stated as negative and 23 as posidnes. Negative items
were indicated with bold phase in table 5. Therihstion of the items in
each dimension of the questionnaire to parentsGemdering Practices in

Secondary Schools (final) is provided in Table 5.
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Table 5

Distribution of items under different dimensionsgokstionnaire to parents’
on Gendering Practices

SI.No. Dimensions ltem numbers Total number

of items

1 School environment 23,24,25,2828,29, 7

5 Socialization process in 1.2.4.6.7.187 7
schools

. 13141516,17,18,19,

3 Evaluation system 20.2122 10
Gender based violence 30,3132,33,3435,36,
Instructional materials 39,4045,46 4

) ) 35,8,911,12,381,
6 Classroom interactions 42,4344 11
. o 4748,49,5061 5253,
7 Co-curricular activities 54 55 56 10
Total 56

Administration and scoring

Questionnaire to parents on Gendering Practices administered
among the parents of sampled students. The queaifenwas given to
parents through their wards. For this, the ingagtr obtained permission of
the head teachers of the concerned schools. Igassti provided clear
instructions for filling up the questionnaire. Cdetpd questionnaires were

collected back by the investigator.

The responses in the final draft of the questioen# parents on
Gendering Practices were stated as “Yes or “Nodnithese, the respondent
had to select any one of the option provided. Tdwisg “1” is indicated for

all “Yes” items and “2” for all “No” items. Negates items were scored
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reversely. The investigator tallied all responses f@und the frequency of the

responses and converted it into percentage.
Validity and reliability

The validity of the test was ensured on the balsexpert criticism and
authentic resources in the field of gender and &filuc. Hence the tool
established face validity. Reliability of the quesnaire to parents on
Gendering Practices was ascertained by cross alethe collected data so
as to increase the integrity and authenticity efdbtained data from different

samples.

The Malayalam and English copy of the final forfritee questionnaire
to parents on Gendering Practices in secondaryo$she attached in the

Appendix D3 and D4 respectively.

Along with the four questionnaires mentioned abtwe investigator
made use of observation as a supplementary teahfiagudata collection in
order to cross check the data through various angii these were done to
maintain the objectivity of the data by cross chegkand to reduce

subjectivity and personal bias to the maximum expessible.

Observation Schedule on Gendering Practices in Sautary Schools
(Musthafa & Fousiya, 2015)

The investigator used observation as a techniguegéthering data
throughout the research work. Both participant andn-participant
observations were used in order to gather data emd&ing Practices. For
this an observation schedule was used. This mdkesolbservation more
systematic and objective. The dimensions includetthe schedule consists of
Classroom interactions, Instructional materialg)-dQrricular activities,

Gender based violence, Socialization process in@dcMethods of teaching,
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Classroom disciplinary practices, Evaluation sys&em School environment.
Observation was primarily used to cross-check tkecgption of heads,
teachers, students and parents regarding GendBriagfices in secondary
schools. To minimize subjectivity in observatior tresearcher took utmost

care. The final copy of the observation schedubdtached in Appendix E.
Data Collection Procedure

The investigator made necessary arrangementsafaradllection after
finalizing the samples for the present study. Ideorto collect data from
different samples like heads, teachers, students pmwents; at first, the
investigator approached the heads of the concesaetpled schools. After
seeking the formal consent, the investigator tteedonvince the purpose of
the study under investigation. Some of the head® wery reluctant to give
permission and were alleged that there is no swad€ing Practices in this
institution and so no need of the studies of thigl kand also expressed their
anxiety about the topic by stating that this naiglead student’s thoughts
and create bad impression about gender. But thesimgator clearly
mentioned the nature of the study and convincetlttteacollected data will
only be used for the research purpose only andesgonses will be kept as

strictly confidential.

After convincing the true nature of the study theestigator briefly
described the instructions for filling the queshaire to the heads. Even
though the head teachers were very busy, theywet¢he questionnaire and
filled it by taking their own time. Hence the inugator visited again to

collect the filled questionnaire.

The investigator had given the questionnaire ®tédachers and were
mentioned the nature of study and provided speniBtructions to complete

it. In order to collect the filled questionnairerh the day itself, some
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teachers filled it from the time itself, but otheachers were too busy and the
investigator given more time for them. After intinmg them the investigator

visited again to gather the filled up questionraire

In order to collect data from students, the ingasbr asked permission
from the head of the school to enter into the ctas®s. Permission was
granted by the head teachers only after discussittinthe senior teacher in
charge of the class allocation. With the help of thenior teacher the
investigator entered into the classroom and expthim detail about the
nature and purpose of the study, and also made@rae explanation for
filling up the data sheet. Separate sheet wereigedvfor use wherever it was
necessary. All questions were read out loudly aold to record on

appropriate numbers.

Parents’ questionnaires were administered by Igleagiving
instructions to their children studying in the saok@ss of the school itself.
The students were instructed to keep the questieisafely and return it
after completion. Students were informed that tip@rents must fill up the
guestionnaire about the educative experienceseothiidren on a gendered
lens. The investigator collected the filled up disesaires after visiting the

school again.

Observation in qualitative research includes te&aited notation of
behavior, events, and the contexts surroundingveats and behaviors (Best
& Khan, 2006). The investigator used participantd amon participant

observation as technique for data collection.

After getting permission from the sampled schdu investigator
made a non participant observation of the speeifents of the curricular and
co-curricular activities and also made participabservation in the form of

classroom observations and peer interactions in stigool compounds,
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teacher pupil interaction in the staffrooms etce Tdata collected through
observation recorded in the field notes. Thesed fiebtes were analyzed

systematically

Data were gathered from different samples of #messchool selected
for the present study. The investigator started dla¢a collection from
07.05.2015 to 17.12.2015.The total months spenti&ta collection is nearly
seven months, starting from May 2015 to Decembéb2Zthe data collection
was divided in to two phases. At the first phaseittvestigator administered
the questionnaires and at the second stage thstiga®r visited the sampled
school to collect the filled up questionnairesotder to make the study more
objective and scientific the investigator made steyatic observation of the

field and also cross checked the data through pheléingles.
Statistical Technigues Used for the Study

The present study used the following statisticahsures to analyze the

data collected.
Percentage Analysis

To find out to what extent the Gendering Practi&esoccurred in the
co-curricular and curricular activities of secondaschools, percentage
analysis was employed. To calculate the percerdagéysis of the obtained
data, the percentage of responses for each opgamsa each item was
computed. Then the total score was found out bygutfie formula suggested
by Guilford, 1973). For dimension wise analysie tnvestigator divided the
responses into two categories i.e. agree and @sag@hen calculated the total
score of the agreed responses obtained for eaadndion was found out and
it was divided by the maximum possible score ola@ifor the dimension and

it was multiplied by hundred. The mathematical falanis given below.
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_ Totalscorel responsebtainedor group
Themaximumscore/ respons¢hatcanbe
obtainedor agroup

x 100

The detailed description of the analysis of dasng the above

mentioned statistical measures are given in Chayter
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ANALYSIS AND INTERPRETATION

The primary objective of the present study waset@mine the
occurrence of Gendering Practices in curricular @mdurricular activities of
secondary schools of Kerala and to suggest reméddiexxists. The collected
data was subjected to statistical analysis anthiéurqualitative interpretations
according to the objectives stated in chapter le @etailed description of
analysis and its results obtained are presentddrée parts; these are given

under the following heads.

Perception of Different Stakeholders on Gendering Rctices in

Secondary Schools
Observation of School Practices
Critical Examination and Interpretation of the Results

Perception of Different Stakeholders on Gendering Rctices in

Secondary Schools

The purpose of the study was to examine the pgorepf different
stakeholders on Gendering Practices in seconddmyots of Kerala and to
suggest measures to overcome these if exist. Tte atdlected from the
different stake holders; heads of the schools,hiea¢ students and parents
were made item wise analysis by using percentaglysis. This analysis was
followed by an interpretation of the same in tewhghe different dimensions.
Finally to derive valid and generalisable concluasioritical examination of
the different perceptions were made. The resulaiobtl is presented under

following headings.
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Gendering Practices in the Secondary Schools of Kala as

Perceived by Heads

The item wise percentage score obtained for etah, iwhich was
categorically arranged in dimension wise, the qaestin each dimensions
are attached in the Appendix A4 of the questiomntorheads on Gendering
Practices in secondary schools. The item wise ptage scores are presented
in the Table 6. Since the item wise discussion nthlke report voluminous
and bulky, the investigator confined the discussiimension wise. The

score obtained for each dimension is consideredrialaborate discussion.

Table 6

The Item Wise Percentage Score obtained for GemgleRractices as
Perceived by the Heads

Dimensions [tem No. % of Yes % of No
1 83% 17%
= 2 96% 4%
P
Ig = 3 87% 13%
= 4 91% 9%
Qo
DE 5 100% 0%
[ ]
T ©° Total
Q ; 0
) (summative % 91% 9%
score for the
dimension)
o 6 100% 0%
I 7 91% 9%
D)
*g 8 96% 4%
= 9 87% 13%
S 10 87% 13%
(@)
2 11 91% 9%
s 12 96% 4%

13 83%% 17%
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Dimensions Item No. % of Yes % of No
14 96% 4%
15 91% 9%
16 83% 17%
summative %
score for the 91% 9%
dimension
17 70% 30%
18 74% 26%
8 19 74% 26%
2 20 70% 30%
g 21 529 48%
3 22 74% 26%
5 23 39% 61%
8 24 52% 48%
summative %
score for the 57% 43%
dimension
25 78% 22%
3 26 83% 17%
% 27 78% 22%
Z 28 65% 35%
& 29 78% 22%
pu 30 91% 9%
5 54 96% 4%
O summative %
score for the 81% 19%
dimension
% 31 65% 35%
SE 32 70% 30%
S 2
= 33 65% 35%
(&}

34 96% 4%
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Dimensions Item No. % of Yes % of No

35 96% 4%

36 57% 43%

37 30% 70%

48 13% 87%

49 96% 4%

50 61% 39%

51 13% 87%

52 17% 83%

53 87% 13%

summative %
score for the 59% 41%
dimension

38 91% 9%

39 96% 4%

40 74% 26%

41 61% 39%

42 96% 4%
e 43 65% 35%
2 44 35% 65%
4 45 83% 17%
% 46 78% 22%
= 47 91% 9%
it 55 100% 0%
56 100% 0%

57 91% 9%
58 48% 52%

summative %
score for the 79% 21%

dimension
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Dimension wise Percentage Analysis of the Perceptioof Heads on

Gendering Practices
For the Total Sample

To examine the occurrence of Gendering Practicessacondary
schools, the perception of heads on the variousmsons of Gendering
Practices for the total sample were investigatede percentage score

obtained for each dimension is presented in Table 7

Table 7

Dimension wise Percentage Score for Gendering Rrastas Perceived by
the Sampled Headsl=23)

Sl. Dimensions Agree Disagree
No. (%) (%)

1. Gender sensitivity in school curriculum 91 9
2. Instructional materials 9 91
3. Co-curricular activities 43 57
4. Gender based violence 19 81
5. School environment 41 59
6. Evaluation system 21 79

From Table 7 it is note that 91% of the head teesperceived that the
curriculum is gender sensitive whereas only 9% esged that curriculum is
not gender sensitive. Ninety one percent of thedsigaerceived that the
instructional materials are free from gender stgyed messages and ideas.
While 9% of them agreed that textbooks perpetust@se kind of gendering
among the students. Forty three percent of the bemchers expressed that
co-curricular activities reinforce Gendering Prees in secondary schools.

But at the same time 57% of them disagree withdpigsion. The perception
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of head teachers on gender based violence show81b& of them disagree
about the occurrences of gender based violencédnsthools. Fifty nine
percent of the head teachers disagree with theteexis of Gendering
Practices in the school environment, whereas 41%eah strongly perceive
that the occurrences of Gendering can be seereiadool environment. The
major outcome of the dimension wise analysis of éwvaluation system
reveals the head teachers disagreement with tseeage of Gendering in the

evaluation system.
Discussion

From Table 7 it is clear that majority of the hegerceive curriculum
is gender sensitive. They believe that curriculsnrdasponsive towards the
hierarchical power relations created by the pathar power structure and it
is able to develop respect for the individual ip@sive of their gender
differences, with provision of equal learning expeces to both genders.
Therefore heads believe that curriculum is strongugh to question the

gender role stereotypes ingrained in the sociatgire.

Item wise score in instructional materials havevahthat 100 % of the
heads perceive that textbooks did not perpetuatdagang by reinforcing the
traditional division of labor in society. Examimats of the instructional
materials reveal that the textbooks, handbooks ait@r materials that
teachers use for transaction of the curriculunhendlassroom are completely
devoid of Gendering Practices. It records the eiilutal excellence of the
Kerala state in implementing gender sensitive igput the instructional

materials as recommended by NCF 2005.

Analysis of the gender based violence shows the @acurrences of
gender based violence in the school premises. Heatlse view that their
schools maintain a strong support system to cuelnsley based violence and

also pointed out that girls were reluctant to régach type of occurrences.
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Analysis of the school environment shows 87% eftlikads expressed
that their school provides separate seating arraege for girls and boys.
Eighty three percent of the heads of secondary dcheacted that their
schools are not sensitive to the special needsrtsf gSeventy percent of
them also believe that boys are naughty and disebed classrooms than
girls. Hence analyses of the school environmenélsimown the occurrence of

gendering in some aspects.

Examination of the perception of heads on co-cular activities
indicates that a considerable number of activiiesgendered. The itemwise
percentage in Table 6 shows that, 78% of the hpad=ive that girls show
more interest in participating arts related aaegitthan boys. Sixty one
percent of the heads perceive that school impose sestriction for girls in
participating tours and excursions than boys; d@rks generally discouraged
to participate in long distance programmes. Foithtepercent of heads
perceive that their schools do not provide equaloofunity to participate in
activities like NCC, SPC and other Scouts and Guitostly the items in the
sports and arts, seating arrangement for diffen@mgrammes, gender
stereotyped allocation of the duties and respaditgsiand discouragement of
mixed play are all indicators of the perpetuation Gendering Practices

through co-curricular activities in schools.

Table 6 also reveals that the item related withdgeed subject choice
in the dimension evaluation system revealed th&b @6 the heads have a
belief that boys are dominating in subjects liketvdamatics and Science than
girls. Fifty two percent of the heads expressed tinachers takes differential
forms of punishment to girls and boys if any kimdsnalpractices noticed in
the examination halls. Therefore it is revealedt thheads have some
stereotyped belief regarding the gender identity baith gender, they

unknowingly perpetuate differential interest to vognd girls, this in turn
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affect the self-confidence of girls and boys aral/radversely influence their
learning outcomes.

Gendering Practices in Secondary Schools as Percedv by the Heads

with respect to Subsamples

Gender

To examine the perceived Gendering Practicesaarstary schools on
the basis of gender of the sampled heads, gendse wamalysis of the
perception of heads were examined. The dimensige percentage score of
male (N=14) and female (N=9) head teachers arepted in Table 8.

Table 8

Gender Wise Categorization of Percentage Score i@dda for Heads
Perception on Gendering Practices

Sl ) . Gender
Dimensions
No Male (N=14) Female (N=9)
, Gender sensitivity in A D A D
curriculum 90% 10% 93% 7%
o,  Stereotyped . 13% 87% 3% 97%
instructional materials
3 Co-curricular activities 45% 55% 42% 58%
4 Gender based violence 26% 74% 8% 92%
5 School environment 44% 56% 37% 63%
6 Evaluation system 22% 78% 18% 82%
Total 28% 72% 21% 79%

A= Agree, D= Disagree

The Table 8 details that 90% of the male heads98/d of the female
heads perceive that existing curriculum is gendarsiive. Eighty seven
percent of the heads disagree with the existenc&esfdering Practices in

instructional materials. Forty five percent of maleads agree that co-
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curricular activities of the schools are gendefdte dimension gender based
violence shows only 26% of the male teacher’s peroe of gender based
harassment in schools. While 92% of female heatisveethat gender based
violence did not occur among the students of semgndchools. Forty four
percent of the male heads perceive that the GerglBriactices can be seen in
the school environment, 37% female head teachscsagree to it. Seventy
eight percent of the male heads and 82% of femabd$ agree with the

Gendering Practices in evaluation system.
Discussion

Dimension wise percentage score shows majorityhef male and
female heads agreement towards the gender setysitivcurriculum. Male
and female heads perceive that curriculum providgsial and better
opportunities to nourish both genders equally. e the curriculum does
not favor the perpetuation of stereotyped trada@logender identity. Gender
wise analysis of the dimension co-curricular atiegi of the school details the
perception of male and female heads on GenderiagtiBes in co-curricular
activities. Both genders unanimously agreed thatdb-curricular activities
are gendered. Regarding the gender based violensehbol both male and
female head teachers are of the view that casewol@nce are arising, but
they are rarely reported as a gendering issue. ¢dtrecmale and female head
teachers agreed that gendering can be seen in cth@olsenvironment.
Therefore the school environment is not sensitiveneet the needs of both

genders.
Locale

To know the perception of head teachers in thewardimensions on
Gendering Practices  with respect to locale peacgnscores of rural and

urban heads were analyzed. The subsample locdlelescrural (N=16) and
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urban (N= 7) head teachers from the different slshobKerala. The details

are presented in the Table 9.

Table 9

Locale Wise Categorization of Percentage Score i@bth for Heads
Perception on Gendering Practices

Locality

Sl. . )
Dimensions
No. Rural Urban

e . Agree Disagree Agree Disagree
1 Gender sensitivity in curriculum

92 8 90 10
2 Instructional materials 5 95 16 84
3 Co-curricular activities 40 60 50 50
4  Gender based violence 14 86 27 73
5 School environment 39 61 45 55
6 Evaluation system 20 80 21 79
Total 23 77 29 77

From Table 9 it is clear that 92% of the rural &6 of urban heads
agree that the curriculum is gander sensitive. teBix percent of the heads
from urban area agrees that instructional mateaaés gender stereotyped
while only 5% of the rural heads agree to it. Nyn@ve percent of rural and
85% of urban heads disagree with the stereotyprepresentation of

instructional materials.

Forty percent of the rural and 50% of the urbaadseagree that co-
curricular activities reinforce Gendering Practicdsighty six percent of the
rural and 73% urban heads perceive that gendedhaskence is rarely seen
in the school premises. Sixty one percent of thialruead teachers disagree

regarding the occurrence of Gendering Practicehenschool environment.
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But at the same time 45% of the urban head teacuwgee the occurrence of
Gendering Practices in secondary schools. Eightgepe¢ of the rural and
79% urban head perceived that evaluation systefrees from Gendering

Practices.
Discussion

The results of the Table 9 have shown that bothl nd urban head
teachers perceived that Gendering Practices caedrein the dimension co-
curricular activities and school environment. Herit is concluded that
Gendering Practices occurred both in rural and rurbehools. The urban
secondary schools show a slight increase in gebdseed violence and the
issues related to the Gendering Practices in thwoscenvironment as
compared to the rural secondary schools. This neaylle to the negative
influence of cities on the life of students. Besmauwities are knowingly the
centre of theatres, gambling areas, slums, drugso#iver kind of vices, this
may be easily get affected the students in thdnoakc environment. The
increase in gender based violence in urban schoalsbe due to the misuse
of the digitalized facilities such as internet, stmghones and tabs by the

students.
Management

To find out the perception of head teachers omuardimensions of
Gendering Practices with respect to type of mamamt, percentage scores
of heads belonging to aided (N=7), government (Naz®d unaided (N=7)
schools were analyzed. The dimension wise percensagre of different

categories are listed in the Table 10.
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Table 10

Categorization of Percentage Score Obtained fordH&aachers’ Perception
on Gendering Practices with respect to type of Mpmaent

Type of Management

Sl.
NG Dimensions Unaided
" 1 = 0) = 0]
Aided (N=7) % Govt (N=9) % (N=7)%
Geno_lc_ar_ . Agree Disagree Agree Disagree Agree Disagree
1 sensitivity In
curriculum 91 9 100 0 80 20
5 Instruc_:UonaI 9 91 0 100 21 79
materials
3 Co-curricular 5, 68 42 58 43 57
activities
4 Gender based ., 78 5 95 33 67
violence
5 School 49 51 33 67 43 57
environment
g Evaluation 26 74 17 83 20 80
system
Total 27 73 18 82 32 68

From Table 10 it can be infer that 100% of theagament heads agree
that the curriculum being gender sensitive, wher@d% aided and 80%
unaided head teachers also agree the same. Twentenp of the head
teachers from unaided schools disagree with geselgsitivity in curriculum.
The dimension instructional materials make it explithat 100% of
government heads disagree with the occurrencgentier stereotypes in
instructional materials. While 21% of the unaidedadls believe that

instructional materials are gendered.



Analysis 137

The dimension co-curricular activities clearly qoout the occurrence
of Gendering Practices in secondary schools. Headhers from different
management like aided (32%), government (42%) andided (43%)
unanimously agrees that co-curricular activitiesrpptuates Gendering

Practices.

When the dimension Gender based violence in ssharel analysed, it
is clear from the perception of head teachers raetltypes of schools that
unaided schools show highest percentage (33%) wfiegebased violence,
aided schools (22%) stand next to it but the gawemt schools (5%) are less

exposed to gender based violence.

The dimension of school environment from the Taleexhibits the
heads perception of the occurrence of GenderingctiPes in school
environment. Among the three types of schools aidelools marks the
highest percentage of (49%) gendering in the schawironment, while the
unaided schools also shows almost equal result Y43Bat at the same time
only 33% of the head teachers from government dstaggree that gendering
takes place in the school environment. Regardiregdimension evaluation
system most of the head teachers from aided (7¢®&vernment (83%) and
unaided (80%) sector disagree with the occurrenfcgemdering in the

evaluation system.
Discussion

Examination of the perception of head teachers tlom various
dimensions on Gendering Practices in terms of tyfemanagement shows
slight differences in the percentage scores. Antbeghree types of schools,
the unaided school shows lowest percentage of egme with gender
sensitivity in curriculum. This may be due to theK of training programmes

on gender sensitive measures in the unaided schools
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The data on gender stereotypes in instructiondemads shows the
perception of head teachers from three types obadEhdisagreement with
gender stereotypes in instructional materials. Hawvé¢he head teachers from
unaided school show little increase in the pergmtscores of agreement.
Therefore among the three types of schools, headhées from unaided
school did not completely disagreed with the oanee of gender stereotypes
in instructional materials. The heads from govemimschools totally
disagreed with the occurrence of stereotyped nad$etin the secondary
schools. Therefore the government head teachdif&isut training in gender
sensitive measures capable enough to combat tteostees in instructional

materials.

Heads from all categories of schools agreed theuroence of
Gendering Practices in co-curricular activities. dag these unaided schools
records the highest percentage score for agreeiente it can be concluded

that co-curricular activities of the unaided sclsoale mostly gendered.

Occurrence of gender based violence was mostly sethe unaided
sector; aided schools also stand next to it. Paoemf the heads from
government schools has shown that the least ocmeseof gender based
violence in government schools. Therefore the h&aas government school

perceived that gender based violence are veryimaech schools.

The data on the occurrence of Gendering Practicesschool
environment among the three types of schools stiberdighest percentage
of the occurrence in aided schools. Among thesemwrent schools marks
the lowest percentage. Hence it can be concludsdhérads of aided schools
perceived that Gendering Practices were mostly roeduin their school
environment. The evaluation system in the aidedosgcalso shows the
highest percentage of agreement in the occurrehc@eadering Practices.

The government schools record the lowest percentagihe occurrence of
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Gendering Practices in the evaluation system. Toexethe evaluation
methods practiced in the government schools ardegesensitive. This may
be due to the effective training on gender fair ggedjical practices and

evaluative strategies in government schools.
Religion

In order to investigate the different dimensiof&endering Practices
as perceived by head teachers in secondary schimsdata regarding
religion of the head teachers were examined. Thedsion wise percentage
score of different religion for the total samplensist of Christian (N=6),
Hindu (N= 10) and Muslim (N=7). Table 11 gives tpercentage score
obtained for heads perception on Gendering Practategorized on the basis

of religion.

Table 11

Religion Wise Categorization of Percentage Scoreaidbd for Heads
Perception on Gendering Practices

Religion
Sl. . .
No Dimensions o _ _
. Christian (%) Hindu (%) Muslim (%)

Gender Agree Disagree Agree Disagree Agre®isagree

1 sensitivity in
curriculum 87 13 96 4 89 11

p Instructional —, ; 83 3 97 12 88
materials

3 Co-curicular . 58 49 51 37 63
activities

4 ©Gender based g 90 20 80 24 76
violence

5 School 37 63 44 56 41 59
environment

g Evaluation 18 82 20 80 24 76

system
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Table 11 reveals that 96% of Hindu heads agreectimgculum is
gender sensitive, while 89% of the Muslims and 8Mthe Christian heads
also agree with this. Regarding the instructionatenals, 17% of the
Christian heads perceive that some kind of genigeestypes can be seen in
the instructional materials, while 12% Muslim heads also agree with this.
While at the same time 97% of the heads of Hindigiom perceived that

instructional materials are not gender stereotyped.

From the Table 11 the data regarding Genderingtiées in the co-
curricular activities points out that all religiorsich as Hindu (49%), Muslim
(37%) and Christian (42%) are unanimously agreedbaurricular activities
perpetuates Gendering Practices. Some differenaes atso be seen in
percentage scores of the different samples ofioeligrhe head teachers from
Muslim mark the lowest percentage score regardiiey gendering of co-

curricular activities.

The dimension gender based violence contends 90& of the
Christian heads disagree that gender based vml&mot seen in the
secondary schools, 80% of the Hindu head teachels/@% of the Muslim
head teachers are also in disagreement to thigarBi@g the Gendering
Practices in the school environment 44% of the Hihdad teachers and 41%
of the Muslim head teachers agrees to the occuwerefhgendering in school
environment. But only 37% of the Christian headchesis express similar

opinion regarding this.

Regarding the gender discriminatory practices e tevaluation
system, of the Christian head teachers, 82% atleeobpinion that evaluation
system does not reinforce the Gendering Practinesecondary schools.
Eighty percent of the Hindu head teachers and 76%he Muslims head
teachers are also disagree with the occurrencemdeging in the evaluation

system.
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Discussion

The analysis of the above data shows that all stapled heads
belonging to the three religious groups agree thatcurriculum is gender
sensitive. Among these Hindu religion records thghést percentage.
Regarding the gender stereotypes in instructionaterals head teachers
from Hindu religion shows the highest percentagelishgreement with the
occurrence of gender stereotypes in teaching nadégei herefore among the
three religious samples, head teachers of Hinduigioal agree that

instructional materials are gender sensitive.

Data on co-curricular activities reveals that m&oof the head
teachers of Hindu religion agree that GenderingctiRres are reinforcing
through the co-curricular activities of the schodlfie other samples also
supported that. Among these head teachers fromimdsigharks the lowest
percentage score. Therefore it can be concluded hbad teachers from
Hindus agree that gendering is reinforced througdtwricular activities of

the schools.

Gender based violence in secondary schools antenthtee religious
samples shows that head teachers of the Muslimarthekhighest percentage
of agreement regarding gender based violence inotehHindu samples
stands next to it. But the Christian head teachmsceived the lowest
percentage of occurrence of gender based violdterce the Muslim head
teachers perceived that highest percent of thermmuoee of gender based

violence in secondary schools.

The data regarding school environment is reladef@dilities provided
by the schools with respect to gendering. The iteniisconsist of bathrooms,
school library, and availability of counseling fidgi school transportation

and communication. The results from the differerhples indicate that 44%
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of the head teachers from Hindu samples are ofofiaion that school
environment is not conducive to both genders eguiluslims head teachers
are also supported it. Hence it can be concludetdHimdu head teachers are
of the view that secondary school does not proemgigal facilities to boys and

girls.

Evaluation system in the schools according totkinee samples does
not show high differences in the results. Howeé%02o0f the Muslim head
teachers are of the perception that genderingnsoreed through evaluation
system. Hence it is concluded that the occurrericgendering is less with

respect to evaluation system.

Gendering Practices in the Secondary Schools of Kala as Perceived by

Teachers
For the Total Sample

In order to examine the perception of Genderiractes in curricular
and co-curricular activities of secondary schoaslparceived by the teachers,
item wise percentage scores for the total sample walculated. The item
number under each dimensions were sequentiallyngerh and discussion
were made under the discussion part of the dimensise table. Since the
item wise discussion make this report voluminoud bulky, the investigator
confined the discussion dimension wise. The items arranged as in

Appendix B4. The percentage scores obtained asepted in Table 12
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Table 12

The Item Wise Percentage Score obtained for GemgleRractices as
Perceived by the Teachers

Dimensions ltem No. % of Yes % of No
= 1 93 7
> 2 91 9
2 £ 3 83 17
23 4 93 7
3.8 5 95 5
55 6 88 12
2 ° summative %

& score for the 90 10

dimension

7 69 31

8 96 4

9 92 8

4 10 49 51

% 11 89 11

© 12 94 6

oy 13 81 19

3 14 91 9

S 15 40 60

g 16 78 22

o} 17 70 30

o 18 68 32
summative %

score for the 76 24

dimension

19 81 19

20 85 15

c_(@ 21 83 17

= 22 76 24

< 23 75 25

£ 24 81 19

© 25 41 59

2 26 82 18

S 27 83 17
%) summative %
= for the

score 76 o4

dimension
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Dimensions Iltem No. % of Yes % of No
' 28 61 39
2 29 51 49
5 30 81 19
© 31 46 54
S 32 51 49
iE 33 73 27
§ summative %

S score for the 60 40
U$ dimension
-8 34 80 20
S § 35 81 19
®a 36 85 15
Q % 37 88 12
g_ £ 38 87 13
p % 39 86 14
20 40 45 55
I g 41 83 17
fg S 42 78 22
3 5 Summative %
3 score for the 79 21
© dimension
43 79 21
44 73 27
= 45 81 19
3 46 82 18
& 47 62 38
g 48 66 34
b= 49 41 59
c—js 50 30 70
o 51 80 20
Summative %
score for the 60 40
= dimension
S 52 19 81
g 53 69 31
S 54 77 23
g 55 70 30
o 56 50 50
S 57 69 31
S 58 82 18
n

59 44 56
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Dimensions Iltem No. % of Yes % of No
Summative %
score for the 60 40
dimension
5 60 64 36
Qo 61 71 29
Q9 62 90 10
Qg % 63 95 5
5s Summative %
O score for the 80 20
dimension

Dimension Wise Percentage Analysis of the Perceptioof Teachers on
Gendering Practices

For the Total Sample

To examine the Gendering Practices in curriculad ao-curricular
activities of secondary schools, the perceptionteaichers on the various
dimensions of Gendered Practices were exploredchBeg perceptions on
Gendering Practices in secondary schools for tted samples are expressed
in percentage scores, which are presented in Tiable
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Table 13

Dimension wise Percentage score for Gendering Rrastas perceived by
the sampled Teachers

l\?;.. Dimensions Agree (%) Disagree (%)
1 Sjﬂgﬁlrusrﬁnsitivity in school 90 10

2. Pedagogical practices 24 76

3. Instructional materials 24 77

4. Co-curricular activities 40 60

5. Socialization and classroom discipline 21 79

6. Evaluation system 40 60

7. School environment 24 76

8. Gender based violence 20 80

Table 13 reveals the percentage scores of teacperseption on
Gendering Practices in secondary schools. FromeTaBl it is clear that
around 90% of the secondary school teachers aga¢sd¢condary curriculum
is gender sensitive. Whereas 10% disagree and #tatethe curriculum
reinforces the Gendering Practices which are ajrgaevailing in the society.
An analysis of the pedagogical practices indic#tas 76% of the secondary
school teachers’ practicing gender sensitive metharad practices in their
teaching. But 24% of teachers are totally ignoratiout gendered

discriminatory practices in the classroom.

Examination of the instructional materials showsattfi7% of the
secondary school teachers are of the opinion thatnbaterials used for
curriculum transaction is free from Gendering Rcast Whereas 24% are of
the opinion that textbooks and other allied soudegscts stereotyped gender

image, messages and ideas. The dimension co-darriaativities bring to
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light that 60% of the teachers did not practicedgersegregated co-curricular
activities in their schools. While 40% of them pEved that teachers

unknowingly encourage gender biased practices-cucocular activities.

Analysis of the dimension socialization and claesn discipline
presents that 79% teachers’ are disagreeing with dmscriminatory
socialization process and gendered discipline asstbom. While 21% of
them perceive that classroom socialization is drgoatory and gendered in
nature. Sixty percent of the perception that ewanasystem is not so
affected with Gendering Practices, whereas 40%adliers clearly state that
evaluation in secondary school seems to be distaitory. Seventy six
percent teachers perceived that school environmsegénder friendly while
24% opposed it. Eighty percent of the teachers rtegothat sexual

harassment is not reported from their schools.
Discussion

Dimension wise analysis is made to know which disien shows
highest percentage in the perception of teacherSemdering Practices in
secondary schools. From the analysis it is cleat 89% of the secondary
school teachers perceive that the existing cumrouls geared towards the
needs of both genders. So it is inferred that thheaulum is sensitive towards
guestioning the hidden power structure ingrainetthéngendered socialization

practices in classroom.

The item wise percentage scores in the dimensiedagogical
practices indicate that 51% of the teachers expdegat they did not get any
gender sensitive training to plan their lesson igemder neutral ways. It
highlights the need for implementing gender seresitraining for teachers to
deal with the gender issues in the school premiSedy percent of the

teachers perceived that girls are more active thays while conducting



Analysis 148

debates in their classrooms; this indicates thds gire more interested to
challenge and criticize the public issues, whicliehbeen restricted for them
centuries ago through the gender socialization gg®cHowever the open
ended revelation shows that girls are mostly pasdpecause of their
stereotyped gender identity while conducting grouliscussions in
classrooms. Some teachers pointed that they cativiole the duties and
responsibilities equally due to the gendered spdgifof girls in schools. And
very few teachers added that girls did not havecifipanterest in subjects

like Mathematics and Science.

Teachers discourage girls’ participation in th@sgivities which is
considered as boys’ dominated. Fifty four percdnthe teachers expressed
that they did not allowed for mixed play of bothnders. Teachers allocate
different spaces to girls and boys for sports atslralated activities. Hence it
is clear that there exist some kids of Genderirag®res in the co-curricular

activities of secondary schools.

The evaluation system in school shows a slightemse in the
Gendering Practices. Fifty Nine percent of the heas expressed that girls
have shown higher achievement in internal asseddimam boys, this indicate
the under achievement of boys. Seventy percenthefidachers believe that
girls are more interested in reading and recitatiamle boys are deprived of
it. These kinds of differential interests did remtdress in our evaluation
system; teachers are of the opinion that the assggstechniques, syllabus
and questions are fostering Gendering Practicesmm$of questions are
specifically tuned to cater the needs of girls thags, hence this will lead to
the under achievement of boys and higher acadechiexxement for girls in

secondary schools.

Twenty four percent of the teachers perceived @etdering Practices

can be seen in the school environment. Eighty percé the teachers
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expressed that their school provides separatengeatrangement for boys
and girls. This is the true sign of the way schoahforcing Gendering
Practices just as what is already persists in togey. Analysis of the open
ended questions and observation made by the réseasapports the same
response. Fifty percent of the teachers opinedtdiiat facilities of the school
iIs not so girl friendly, girls toilets are not hagi adequate hygiene and
sanitation. Fifty six percent of the teachers egped that their schools
provides special consideration for girls while s@legy uniform than boys.
This is because the teachers and parents are nuutticus about the
dressing of girls than boys due to the occurrericgeader based violence in
schools. The transportation facilities of the sdba@re not in favor of girls,
because there is no monitoring system by staffeergpto inform any kind of

gender based violence.

Analysis of Gendering Practices in instructional tenal clearly
exhibits an enlighten vision by representing med aomen equally in the
instructional materials. Though item wise perceatagore revealed that 59%
of teachers have the opinion that textbook did provide women centered
learning experiences as equal to men for both genttemay be due to long
deprivation and subjugation experienced by the womihheld them to be a
part of the great victories as men. However Kesal&ducational
accomplishment has been so impressive that it caaddive the distinctive
acclamation as the ‘Kerala model’; and some adweotc#teralisation of the
whole education system in India (Lewis, 1997). Tbeommendation of NCF
2005 concerning rewriting of textbooks to eliminagender bias was
completely accepted by the state. Only few teacla#es remarked that
textbooks portray men as engineers, doctors, pilts lawyers, whereas
women are symbolized as teachers, housewives, raicseseventy seven
percent of them perceived that the language, imaljjestrations of textbooks

are all free from gender stereotypes.
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Examination of the socialization process in schowidicated that
teachers were gender sensitive in their classragsraction. However the
item wise percentage of teachers reveals that 54%hem perpetuate
stereotyped idea that girls must be obedient asciglined in classroom than
boys. Analysis of open questions prove that sonaehters prefer boys as
class leader than girls, expect good moral behaamor discipline form girls
than boys and restrict the freedom of girls thagsbd herefore it contends
that teachers have differential form of expectatongirls and boys and they

take discriminatory disciplinary methods to organizeir classrooms.

Gendering Practices in Secondary Schools as Percei by Teachers

based on Subsamples
Gender

To examine the perceived Gendering Practicesaorstary schools on
the basis of gender of the sampled teachers, geviderexamination of the
perception of teachers were analyzed. The dimengisa percentage score of
male (N=52) and female (N=148) teachers are predentTable 14.
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Table 14

Gender Wise Categorization of Percentage Score i@ddafor Teachers’
Perception on Gendering Practices

Gender
ﬁlc') Dimensions Male Female
Total Percentage Total Percentage

1 Suerr;igﬁlrus;ﬁnsitivity in 47 15 70 3

2 Pedagogical practices 164 26 400 23
3 Instructional materials 150 32 274 21
4  Co-curricular activities 137 44 333 38
5 Socialization process 113 24 259 19
6 Evaluation system 162 35 446 33
7. School environment 214 51 422 36
8. Gender based violence 69 34 88 15

Table 14 shows that 15% of the male teachers fatieecopinion that
the curriculum is not gender sensitive. While 08% of the female teachers
are having this perception. Twenty six percenthefmale teachers perceived
that pedagogical practices are gendered. But asdnee time 23% of the
female teachers are also supported it. Instrudtioraerials when analysed
revealed that out of the total 52 male teachers 82%mnem perceived that
instructional materials are gender stereotyped.aBuhe same time for total
148 female teachers only 21% of them agree thatucteonal materials are
gender stereotyped. Regarding the co-curriculaviaes of the schools, 44%
of the male teachers are of the view that GenddPiragtices can be seen in
co-curricular activities. While 38% of the femaéathers are also agree to it.
Occurrence of Gendering Practices in socializafioocess of the school
states that 24% of the male and 19% of the fenealehers’ also agrees to it.
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The evaluation process as perceived by 35% of thke neachers reiterates
the occurrence of gendering. Thirty three percénhe female teachers also
agree to it. Gendering Practices in the schowirenment shows a highest
percentage of the occurrence of gender issueseirs¢hool environment as
perceived by the 51% of the male teachers. Only 86%e female teachers
are of the view that Gendering Practices is occurie the school

environment. Thirty four percent of the male teashexpressed that gender
based violence is occurred in schools, whereas bB¥ of female teachers

agree to it.
Discussion

From the analysis of the dimension wise percensagees of the Table
14 on the occurrence of Gendering Practices, it lmaninferred that the
highest percentage scores stands in two dimensiaos as co-curricular
activities and school environment. The dimensioncawicular activities
shows highest percentage score among the maleersathan in female
teachers, it clearly indicates that most of the emiachers perceive co-
curricular activities of the schools are gendeiamination of responses in
this dimension reveals that most of the male teachave a stereotyped
gender role identity that may unconsciously affdating their interaction
while dealing with the co-curricular practices dietschools. Mostly their
prejudiced beliefs and practices may elicit in thiem of restriction into the
entry of girls in some sport items, lack of prowigli encouragement to
students, separate line up for girls and boysrvesearts and sports items for
both genders, severe restriction for girls in ggvating in school tours etc.
Female teachers are also not free from these typgsndered misbelieves.
Therefore it can be concluded that highest pergentd the male teachers
perceive the occurrence of gendering in co-curaicalctivities than female

teachers.
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Analysis of the dimension school environment gisonts out that
highest percentage of the male teachers perceiesdlé€ding Practices in the
school environment, while only a few female teastsipported it. From this
it can be interpreted that male teachers have @ngstiperception that
Gendering Practices is occurring in the school remvhent. However, the

female teachers do not have a strong perceptioniove

Locale

To examine the perception of teachers in the whiffedimensions on
Gendering Practices with respect to locale pdaggnscores of rural and
urban teachers were analyzed. The sub sample lowigles rural Nl=126)
and urban = 74) teachers from the different schools of Kerdlae details

are shows in the Table 15.

Table 15

Locale Wise Categorization of Percentage Score @btk for Teachers’
Perception on Gendering Practices

Locale
Sl. Rural Urban
No Dimensions
Total Percentage Total Percentage
1 Gen_der sensitivity in o 12 30 7
curriculum
2 Pedagogical practices 364 24 200 23
3 Instructional materials 272 24 152 23
4  Co-curricular activities 303 40 167 38
5 Socialization process 255 22 117 18
6 Evaluation system 394 35 214 32
7. School environment 438 43 198 33
8. Gender based violence 114 23 43 15
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The results given in Table 15 reveals that 12%hef rural teachers
disagree with gender sensitivity in curriculum, lghonly 7% of the urban
teachers disagree with this. Regarding the pedeglogractices, teachers
from rural (24%) and urban (23%) agree the occueenf Gendering
Practices in secondary schools. Only a few of tmlr(24%) and urban

(23%) teachers agree that instructional materi@gander stereotyped.

The perception of teachers regarding the dimensiorcurricular
activities clearly shows the occurrence of gendgrmthe rural (40%) and
urban (38%) secondary schools. Twenty two peroérthe rural teachers
perceived that the gendered socialization practoaes be seen in schools,
while only 18 percent of the urban teachers agvae Both the rural (35%)
and urban (32%) agrees with the occurrence of gemglén the evaluation
system. Forty three percent of the rural teachersgive that Gendering
Practices occur in the school environment whiley &8 percent of the urban
teachers agree to it. Twenty three percent of #aehers of rural school
perceived that gender based violence can be sdba sthool premises while

only 15% of urban teachers agree to it.
Discussion

From the Table 15 it can be interpreted that timedsion co-
curricular activities obtained high percentage an@ering Practices. The
dimension consists of items related to differentigportunities in sports and
arts to both gender, discrimination in giving enegement, mixed
participation in group activities, restriction redd to the participation in tours
and excursions and some extra- curricular acts/it€ompared to other
dimensions in the Table 15 co-curricular activitiEpicts highest percentage
scores both in the rural and urban schools. Thiscates that both the
teachers from rural and urban area perceive thatiotcular activities of the

schools are gendered. Hence it can be interpratgddachers from the rural
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and urban schools are unaware about their uncarscthscriminatory

practices while dealing with the co-curricular gittes in schools.

Examination of the perception of Gendering Pcasti in school
environment exhibits that rural schools are mor@osed to Gendering
Practices than the urban schools. This may be @pedr infra-structure and
other facilities to meet the needs of both gendEms. items in this dimension
reports that some schools from the rural areas Woelsave adequate number
of hygienic toilets to both genders, and someoslshdoes not provide the
assistance of a counselor in dealing with the gemfies. But the urban
schools are comparatively well with respect to itifea-structure and other
facilities. Therefore the rural school environmenist be tuned in accordance

with the needs of girls and boys.
Teaching Experience

To know the perception of teachers on various dsimns of
Gendering Practices based on teaching experigheedimension wise
percentage scores of the teachers of differenhiegexperience consist of
Above 15 years (N=58), and Below 15 years (N3bf2he teachers were
examined. The dimension wise percentage scoreffdreit categories are
listed in the Table 16.
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Table 16

Categorization of Percentage Score Obtained forchess’ Perception on
Gendering Practices with respect to Teaching Expere

Teaching Experience

NS (I).. Dimensions Above 15 years Below 15 years
Total PercentageTotal Percentage
1 cGuer?igEIrus;ﬁnSitiVity in 26 - 91 11
2 Pedagogical practices 155 22 409 24
3 Instructional materials 121 26 303 24
4  Co-curricular activities 136 39 334 39
5  Socialization process 107 20 265 21
6  Evaluation system 168 32 440 34
7. School environment 217 47 419 37
8. Gender based violence 59 25 98 17

Table 16 highlights that 11% of the teacher witholw 15 years of
teaching experience shows highest percentage @gmisment with the
gender sensitivity in curriculum. While only 7%tbie teachers with above 15
years of teaching experience agree to it. Twenty percent of teachers with
below 15 years of experience perceive that gengesoctur in pedagogical
practices, whereas 22% of the teachers with abbwygedars of experience also
support it. The dimension instructional materiatsnp outs that, 26% of
teachers with highest teaching experience perdbateinstructional materials
are gender stereotyped. The data from Table 1&gweequal percentage in
the perception of teachers with above (39%) anavbel39%) teaching
experience regarding the Gendering Practices iaucoeular activities. The
dimension socialization process and evaluationesysalso shows slight
fluctuation with respect to teaching experiencet Bwe gender issues in

school environment reports a highest percent (4@%)perceived by the
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teachers with above 15 years of teaching experjemioie the teachers with
below 15 years of teaching experience marked omPp ®f it. Twenty five

percent of the teachers with above 15 years ohtegoexperience perceive
that gender based violence can be seen in secosdhopls, whereas only

17% of the teachers with below 15 years of expeaesupported it.
Discussion

The dimension wise analysis of the perceptioreathers with regard
to teaching experience throws light on a slightrease in the percentage
scores of the different dimensions except instameti materials and school
environment. For instructional materials a sligidtrease can be seen among
the teachers with high teaching experience. Buandigg school environment
teachers with above 15 years of teaching experipaoeeived the occurrence
of gendering in school environment. Hence it canirderpreted that the
experienced teachers are able to identify the ssselated with gendering in

the school milieu in a better way.
Type of Management

To examine the perception of teachers on diffedimensions of
Gendering Practices with respect to type of mamamt, percentage scores
of aided (N=40), Government (N=89) and unaided (N=#achers were
investigated. The dimension wise percentage scotaired for different

categories are presented in the Table 17.



Table 17

Analysis 158

Categorization of Percentage Score Obtained forchess’ Perception on

Gendering Practices with respect to Type of Managem

Type of Management

No- Dimensions Aided Govt Unaided
Total Percentage Total Percentage Total Percentage

Gender

1 sensitivity in 27 11 47 9 43 10
curriculum

, Pedagogical 4 24 275 26 176 21
practlces

3 Instructional o 20 230 29 121 19
materials

4 Co-curricular g, 39 188 35 188 44
activities

5 Socialization o, 19 187 23 118 18
process

g Evaluation g 42 206 37 197 31
system

7. School 130 41 346 49 160 28
environment

g. Gender based ,, 27 104 29 10 4

violence

From Table 17 it is clear that 11% of the teach&raided school

perceive that gendering is occurring in curriculwhile the teachers from

unaided (10%) and government (9%) schools remavedbin the percentage

scores. In pedagogical practices 26% of the teadih@m government school

perceive that Gendering Practices occur in pedagbgractices, 24% of the

aided and 21% of the unaided teachers also agiheitwirhe occurrence of

gender stereotypes in the instructional materiadsvs the highest percentage

(29%) as perceived by the teachers from governsehdols, while the aided

and unaided remain 20% and 19% respectively. Themsion co-curricular
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activities shows the highest percentage score (&t%9ng the teachers from
unaided schools, while the least scores (35%) fothes perception of
government teachers. Regarding the occurrence ofdeggmg in the
socialization process of the school, 23% of thehes from government
schools agree to it, while only 18% of the unaideachers supports to it.
Forty two percent of the teachers from aided sclpeoteive that Gendering
Practices can be seen in the evaluation systemjreate37% of the
government teachers also agree to it. But the oexoe of gendering in the
evaluation system is a very few (31%) as percelwethe unaided teachers.
Occurrence of gender issues in the school envirohnsehighest (49%) as
perceived by government teachers, when comparéal tlhat of the aided
(41%) and unaided (28%) for which the percentageesis too low. Twenty
nine percent of the teachers of government scheatgve that sex based
violence occur in government schools, than the g@ron of teachers from
aided (27%) and unaided (4%) schools.

Discussion

The details from the Table 17 reveals that amomg different
dimensions of Gendering Practices, the percentageges of the three
dimensions namely co-curricular activities, evalmatsystem and school
environment remains the highest in all types biosts. The Table 17 reveals
the occurrence of Gendering Practices in co-cuarcactivities is more in
unaided schools as perceived by the unaided teathan government and
aided sector. The reason for this may be inferrbdt tthe unaided
management strongly enforces their rigid and stgpeal gender identity
among the students of secondary schools. The ctcalar activities are
gender stereotyped. They try to cultivate diffel@ninterest among both
genders. Teachers from the unaided school viewlbgs are stronger and

they have a keen interest in outdoor activitieseylperceived girls as weak



Analysis 160

and tender minded and encouraged to perform mumicdance over other
activities. Moreover they view these differentialarest are due to biological

endowment and not as a social construct.

Out of the three types of managements, aided ¢eadive a strong
perception that the evaluation system is gearedardsv gendering. They
believe that boys and girls have differential acaideachievements in some
subjects like mathematics, science and informati@chnology. The
assessment techniques, forms of questions aresiatleg stereotyped. Since
the question papers include more questions relatedale experiences, and
types of questions are mostly objective in nat8teh questions can be easily
attended by boys than girls while essay and shwwar type questions can
be easily answered by girls when compared to bdysese kinds of

differential interests in boys and girls slowly grénto Gendering Practices.

Issues related with gender are mostly seen in rgovent school
environment than in aided and unaided schools. naided school the
occurrence of gender issues in the school envirahisecomparatively less.
One of the reasons for the increased rate of GempePractices in
government schools may be due to the freedom reddiy the students of
both genders in government schools, lack of cateatention from the part
of teachers, and the enrolment of students frorfer@iht socio-economic
groups. The unaided schools reports low percemeofiering in the school
premises may be due to their strict discipline tredcare and attention taken
by the management in dealing with the issues rtlatéh gender. Therefore
the government school needs to take measureskie tde issues of gender

in the school environment.
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Religion

In order to examine different dimensions of GemugrPractices as
perceived by the teachers of secondary schools,rdgtarding religion of the
teachers were investigated. The dimension wiseepéage scores of the
occurrence of Gendering Practices in three religgmmsist of Christian
(N=22), Hindu (N= 124) and Muslim (N=54) are pretsehin Table 18.

Table 18

Religion Wise Categorization of Percentage Scor¢aidbd for Teachers’
Perception on Gendering Practices

Religion

Sl.

. . Christian Hindu Muslim
No. Dimensions

Total Percentage Total Percentage Total Percentage

Gender

1 sensitivity in 9 7 55 7 53 16
curriculum

, Pedagogical g 30 302 20 184 28
practlces

3 Instructional 29 228 20 139 29
materials

4 Co-curicular o 42 263 35 151 47
activities

g Socialization ., 25 230 21 92 19
proceSS

g FEvaluaton g, 44 362 32 159 33
system

7. School 79 45 383 39 174 40
environment

g, Genderbased , o 18 115 23 26 12

violence

From the percentage score obtained as it is regdedm the Table 18

that 16% of the teachers from Muslim religion péreethat the secondary



Analysis 162

school curriculum is not gender sensitive, whildyor% of the Hindu and
Christian teachers are supporting it. The datardga pedagogical practices
indicates that 30% of the Christian teachers peectiat Gendering Practices
occur in the pedagogical practices of the teaclBarsonly 20% of the Hindu
teachers agree to it. Both Christian and Muséacthers (29%) perceive that
instructional materials perpetuate Gendering Rrasfiwhile only 20% of the
teachers from the Hindu religion perceive it. Thienehsion Gendering
Practices in co-curricular activities reports thghlest percentage of (47%)
the occurrence of gendering as perceived by thehéza of Muslim religion
as compared with the teachers of Christian (42%)Himdu (35%) religion.
Twenty five percent of the teachers from Christr@figion perceive that
occurrence of Gendering Practices can be seeassrdom socialization. The
dimension evaluation system shows 44% of Chrideachers’ perception on
the occurrence of Gendering Practices in evalugirogess, whereas 33% of
the Muslim teachers and 32% of the Hindu teachéss agrees to it.
Regarding the school environment 45% teachers €bnmstian religion agree
that Gendering Practices is occurring in the scleonfironment, while 39%
teachers from Hindu religion and 40 percent of thachers of Muslim
religion also agree with it. Twenty three percehthe teachers from Hindu
religion perceive that gender based violence oatwwchools, while only 12

percent of the teachers from Muslim religion agreeas.
Discussion

The dimension wise percentage scores in thregioel exhibit the
highest percentage of occurrences of Genderingi€gaas perceived by the
teachers from Christian religion than the teaclwdrsther religions. But a
reverse trend can be seen among the perceptioneofeaichers of Muslim
religion regarding the occurrence of gendering arcarricular activities of

the school. This indicates that Muslim teachershasgtereotyped gender role
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identity in perpetuating the Gendering Practiceghwegard to co-curricular

activities.

Gendering Practices in Secondary Schools of Keralas Perceived by
Students

For the Total Sample

To examine the perception of students with regarthe occurrence of
Gendering Practices in secondary schools, item p&seentage scores were
found. The items are presented in the form of bedabers as given in the
tool. Since the item wise discussion make this nepoluminous and bulky,
the investigator confined the discussion dimensise. The details of each
item were presented in the questionnaire to stgdpetception on Gendering
Practices in secondary schools, which is attachredAppendix C. The
percentage score obtained for each items undeeréiff dimensions were

presented in Table 19.

Table 19

The Item Wise Percentage Score Obtained for GemgleRractices as
Perceived by the Students

Dimensions Item No. % of Yes % of No

1 74 26

2 96 4
S 3 52 48
e 4 81 19
£ 5 89 11
g 6 83 17
g 7 41 59
3 8 83 17
O 9 83 17

10 83 17

|
|

20 80
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Dimensions ltem No. % of Yes % of No
Summative %
score for the 71 29
dimension
12 17 83
S o 13 75 25
- .E
o 5 14 94 6
g 3 Summative %
score for the 62 38
dimension
c_cg 15 45 55
S 16 71 29
g 17 44 56
ol 18 68 32
c
8 19 65 35
§ Summative %
@ score for the 58 42
- dimension
_8 21 26 74
S 22 41 59
@ 23 76 24
‘—E 24 49 51
E 25 41 59
3 Summative %
8 score for the 47 54
dimension
26 77 23
8 27 73 27
2 28 91 9
=
it 29 82 18
§ 30 84 16
. 31 63 37
S Summative %
o score for the
O] 78 22

dimension
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Dimensions ltem No. % of Yes % of No
° 32 66 34
c (@)
oS5 33 89 11
"(.-5‘ (7]
N £ 34 47 53
S8 35 46 54
o (O]
n 8 36 42 58
o Total 58 42
37 47 53
£ o 38 38 62
S5 39 74 26
0 O .
< % Summative %
O score for the 53 47
dimension
40 91 9
41 54 46
% 42 86 14
17 43 51 49
>
p 44 81 19
% 45 71 29
2 46 60 40
@ 47 87 13
Summative %
score for the 73 27
dimension
= 48 58 42
g 49 44 56
S 50 28 72
= 51 73 27
= 52 78 22
% Summative %
N score for the 44 56

dimension
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Dimension Wise Percentage Analysis of the Perceptioof Students on

Gendering Practices
For the Total Sample

To examine the Gendering Practices in differenmetisions of
secondary schools, the perception of students aeag/zed. The percentage

score obtained for each dimension is presenteclmeT20.

Table 20

Dimension Wise Percentage Score for Gendering Restas Perceived by
the Sampled Students

Sl.

No. Dimensions Agree (%) Disagree (%)
1. Classroom interaction 29 71

2. Method of teaching 38 62

3. Instructional materials 42 58

4. Co-curricular activities 54 47

5. Gender based violence 22 78

6. Socialization process in schools 42 58

7. Classroom disciplinary practices 47 53

8 Evaluation system 27 73

9  School environment 44 56

From the Table 20 it is clear that majority ofdstats (71%) disagree
with the occurrence of Gendering Practices in ctasa interaction. While
29% of students perceive that Gendering Practices loe seen in the
classroom interaction process. An examination ef résponses of students
indicates that classroom interaction is boostedatds gender stereotyped
lines. Teachers select boys as first leader ants @gis second leader.

Allocations of classroom duties and responsibgi@so reinforce gendering.
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The item wise percentage score in Table 19 showas ithat 59% of the
students expressed that teachers never use geedsttive language in
classrooms. Eighty percent of the students alsneabthat teachers were not
ready to challenge the gendered ideas inheremieinadpics of the textbooks.
Hence the score contents that teachers are notioossabout their language,
and due to their prejudiced conception on gendiesyrdhey are not able to

deconstruct the deep rooted patriarchal structuwfripe gendered practices.

Sixty two percent of students’ view on method eddhing shows that
teachers are more gender sensitive in their pedegquactices they employ
in the classroom. Whereas 38% of them agree thatl&mg Practices can be
seen in the methods used by the teachers in ctamsrdeighty three percent

of the students expressed that teachers oftentisedielp of boys than girls.

The perception of students on the dimension instmal materials
revealed that 58% of the students have the pewefhiat the textbooks are
gender fair, however, a considerable numberurfesits disagree (42%) with
this opinion. Fifty five percent of the studentsqeved that the topics listed
in the textbooks did not cater to the needs of lgetiders. Fifty six percent of
the students also expressed that the images amdpées of the textbooks
give more importance to men than women. Thereftudesits perceive that
some of the ideas, illustrations, pictures, nound pronouns used in the

textbooks are not gender sensitive.

Co-curricular activities in schools clearly depitte existence of
Gendering Practices. The scores clearly imply 8386 of students perceive
Gendering Practices remain in the co-curriculaivaigs of the school. But
47% of students did not agree with this opinioneTitem wise response
reveals that 74% of the students perceive thaheir ischool boys are more

interested in participating sports than girls.
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The percentage scores of the dimension genderdbaséence in
schools indicate that 78% of students disagree thighoccurrence of gender
based violence or sexual harassment at schoolse\2246 are of the opinion

that gender based violence can be seen in schewiiges.

An examination of the socialization process inogdt shows that 58%
of students’ disagreement with the occurrence ohdedang Practices in
socialization practices. But 53% of the studenisressed that teachers often
assign works on gender lines. Activities like clegn classrooms and
preparation of tea to girls and going outside anlifttheavy objects are given
to boys. Therefore these comments clearly exhibdt tthe classroom
socialization practices widen the gender gap. AiSgant number of students
(54%) also perceive that socialization process he school reinforces
gendering. Because students have a perceptiorigheliers think that girls

must be morally upright than boys.

Fifty eight percent of the students expressed tihatschool impose
more restriction on girls than boys. School putegessary restrictions over
girls than boys especially in the selection of dresde for girls. Boys often

tease girls for their appearance and beauty.

The dimension regarding classroom disciplinaryciicas indicates
that 53% of the students perceive that Genderirggtiées is not seen in
disciplinary practices of the schools. But 47% luérh agree that classroom
disciplinary practices perpetuate Gendering Presti¢ifty three percent of
the students expressed that teachers have the bmdie girls should be
obedient and disciplined than boys. The item wisecgntage score reveals
that 62% of the boys perceive that teachers willem@ourage them if they
scored higher marks than girls in examination. Hetiee data have shown
that some form of gendering reinforce through cla@® disciplinary

practices.
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The results of the dimension evaluation systemahle 20 reveal that
73% of the students disagree with the occurrenc&eaidering Practices in
evaluation process. While a few of them agreed2That evaluation system
shows slight form of gendering. The item wise petage score reveal that
46% of student expressed that the items in thetaurepaper is mostly filled
with those of men than women because the contertheofsubjects prefer
more experiences of the man rather than women. \es® score also shows
49% of the students regarding the achievement amaation, teachers treat
boys as naturally intelligent and girls’ wins duetheir constant hard work.
So the item wise response in the dimension evalunaystem shows some

kind of occurrence of gendering in evaluation syste

The dimension school environment revealed that 56%he students’
disagree with Gendering Practices in the schoolirenment. But a
substantial number of students (44%) show theie@gent with occurrence

of Gendering Practices in school environment.

Gendering Practices in Secondary Schools as Perceds by Students

based on Subsamples
Gender

In order to study the Gendering Practices in seaonschools, gender
wise analysis of the perception of students wasnexed. The dimension
wise percentage score of the occurrence of GergldPractices to Boys
(N=340) and girls (N=460) are displayed in Table 21
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Table 21

Gender Wise Categorization of Percentage Score i@ddafor Students
Perception on Gendering Practices

Gender
NSCI)'. Dimensions Boys Girls
Total Percentage Total Percentage
1 Classroom interaction 1180 32 1360 27
2 Method of teaching 474 46 435 32
3 Instructional materials 669 39 987 43
4  Co-curricular activities 873 51 1267 55
5 Gender based violence 575 28 474 17
6 Socialization process in school 680 40 1009 44
7. Classroom discipline 407 40 718 52
8. Evaluation system 782 29 969 26
9. School environment 747 44 1000 43

The results of the Table 21 indicate that 32%heflioys perceive that
Gendering Practices occur in classroom interactigrile only 27% of girls
agree to it. Analyses of each item in the dimersi@veal that teachers never
use gender fair language while interacting with shedents. Teachers rarely
criticize the lessons which reinforce gender stgyses. Mostly teachers share

the experiences of males than the females in dasss.

Regarding the method of teaching 46% of the bogscgve that
gendering is occurring in the method used by thelters in their classrooms.

Thirty two percent of the girls also agree to it.

Regarding the instructional materials, 43% of tigs believe that
gendering is occurring in the instructional matsrid9% of boys also agree

that gender stereotypes can be seen in the insinattmaterials. The open
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items from girls also revealed that some kind ofidgr stereotypes can be
seen in the form of differential portrayal of thgperiences of males and

females.

Fifty five percent of the girls perceive that Gendg Practices is
occurring in the co-curricular activities of thensols, while 51% of the boys

also experience it.

The dimension gender based violence in schoolsotdsnlittle
occurrences of it. The data in the Table 21 shdwas 28% of gender based

violence is occurring among boys than in girls (37%

Socialization process in schools shows that 44%hefgirls perceived
that gendering is occurring in the socializationgass of the school. Forty

percent of the boys are also agreeing to it.

Fifty two percent of girls in secondary schoolsrgeéved that
gendering is occurring while practicing the disigiplin classroom, but only

40% of the boys of secondary schools have simaacgption.

Regarding evaluation system 29% of boys agreegihiadlering can be
seen in evaluation system. Twenty six percent gide agree to it. Therefore

majority of the boys believe that evaluation systsifiee from gendering.

Forty four percent of the boys perceive that GendePractices can be
seen in the school environment, and 43% of the gildo agree to it. Hence
boys and girls together perceive that occurrencgeofdering is found in the

school environment.
Discussion

Examination of the result indicates that the pgtioa of girls and boys

regarding the Gendering Practices in secondary atshshow slight
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differences in three dimensions such as methodeathing, gender based
violence in school and classroom discipline. Regardthe method of
teaching, the data reveals that highest percebnbys perceive the occurrence
of gendering in the method of teaching than giBist analysis of the open
items reveals differences in the opinion of gint&l doys regarding methods
of teaching. Girls from four schools believe thesidhers often seek the help
of boys for explaining the teaching aids in thesstaom than girls. Open
revelations of girls also emphasise that mostlghess prefer boys as class
leaders than girls. Teachers encourage boys thénwgnile conducting the

debates and discussions in the classrooms.

The dimension gender based violence shows ocaarehit is more
among boys than girls. This may be due to the éayirls to reveal these
kinds of instances in front of others. Becausedpen statements of the girls
clearly states that some girls are sexually asséuly their peers and

teachers.

Occurrence of gendering in classroom is more angirlg than boys.
The reason for this may be due to the differerdiqdectations of the gender
roles of girls and boys in classrooms. Most ofteachers expect that girls
should remain neat, remain calm and quiet, nevise rtheir voice in the
classrooms, always be hard working and obediepemtient and submissive,
whereas boys are socialized towards aggressiveoiogt noisy, clever,
intelligent, independent, naughty, active etc. Enhd#ferential expectations
may lead to separate punishment mode to both gendspecially for girls

where their slight misbehavior is treated severely.

The dimension co-curricular activities indicate tth@th genders are
unanimously agreed that gendering practices is raoguin co-curricular
activities. The open comments from girls reitetht teachers encourage the

participation of boys in sports than girls; thew@aome prejudiced beliefs
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that girls are physically weaker. Around 250 giftem different school
unanimously agree that girls face extreme discrtnom while conducting
the tour programmes. Mostly the male and femalehte® do not take much
interest in conducting long day trips for girlseyhpreferred only one day

trips. But for boys, teachers are ready for lomgstr

Locale

To examine the perception of students’ towardsdeéeng Practices in
secondary schools with respect to locale, percensaglysis was used. For
this the investigator divided the sub sample aalrand urban and explored
the occurrence of Gendering Practices in the differdimensions of
Gendering Practices. The data and results of tleeireence of Gendering
Practices as perceived by the rural (N= 551) abdmufN= 249) students are

denoted in percentage scores in Table 22.

Table 22

Locale Wise Categorization of Percentage Score @bth for Students
Perception on Gendering Practices

Locale
Sl. Rural Urban
No. Dimensions
Total Percentage Total Percentage

1 Classroom interaction 1700 28 840 31

2 Method of teaching 634 38 275 37
3 Instructional materials 1155 42 501 40

4  Co-curricular activities 1579 57 561 45

5 Gender based violence 672 20 377 25
6 Socialization process in school 1175 43 514 41

7. Classroom discipline 729 44 396 53
8. Evaluation system 1216 28 535 36

9. School environment 1270 46 477 38
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Table 22 depicts that 31% of the occurrence ofdéang Practices in
the classroom interaction of urban schools, wheosehs 28% of the students
in rural schools perceive the occurrence of gendem secondary schools.
Examination of the open ended questions in thisedsion reveals that
majority of the students of rural schools perceitleat teachers often seek the
assistance of boys than girls, and also they geovidifferential

encouragement and criticism to both genders.

Method of Teaching

The result of the Table 22 shows that 38% of tinelents from the
rural school perceive that Gendering Practices micqu in the methods
adopted by the teachers for curriculum transaciitiirty seven percent of the
students of urban schools also perceive that Gergl@ractices is occurring

in the method of teaching.
Instructional Materials

Forty two percent of the students from rural sd¢ip@oceived that some
kind of gendered messages are reproduced throegingtructional materials

of the schools, 40% of the students of urban sghalsb support it.
Co-curricular Activities

Fifty seven percent of students in rural schooteee that Gendering
Practices is occurring in co-curricular activities the secondary schools,

while only 45% of the students of urban schools@®e so.
Gender based violence

Regarding this dimension the data from Table 2licates that 25% of
the students of urban schools perceive that gdraterd violence is occurring

in secondary schools. When compared with the udaéiools, only 20% of
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the students of rural school perceive the occug@idGendering Practices in

the form of sexual harassment.
Socialization process in schools

The analysis of the responses of the studentdhdoitems of this
dimension shows that 43% of the students of rucklosl reveal that
Gendering Practices is occurred in socializatiarcess of the school. AImost
similar percentages (41%) can also be seen indgteeption of the students of

urban schools.
Classroom Discipline

As far as the discipline in classroom is concef®m&d6 of the students
of urban schools perceive that gendering is oaogrwhen disciplining the
child. When compared with the urban school, thegetage score (43%) of

the students of rural school is very less.
Evaluation System

The results of the Table 22 regarding the dimensialuation system
shows that 36% of the students of urban schoolseper the occurrence of
gendering in evaluation system, whereas only 28%ui@il students agrees to
it.

School Environment

Analysis of gendering in school environment shdhat 46% of the
students of rural school perceive that Genderiragtitres is occurred in the

school environment. But only 38% of the urban ststidents perceive it so.
Discussion

Table 22 reveals the perception of students alibet highest
occurrence in some of the dimensions of Genderragtiees especially in co-

curricular activities, classroom discipline, ancalestion system and school
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environment. The dimension co-curricular activitidearly states that the
rural schools have highest percent of genderintpenco-curricular activities
than in the urban school. This may be due to theae that teachers of rural
schools have conventional gender identity which mayconsciously

perpetuate through the co-curricular practicehefschool.

From the data it is clear that classroom disceglshighly gendered in
urban areas than in the rural school as perceiydgtidostudents. This may be
due to the smart and naughty nature of girls iraararea like boys, but the
teachers are not ready to accept the aggressivavioehof girls who are
equally naughty like boys, so this often leadsitong severe punishment to
girls while at the same time such aggressive behafiboys are tolerated by
teachers. This kind of discrimination is more i tlwrban areas than in the

rural areas.

Gendering in the evaluation system reveals thadsgpercentage of
discrimination is found among the students of urbamools than in the rural
schools. Students of the urban school are moreeaalaout the gendering in
the evaluation process such as the under achieveohdyoys and girls in
subjects like mathematics, science and other sisbygkich demands higher
reasoning abilities. Generally teachers perpetaatgejudiced notion that
girls are weak in science subjects. They fare béttesocial science. Urban
students are also unaware about the equal repa¢isenin questions related
to the interest of girls and boys. Therefore theageall leads to an increase in
the percentage scores of the occurrence of gemdigriavaluation among the

urban students.

The gender issues related to the school envirohsemore in the
rural schools than in the urban schools as perdelwe the students of

secondary schools. The poor infrastructure fagditand absence of adequate
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number of teachers, toilet facilities, provision sthool counselor may

contribute to the increasing percentage of the geng in rural schools.
Type of Management

To uncover perception of students on a number iofedsions of
Gendering Practices with respect to type of managenpercentage analysis
of Aided (N=211), Government (N=389) and Unaided=280) students of
secondary schools were examined. The dimension pasgentage scores of

the different categories are listed in Table 23.

Table 23

Categorization of Percentage Score Obtained ford&tts Perception on
Gendering Practices with respect to Type of Managem

Type of Management
Aided Govt Unaided

Total Percentage Total Percentage Total Percentage

Sl.
No. Dimensions

1 Classroom 32 1198 28 508 27
Interaction

o Methodof — ,q, 41 438 38 211 35
teaching

3 Instructional ., 53 780 40 316 32
materials

4 Co-curicular g 55 929 48 633 63
activities

5 Genderbased ;44 27 481 21 229 19
violence
Socialization

6 processin 496 47 681 35 512 41
school

;7. Classroom 5 0 54 469 40 316 53
discipline

g, FEvaluation g 37 662 21 470 29
system

g. School 503 48 807 41 437 44

environment
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The data from Table 23 denotes that among the tbagegories 32%
of the students of aided school perceived that €mmgl Practices is
occurring in the classrooms interaction, 28% of shedents of government
schools and 27% of the unaided students also dlgate€sendering Practices

occurring in classroom interaction.

Analysis of the dimension method of teaching shawat highest
percentage of (41%) gendering can be seen in metfotkaching as
perceived by the students of aided schools, whidepterception of students
(38%) from government schools stand next to it. ihaided schools show
the lowest percentage score (35%) regarding tharmaace of gendering in

the method of teaching.

Regarding the instructional materials 53% of tlike@ school students
perceive that gender stereotypes are occurringenirtstructional materials,
while only 40% of the students of government scleow 32% of the unaided

school students also agree to it.

The dimension co-curricular activities denotes hinghest percentage
of (63%) students of unaided schools’ perceptionualithe occurrence of
gendering in the co-curricular activities of secaryd schools. fifty five
percent of the students of aided schools also pedethat gendering is
occurring in their co-curricular activities of tlsehools. But the students of

government schools have reported only 48% of tleeiroence of gendering.

Regarding the gender based violence, 27% of théests of aided
school perceive that gender based violence is aogun their school, but the
occurrences are comparatively least in governnigito] and unaided (19%)

schools.

The dimension socialization process in the schsbtsvs that 47% of

the students of aided schools perceived that gemés occurring in the
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socialization of their schools. Unaided schools®%lalso stand next to it.
Only 35% of the students of government schoolsgreed that gendering is

occurring in classroom socialization.

The data regarding the classroom discipline shthas 54% of the
students of aided schools perceived highest pexgendf the occurrence of
gendering in classroom discipline, whereas thedethschools (53%) stands
next to it. The students of government schools (A@#rceive the lowest

occurrence of Gendering Practices in classroomdiise.

The result of the gendering in evaluation systdmws 37% of
students of aided schools perceive that gendesngccurring in the aided

school. But only 21% of the students of governnsehbols agree with it.

The dimension school environment shows that 48%hefstudents of
aided school perceive that gendering is occurmnpeir school environment,
while 44% of perceptions of the students of unaideldool also agree to it.
The students of government school reported onBwadccurrences (41%) of

the gendering in their school environment.
Discussion

From Table 23 it is estimated that some dimensiieasinstructional
materials, co-curricular activities and classroomscigine have highest
percentage of the occurrence of gendering. The eBiglpercentage of
gendering in the instructional materials found e taided schools. This is
because the students of the aided schools perdbae some of the
illustrations, pictures, ideas, nouns and pronawsgsl in the textbooks are not
gender sensitive. Government schools reported lowescentage of the
occurrence of gendering in the textbooks. The teachf government schools
received gender sensitive training in handling thstructional materials

which may be one of the reasons for the decreagendering.



Analysis 180

The dimension school enviornoment shows a littfeecknce among the three
types of management. Students from aided schoolde nsmme similar
responses regarding the discriminatory practiceransportation facilities,
bathroom facilities and the Library. According tetn the bathrooms are not
gender fair i.e. not suitable for the specific reed girls, in library mixed
seating is not allowed, gendering can be seenarrémsportation facilities of
the schools, cleaner in the bus often makes abgsinenents about girls and
the boys form different classes would insult by mgkcomments about the

dress code of the girls

The percentage scores on co-curricular activitielscate the highest
occurrence of Gendering Practices in unaided sshibaln in the aided and
government schools. But at the same time governs@mols reports very
few instances of gendering in the co-curriculanvétets. The secular and
democratic approach of the teachers of governmehba might have

contributed to this result.

Regarding the classroom discipline aided schaoldsg highest in the
occurrence of gendering and government schoolstexpthe least percentage
of gendering. The teachers of the aided schoolg li@ditional gender role
identity which unknowingly erupts when they tryrt@intain discipline of the
students in schools. Therefore the results inditzdé gendering is occurred
in aided and unaided school in highest percentagbree major dimensions

like instructional materials, co-curricular actigg and classroom discipline.
Religion

In order to examine different dimensions of GemdgrPractices as
perceived by the students in secondary schools, régtarding religion of the
students were investigated. The dimension wise ep¢age scores of the
occurrence of Gendering Practices in three religgmmsist of Christian
(N=29), Hindu (N= 291) and Muslim (N=480) are pmatsel in Table 24.
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Table 24

Religion Wise Categorization of Percentage Scordal@bd for Students’
Perception on Gendering Practices

Religion

Sl.

. . Christian Hindu Muslim
No. Dimensions

Total Percentage Total Percentage Total Percentage

1 Classroom ., 40 880 27 1558 30
Interaction

, Method —of g 33 347 40 533 37
teaching

3 [Instructional - 52 676 46 905 38
materials

4 Co-curricular o, 51 679 47 1387 58
activities

5 Gender based ., 35 378 22 610 21
violence
Socialization

6 process in 82 57 604 42 1003 42
school

;7 Classroom o 64 405 46 664 46
discipline

g, FEvaluaton -4 31 501 25 1087 28
system

g. School 44 30 554 38 1149 48

environment

From Table 24 it is clear that 40% of the Christ&udents perceive
that gendering is occurring in the classroom irdgoa of the schools, but
only 30% of the Muslim students and 27% Hindu stisleagree to it.
Regarding the method of teaching 40% of the Hintildents agree that
gendering Practices is occurring in the methodeathing. Fifty two percent
of the Christian students perceive that genderestgpes occurr in the
instructional materials of the secondary schools the least percent is
perceived by Hindus (46%) and the Muslim studeB8&Y4). The dimension
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co-curricular activities shows that the majoritytbé Muslim students (58%)
perceive that gendering is occurring in the codicutar activities of the
secondary schools, 51 % of the students of Chmiggligion also agree to it.
But only 47% of the Hindu students agree that awicwlar activities are
gendered. Thirty five percent of the students ofigian religion perceive
that occurrence of gender based violence can be sBedhe secondary
schools, but Hindu students (22%) and Muslim sttsl¢21%) reported the
least percent of the occurrences of gender basdehee. Fifty seven percent
of the students of Christian religion perceive tkandering Practices is
occurring in the socialization process of the sthobut a considerable
number of (42%) the Hindu students and Muslimsestiglare also agree that
gendering is found in the socialization practicéghe schools. Sixty four
percent of the Christian students perceive thatsscteom discipline
perpetuates Gendering Practices, but only 46% efHmdu and Muslim
students accept to it. The data from table 24 cbggrthe gendering in the
evaluation system shows that among the three oalgistudents of Christian
religion shows higher percent (31%) of the occuweenf gendering in the
evaluation process. Out of the three religion 48%4he Muslim students
perceive that gender issues remaining in the sckawglronment than the
students of Hindus (38%) and Christian religion%@30The lowest percent of
the occurrence of gender issues is perceived flmnstudents of Christian

religion.
Discussion

Analysis from the Table 24 have shown that amdegthree religious
groups, the Christian religion shows highest pedrag@nthe occurrence of
gendering in the dimensions of classroom interactiostructional materials,
gender based violence, socialization process inashclassroom discipline
and evaluation system. It indicates that Gendeiffrgctices are mostly

experienced by the students of Christian religiBot at the same time
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Muslim students have shown highest percent of twimence of gendering
in the dimension of co-curricular activities andh@ol environment. While the
students of Hindu religion perceive that the highgeycent of gendering is
found only in one dimension called method of teaghiTherefore it can be
concluded that occurrence of Gendering Practicasmi® among the students
of Christian religion. Prevalence of a well struewd and disciplined
educative system built around the religious etlic€hristianity may be the

reason for the occurrence of gendering among thieskents.

Gendering Practices in the Secondary Schools of Kala as Perceived by
the Parents

For the Total Sample

In order to examine the perception of parents tda/éhe occurrence of
Gendering Practices in secondary schools, item p&seentage scores were
estimated. Since the item wise discussion maker#psrt voluminous and
bulky, the investigator confined the discussion @ision wise. The items
under each dimension were categorically arrandsslitems were given in
number wise order in Appendix D. The question nundel the percentage
of Yes and Percentage of No are presented in TAble

Table 25

The Item Wise Percentage Score Obtained for GemgleRractices as
Perceived by the Parents

Dimensions ltem No. % of Yes % of No

"acj 23 63 37
g 24 67 33
= 25 51 49
= 26 34 66
g 27 52 48
S 28 76 24
)

29 86 14
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Dimensions Iltem No. % of Yes % of No

Summative %

score for the 61 39
1% dimension
3 1 93 7
e
? 49 51
= 4 77 23
()]
§ 6 86 14
o 7 64 36
o
S 10 80 20
§ 37 84 16
S Summative %
o] score for the 65 35
n dimension
13 42 58
14 84 16
15 80 20
GE) 16 40 60
» 17 77 23
>
o 18 90 10
% 19 89 11
2 20 55 45
i 21 82 18
22 74 26
Summative %
score for the 67 33
o dimension
= 30 51 49
g 31 58 42
3 32 57 43
S 33 78 22
o)
5 34 44 56
§ 35 88 12
o 36 91 9
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Dimensions Iltem No. % of Yes % of No

Summative %

score for the 68 32

" dimension
8 39 54 46
= 40 78 22
E 45 74 26
§ 46 83 17

§ Summative %

2 score for the 73 27

£ dimension
3 50 50
5 19 81
8 90 10
= 9 81 19
§ 11 90 10
o 12 69 31
; 38 35 65
= 41 90 10
7 42 22 /8
5 43 45 55
44 56 44

Summative %

score for the 59 41

dimension
47 56 44
14 48 69 31
i% 49 70 30
© 50 24 76
g 51 75 25
2 52 63 37
§ 53 39 61
@) 54 74 26

55 80 20
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Dimensions Item No. % of Yes % of No
56 64 36
Summative %
score for the 62 38
dimension

Dimension Wise Percentage Analysis of the Perceptioof Parents on

Gendering Practices
For the Total Sample

In order to find out the perception of parentsGendering Practices in
secondary schools, the responses of parents walgzad. The percentage
scores are expressed in terms of agreement orreesagnt as perceived by
the parents. The score obtained for each item tsgoacally arranged in

dimension wise are listed in Table 26.

Table 26

Dimension Wise Percentage Score for Gendering Restas Perceived by
the Sampled Parents

‘E’ll('). Dimensions % of Agree Diogoagl;ee
1  School environment 39 61
2  Socialization process in schools 35 65
3  Evaluation system 33 67
4  Gender based violence 32 68
5 Instructional materials 27 73
6  Classroom interactions 41 59
7  Co-curricular activities 38 62

Table 26 shows that 61% of parents disagree \mighoccurrence of

Gendering Practices in their children’s secondsolyools. While 39% of
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parents perceive that some kind of Gendering Rextcan be seen in the

secondary schools of Kerala.

From the Table 26 it can be revealed that 65%efparents disagree
that the socialization process in schools does neatforce Gendering
Practices. But at the same time 35% of the paragtse that Gendering

Practices can be seen in the socialization prafesshools.

The evaluation system presents that 67% of padistgree with the
occurrence of Gendering Practices in evaluatiotesysWhile 33% of them
agrees that gendering is occurring in the evaloadigstem of schools. Table
25 shows that fifty eight percent of the parentpregsed that the question
paper did not involve items which foster genderadityy Sixty percent of the
parents believe that girls’ hard work and dedicatiead to higher
achievement, but boys are securing marks due fio tia¢ural intelligence,
45% of the parents opined that girls face mormesstduring examination than
boys. Hence it can be concluded that evaluatiotesy®f the school is not

completely free from Gendering Practices.

From the Table 26 it is clear that 68% of the ptwaemarked that
gender based violence is not occurring in the sshddirty two percent of
the parents agreed that some kind of gender baséshee has occurred in
the school. The item wise score of the parents fi@ble 25 clearly shows
the worries expressed by the parents regardingdberrence of gender based
violence in schools. Forty nine percent of the perexpressed their opinion,
which uncover their child’s bad experiences fromyda@and other male
teachers. Mostly verbal form of violence like nanaling, eve teasing etc.
can be seen in the schools. Girls are also expmssévere insult from other
staff of the schools. Therefore the data unfoldriwed picture of the gender

based violence in the secondary schools.
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Fifty six percent of the parents are not readydoept their children
friendship with opposite sex. Forty three percdrnihe parents said that their
children experience some form of verbal and seabase from teachers.
Forty two percent of the parents also openly sth# their children learn
unwanted sexual talks and jokes in schools. Heheegoercentage scores of
the parents clearly exhibit some kind of gendeetiasolence is occurred in

secondary schools.

Table 26 shows 73% of the parents perceive tiséttLictional materials
are free from Gendering Practices. While only 27fcthe parents agree
Gendering Practices occurring in instructional mate. The results shows
that the achievement reached by the Kerala statewiniting the textbooks

and handbook in tune with the recommendations rogd¢CF 2005.

Forty one percent of the parents perceive thatd&@mg Practices is
occurred in classroom interaction. The examinatbiitem wise percentage
score of Table 25 is consistent with this argum&itty five percent of the
parents expressed that school never equip studentsink critically and

challenge the discriminatory experiences with ealab their gender identity.

Analysis of the items in classroom interactionnir@Gable 25 reveals
that 78% of the parents perceive that their sclan@nges seating for girls
and boys separately. The bad experiences facetigy ahildren in school
primarily includes differential allocation of dusieand responsibilities,
differential feedbacks and punishments and alstchexa gives more care and
attention to boys than girls. While at the sameetitne item wise score in
classroom interaction reveals that 59% of paremigive that classroom
interaction is gender sensitive. Eighty one peradnthe parents expressed
that their school does not give the freedom tdagiether for both genders.
Hence the result shows that classroom interachotme secondary school is

not completely free from Gendering Practices.
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Sixty two percent of the parents perceived thatdeeing Practices do
not exist in the co-curricular activities of thehildren’s school, while 38% of
them agree that co-curricular activities of theoselary schools are gender
segregated. The Table 25 shows seventy six peofe¢he parents expressed
that teachers do not allow playing together whets diave shown increased

interest in the boys dominated games.

Gendering Practices in Secondary Schools as Perceivby Parents based

on Subsamples
Gender

To understand the Gendering Practices in secorstadrgols, gender
wise analysis of the perception of parents werestigated. The dimension
wise percentage scores of the occurrence of Gerglénactices for female
(N=197) and male (N=103) are presented in Table 27.

Table 27

Gender Wise Categorization of Percentage Score i@ddafor Parents
Perception on Gendering Practices

Gender
‘E’ll('). Dimensions Female Male
Total Percentage Total Percentage
1  School environment 528 38 287 40
2 Socialization process in school 327 24 172 24
3 Evaluation system 561 28 296 29
4  Gender based violence 460 33 240 33
5 Instructional materials 219 28 113 27
6 Classroom interaction 898 41 458 40
7. Co-curricular activities 781 40 370 36
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From the Table 27 it can be seen that 40% of thke parents agree
that gendering is occurring in the school environthevhile 38% female
parents also agree to it. In socialization bothenald female parents (24%)
agree equally with the occurrence of genderinghim $ocialization of the
school. The dimension evaluation system shows dleqsal percent of the
perception by male (29%) and female parents (2&ganding the occurrence
of gendering in the evaluative process of the scho@ender based violence
also both male and female parents perceive (33%jallgq about the
occurrence of gender based violence in school. dilmension instructional
materials (27%, 28%) and classroom interaction%{481%) shows almost
equal percent of the occurrence of gendering asepad by the male (27%)
and female parents (28%). Forty percent of the fenparents agree that
Gendering Practices is occurred in co-curriculativeies of the schools,

while only 36% of the male parents agree to it.
Discussion

From the analysis of Table 27 it can be revedtadtl the perception of
parents differs only in one dimension. Regardiregdbcurrence of gendering
in co-curricular activities, most of the female gratis agree that co-curricular
activities are gendered than the male parents. élgr@an be concluded that
female parents are much aware about their chil@emdering Practices in co-

curricular activities of the school than the madegnts.
Educational Qualification

To understand the Gendering Practices in secondahpols, the
educational qualification of the parent were anatlyZ-or this the percentage
scores of the parents having educational qualiinafbove SSLC (N=56),

and Below SSLC (N= 244) were examined. The dimensitse percentage
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score of the above and below educational qualiboabf the parents are

represented in Table 28.

Table 28

Categorization of Percentage Score Obtained foregs Perception on
Gendering Practices with respect to Educational [@zation

Educational Qualification

fllcla. Dimensions Above SSLC Below SSLC
Total Percentage Total Percentage
1 School environment 119 30 696 41
2 Socialization process in school 80 20 419 25
3 Evaluation system 159 28 698 29
4  Gender based violence 111 28 589 34
5 Instructional materials 60 27 272 28
6 Classroom interaction 243 39 1113 41
7. Co-curricular activities 185 33 966 40

It is evident from Table 28 that 41% of the paserdf below SSLC
perceives Gendering Practices occurring in the @clovironment, but only
30% of the parents with education above SSLC pesdethat gendering is
occurring in the school environment. Regarding gheialization process in
schools 25% of the parents with below SSLC educatagree that
socialization is gender segregated than the padéritee above SSLC (20%)
education. Regarding the evaluation system of dgh@@nts with education
below SSLC (29%) and above SSLC (28%) expressessalsmilar percent
of the occurrence of gendering. Thirty four perceintne parents with below
SSLC perceived that their children experience gebdsed violence in their
schools, but only 28% of the parents with above G&free to it. Regarding
the instructional material, 27% of parents with\aeducational qualification

and 28% with below educational qualification unaoursly agreed that
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gender stereotypes are occurred in the instrudtiroagerials of their children.
Thirty nine percent of the Parents with educatibave SSLC and 41% of the
parents with below SSLC perceive that Genderingtiees is occurring in

the classroom interactions.

Regarding the co-curricular activities of scho#0% of the parents
with education below SSLC perceive that co-curacuactivities of the
schools reinforce gender stereotypes, but only 88%e parents with above
SSLC agree to it.

Discussion

The percentage scores of the Table 28 revealttieaperceptions of
parents with the education below SSLC have thedsgpercentage of the
occurrence of Gendering Practices in all dimensitbras with the parents
with education above SSLC. But the highest diffeemnin the percentage
scores of the perception of parents regarding tceroence of gendering can
be seen in the dimension like school environmesrndgr based violence and
co-curricular activities between the parents wittove SSLC and below
SSLC. Hence the results pointed out that genethkyparents with below
SSLC are more aware about the problem with relaig@dendering Practices
of their children in secondary schools. It also ates that the parents with
higher education are more open minded and not ssitse like the parents
of below SSLC.

School Locale

In order to find out the perception of parents cgning their
children’s Gendering Practices in schools, the loa# the schools were
examined. For this percentage scores of the ocmeref gendering in the
various dimensions of rural and urban schools weemored. To do this the

total sample was divided in to rural and urban #edpercentage scores of the
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parents’ perception were calculated separately. Thmension wise
percentage score of the Rural (N=227) and Urbary@)are presented in the
Table 29.

Table 29

Categorization of Percentage Score Obtained forelfts Perception on
Gendering Practices with respect to Locale of tbleds|

Locale
Sl.
. . Rural Urban
No. Dimensions
Total Percentage Total Percentage
1 School environment 645 41 170 33
2 Socialization process in school 400 25 99 19
3 Evaluation system 665 29 192 26
4  Gender based violence 515 32 185 36
5 Instructional materials 277 31 55 19
6 Classroom interaction 1041 42 315 39
7. Co-curricular activities 938 41 213 29

From Table 29 it can be seen that 41% of the parrural school
perceive that Gendering Practices occurring instteool environment, at the
same time a considerable percent (33%) of urbaenpaialso accepted this.
Twenty five percent of the parents of rural schagtee that socialization
processes in the school are gender segregated.rdiegahe evaluation
system, parents of rural school (29%) and urbandd26%) perceive almost
similar responses. Thirty two percent of the raatl 36% of the parents of
urban school perceive that gender based violenciuad in secondary
schools. Thirty one percent of the parents of rgehool perceive that
instructional materials are gender stereotypedthmiparents of urban school
perception (19%) regarding this decreased condiieraRegarding the
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classroom interaction the perception of parentsnfraral (42%) and urban
(39%) schools did not have much difference. Fortg percent of the parents
of rural school perceived that gendering is foumthie co-curricular activities
of the secondary school, but only 29% of the urparents agree that co-

curricular activities are gendered.
Discussion

The data regarding the perception of parents framal school and
urban school reveal some valuable points. Majaftthe Parents of students
from rural school perceive that Gendering Practiesoccurring in the
dimension such as school environment, socializapoocess, evaluation
system, instructional materials, classroom intésast and co-curricular
activities. Therefore the perception of parents gests that Gendering
Practices is more in the rural school than in tHean school. But the data
regarding gender based violence shows a reversd, tréth the parents of
urban school perceive that gender based violeng®ig in the urban schools
than in the rural school. Hence except in one dsienall other dimension
shows higher percentage scores of gendering irutla¢ school than in urban

schools.
Type of Management

To examine the perception of parents on differgimiensions of
Gendering Practices with respect to type of mamamnt, percentage
analysis of Aided (N=86), Government (N=129) andalded (N=85) parents
of secondary schools were examined. The dimensiea percentage scores

of the three categories are listed in Table 30.
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Table 30

Categorization of Percentage Score Obtained forelAts Perception on
Gendering Practices with respect to Type of Managem

Type of Management

Aided Govt Unaided
Total Percentage Total Percentage Total Percentage

Sl.
No Dimensions

1 School 267 44 348 39 200 34
environment

, Socialization ), 19 204 23 181 30
process

3 FEvaluation .o, 34 356 28 210 24
system

4 Gender based , ., 33 314 35 186 31
violence

g [Instructional o, 30 146 16 84 14
materials

g Classroom o0 41 559 39 412 44
Interaction

;  Co-curricular g0 35 437 34 415 49
activities

It is clear from Table 30 that 44% of the paresftstudents from aided
school perceive that gendering is occurring indtieool environment of their
children. While the parents of students from gomeent school (39%) and
unaided schools (34%) stands next to it. Thirtycpet of the parents of
students from unaided school agree that sociadzairactices of the unaided
classrooms are gender segregated, while only 19%heoparents from the
aided schools reported it. The gendering in thduew@n system notes that
highest percentage (34%) of occurrence is repdr@t the parents from
aided schools. The least percent is (24%) is pexdeby the parents of
unaided schools. Regarding the gender based vmlgrments of three

categories of students (33%, 35%, and 31%) expatessgost similar opinion
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with respect to the occurrence of gender base@éma in secondary schools.
Among these the highest percent (35%) is reportedhle parents from
government schools. The highest percent in therosece of gendering in
instructional materials is perceived by the parémsh aided school, whereas
the least percent (14%) is reported from the parehtinaided schools. Forty
four percent of the parents of students from urdhidehool perceive that
occurrence of gendering can be seen in the classimeraction, only 39% of
parents of students from government schools agree Regarding the co-
curricular activities of the school 49% of the pasefrom unaided school
believe that co-curricular activities are gendegregated. Only thirty four
percent of the parents from government schoolsepercthe occurrence of

gendering in co-curricular activities.
Discussion

The details of Table 30 gives valid conclusioonirthe perception of
parents of aided school shows that the highestepérof parents reporting
the occurrence of gendering in the dimension sckagvironment, evaluation
system, instructional materials more higher thanthie government and
unaided schools. While the analysis of the peroeptif parents of unaided
school shows that the highest percent of paremsrtiag gendering can be
seen in socialization, classroom interaction an@wuwicular activities of the
schools. Whereas the gender based violence wecgtedpmostly from the
government schools than in aided and unaided sca®glerceived by the

parents of government schools.
Religion

In order to examine different dimensions of GemugrPractices as
perceived by the parents of secondary schools, Wata analyzed on the

basis of the religion of parents. The dimensionewgsrcentage scores of the
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occurrence of Gendering Practices in three religgmmsist of Christian
(N=15), Hindu (N= 113) and Muslim (N=172) are pmatsel in Table 31.
Table 31

Religion Wise Categorization of Percentage Scorda@bd for Parents
Perception on Gendering Practices

Religion
Sl.

No. Dimensions

Christian Hindu Muslim

Total Percentage Total Percentage Total Percentage

1 School 36 34 204 37 485 40
environment

o, Socialization g 24 149 19 325 17
process

3 FEvaluation g, 34 356 28 210 24
system

4 Gender based g 46 255 32 397 33
violence

g Instructional o 30 108 24 206 30
materials

g Classroom g 47 436 35 843 45
Interaction

7. Co-curricular 35 323 29 776 45

activities

The data from the Table 31 points out that oftthial sampled Muslim
parents 40% of the parents perceive that gendesingcurring in the school
environment. Thirty seven percent of the parentsliafiu religion stand next
to it. But the least percent (34%) is reported iy Christian parents. With
regard to the socialization process of the scheokals that parents of
Christian religion reports highest (24%) occurrenoegendering; the least is
reported by parents of Muslim (17%) religion. Thifour percent of the
Parents of Christian religion believes that evatumatsystem is gender
stereotyped, while only 24% of the Muslims reporiedrorty six percent of

the occurrence of gender based violence is pemtebse the parents of
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Christian religion, while only 32% of the parentsHindu religion perceived
it. Parents of Hindu religion (24%) perceived tfew instances of gendering
are occurring in the instructional materials, whhe parents of Christian and
Muslims expressed similar percentage (30%) reggrdims. Parents of
Christian religion believe that classroom interawctiis highly gender
segregated, and only 35% of the Hindu parents aigree Majority of the
Muslim parents (45%) believed that co-curriculativaites of the schools

reinforce gendering.
Discussion

The highest percentage of the parents of Chrisgéigion perceived
that the occurrence of gendering can be seen imalgation process,
evaluation system, gender based violence and olassinteractions. Parents
of Muslim religion also show the highest percent tbé occurrence of
gendering in dimension like school environment aneturricular activities.
While at the same time the least percent of gendges reported from the
parents of Hindu religion regarding the dimensidile gender based
violence, instructional materials, classroom intéoas and co-curricular
activities of the school. Therefore parents of @feistian religion show the

highest percent of the occurrence of gendering@aoisdary schools.
Open-ended Responses of Students and Parents

The responses of the students and parents obttandgtde open end
guestions in the questionnaire concerning the miffe dimensions of

Gendering Practices as categorized under the fwiptveadings.
Co-curricular Activities of the Schools

Analyses of the open responses regarding the waglar activities of

the schools have shown that Gendering Practiceslfag both genders in the
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participation of sports, Arts and other allied pagmes of the secondary
schools. The qualitative expressions of their expees are described here

under certain cases.

Case |

Sports
Seventy eight students of different schools exq@ésthat “teachers

provide a variety of games and other activitiesbtrys while giving little
opportunities to girls to participate in such aitis. Activities like short put,
high jump, long jump and other athletic programmaes seen reserved for
boys and if any girls show interest to participatehese activities teachers
discourage them. For girls, participation in indwal items is restricted and
group items are favored. In group items mixed geipaeticipation is strictly
prohibited”. Hence these kinds of Gendered Prastitiscourage the sports
spirit in girls and gradually they show reluctanaeparticipate in sports even
if teachers encourage them which may adverselyg@fife gender identity of

the students of secondary schools.

Sixty eight girls from unaided rural schools reksathat “teachers
discourage girls from the activities of sports whidemand high physical
energy, provides limited items for girls to pamiate in sports, while boys are
encouraged to participate in more items, mixediptais not allowed in their

schools”

Analysis of the open questions of the girls inidad schools states as

follows:

“Our school did not give permission to watch tlheggammes of boys
on sports days, teachers discouraged us in patilcgpin the different items
of sports, boys were encouraged to participatellinteans, but girls were
allowed to participate only in selected items. Shhool conducted sports day

programmes for girls and boys in separate places.
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Case |l
Participation of Artsfestivals

Fifty nine percent of the students’ expressed thatarts festival of
their school perpetuates some kind of Genderingctiees. Teachers
encourage girls than boys to participate in theetyaprogrammes. Boys from
one school remarks: “Our school did not allow mixedticipation of girls
and boys in arts festivals. For each programmds gitd boys are separated

and some programmes are also reserved for boys.

The responses of girls regarding the performamneets day in unaided
school stated as “girls are not allowed to parétepin the items like drama,

group dance which require mixed gender participatio

Parents from one school shared a similar opinith #egard to it. It is

stated below:

“In my child’s school, sports for girls and boyseaconducted on

separate days”.

Regarding arts fest, 25 parents commented agfthgrammes for arts
are aimed at fostering the interests of boys, @p#tion in variety stage

programmes are reserved for boys, girls have antgstricted entry in to it.”

Open revelation from 20 parents of students fasnunaided school reveals
that their children’s school did not conduct daiteens like Bharathanatyam,

Kuchipudi and Mohiniyattam.

Sixty one percent of the parents’ point out tHe school severely
restricts the freedom for girls than boys, usudhe field trips and long
distance tours were restricted to girls, but at Hane time boys were

encouraged.
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The results indicate that students are not reawlystiare their
discriminatory experiences with regard to co-cwdac activities that they
experience in their schools to their parents. Tioeeethe parents are unaware

of the practices occurring at the school.
Case Il
Tour programmes

Two fifty girls from different schools expressddhsar responses with

regard to their tour porgramme. They shared lik& th

“In our school girls are not preferred to partatg in tour programmes,
especially for a long trip, if girls are permittéd go, a one day tour is
conducted. While at the same time boys enjoy thg kistance trip which is

fully restricted to us”.

Fifty five students of rural unaided school regllée this: “our school
did not provide tour programmes to girls for yeavhjle it is given to boys

every year”.

Girls from another school stated as: “our schaolvigles a tour for

girls, but there will be a separate bus for girld &oys”.

Therefore the open responses of students and tparemeal that
Gendering Practices can be seen in the co-curricatdivities of the

secondary schools.
Classroom Discipline

Students open responses reveal that GenderedcEBsacan be seen in
the disciplinary actions made by the teachers aadi$ of secondary schools.

Their open responses are listed under differerd cgsorts.
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Case |
Differential Punishments

Two hundred boys from different schools statetieachers often give
punishments differently to girls and boys. Whilelggiand boys doing the

similar bad behavior in classrooms, boys get séysmlded and punished.

The open response of the 27 boys in urban sclewekis as “teachers
have a differential expectation regarding the gigsoe of girls and boys. They
demand more discipline from girls, they expecthibbavior of girls should be
neat, clean, calm and quiet, hardworking, while fopehaviors are
represented as aggressive, outgoing, irregular, ghtgu etc. These

expectations often lead to further the Genderiragtrres in urban schools.

The open responses of the students in differembads have shown

gendered nature of the classroom discipline.
Socialization Process of the Schools

The open expression made by the students cleadjcates the
gendered nature of socialization taking place witthe school premises.

Students open responses are presented in diffeaisas.
Case |
Stereotyped gender identity

One of the girls shared her experience in thiang@s “When | share
my ambition as to become an IAS Officer in the staem, a male teacher
severely insulted me by saying that ‘You can beflicer at your husband’s
home. The whole boys in my classroom also suppdrtedand teased me

severely.”

The open responses of parent regarding the szatialn practices of

the schools have shown that 51% of the parentessgged their point that:
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“Socialization of students should be in tune witle expectations of
society, so the societal conception of gender nolest be reproduced through
the socialization process in schools. Thereforeuloation of gender

socialization must be practiced in the educaticegss itself.”
Case Il
Seating arrangement

Thirty students from a mixed school reported asr “echool provides
single gender classrooms within the mixed schoekehno freedom is
allowed, and girls are not permitted to talk withyb, teachers are always

advising girls than boys in the schools”.

Fifty eight percent of the students perceive g@tool provides more

freedom to boys, whereas girls’ freedom is sevemetyricted.

The opinion of parents and students regardingstivgalization clearly
supports the differential treatment or behavior ¢is and boys in their
whole school experiences. Parents consider gind' laoys’ future world is
quite different, so they should be trained in saclay as to equip with the

patriarchal gender segregated future world.
School Environment

Students and parents in different schools haveensame similar
responses regarding the discriminatory practicethénschool environment

like the library, transportation facilities and badom facilities.
Case |
Library

Students of some school complaint about the §bdarlibrary students

are discriminated along with the gender lines. alvangements in the library
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do not permit girls and boys to sit together fadieg. Students are not given

any freedom to choose and read books as they like.
Case Il
Toilet facilities

Fifty six percent of the girls and boys made camyl about their
bathroom facilities. 72% of the Girls reported thia¢re are no girl friendly
toilets to accomplish their special needs, vulgaages and words are drawn
on the walls, do not have any sanitation and hygieand does not have
proper locks for the bathrooms. While boys are alssatisfied with their
bathroom facilities since there are no proper daos locks and do not have

an adequate number of bathrooms.

Forty nine percent of the parents raised a complagainst schools
regarding the Gendering Practices with regard fitettdacilities. Parents
expressed that there were no proportionate bathréeaxiiities for both
genders. Parents of girls mostly worry about theamted sexual image and
words drawn in the walls of the toilets, lack of @ilequate number of toilet
facilities for boys and girls and absence of girkridly toilets in secondary
schools. Sixty six percent of the parents expressatithe school does not
provide gender sensitive bathroom facilities tohbgenders, especially for

girls.
Case Il
Transportation Facilities

Fifty five girls from different schools expresstgtt “when we go by
bus, the conductor and cleaners in the bus insukeit front of others, they
never allowed us to sit, scold severely, and sonesithe conductor use

vulgar languages towards us”.
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Hence the responses of students and parents teditat the school

environment is not free from gendered practices.
Gender Based Violence

Twenty seven percent of the students shared “twts and
some male teachers send bad videos and imageglthsmcial networks,

spread gossips which threaten their gender identity

Girls from many schools stated as “boys writesuakgraffiti on toilet

walls, sending porn messages to girls by phone.

Boys from two schools stated as “girls cheat tignpretending to fall
in love with them. These emotionally affect thendan turn affect their

academic achievement”.

Five girls from an urban school have openly writtensome boys and male
teachers touch their private parts, some of thesboytheir classroom use
vulgar and abusive language towards them, comrheirt dresses badly, eve
teasing, display sexual pictures, writing sexuages and words on the walls
of girls toilets etc. some of students in ruraleub also reported the same
issue. Hence the result indicates that gender bas&zhce is more in urban

schools than in rural schools.

Hence the analyses of the open comments uncoeehitlden things

experienced by the girls and boys in secondaryasho
Evaluation System

The free response of the students and parentalsetye occurrence of
gendering in the evaluation system. The open resgsorstating gendered

realities are shown as follows.

Three students from an aided school remarkedesliers ‘provides

differential feedback to boys and girls, especiallypjects like science and
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mathematics, they took differential encouragememd ariticism to both

genders”.

Twenty students from an aided schools revealethasitems in the
guestion paper, it is mostly being filled with teosf men than women
because the content of the subjects prefers maeriexices of the man rather

than women”.

Regarding the evaluation system, students perdbiaegendering is
found in the various aspects of the evaluative ggsc But parents of

secondary school did not make any open comments #® issue.
Instructional Materials

The open statements about the instructional naddéefrom a few

students state that gendering can be seen inghrectional materials.

Fifty six students from three school responded tAde pictures,
stories, and illustrations are all related to thepegiences of men than
women”. Fifty five percent of the students comneeinthat textbooks do not
cover the interests of boys and girls equally. €fae the open results show
that students of secondary schools perceived ¢éx#thdoks are not free from

gendered practices.
Method of Teaching

Students express that teachers unknowingly peapetGendering
Practices in their method of teaching. The Repag®orts this argument

stated as.

The free response made by 10 students stateceashdrs encourage
boys than girls while conducting debates and dsouns in classrooms”.

Eighty three percent of the students expressetkaslhiers often seek the help
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of boys than girls while taking class”. Three hwewtistudents from secondary

schools reveal as “teachers prefer boys as cladsile than girls”

The open response of the students clearly indicte methods
practiced by the teachers in the classroom are epgpng Gendered
Practices. Therefore the teachers are unknowirahfarcing the Gendering

Practices through their teaching methods.
Observation of School Practices

To examine the occurrence of Gendering Practicesuiricular and
co-curricular activities of secondary schools, stigator made a systematic
observation of the school practices by using areasion schedule. The
primary intend of this supplementary analysis was crosscheck the
perceptions of different stakeholders’ on Gendefmngctices in the sampled
schools in a first-hand experience basis. For ttiesinvestigator made both
participant and non-participant observation. Thalidative interpretation of

these observations as follows.
Qualitative Reflections about School Practices

The investigator cautiously examined the qualiagxpressions of the
students and teachers during the observation aewtiiéd the emerging
iIssues concerning the various dimensions of GemgleRractices. The

identified issues were categorized under broadeedsions.
School Environment

The striking response of a head, when the invastigvisited a
government school as, “there were no such Gerglétnactices, and it's a
government institution”. But a thorough examinatmf the school premises
have shown that there were separate taps for boygias, separate seating

arrangement for both genders and even in the gtaffs the teachers were
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seated in separate rooms. All these observatiozerlgl depict the gender

segregated nature of the secondary schools.
Transportation Facilities

Investigator made open discussions with studeatdirtd out the
gendered practices with regard to transportatioiitias of the schools. From
the discussion, it is realized that out of the 2Bosls eight schools do not
provide transportation facilities, the students whklepend on public
transportation face exploitation and discriminationterms of their gender.
Girls are often exposed to sexual harassment thgs ioom the people in the
bus. Schools do not provide any security systenprevent gender based
violence in the transportation. Some school pravideunselors to discuss
and solve the problems of students with relatedsiti®ol premises. Girls
from different school made the occurrences of gandgecan be seen in the

school transportation facilities.
Toilet Facilities

The observation made by the investigator shows‘tha rural schools
have a poor infrastructure in providing the toilatilities to both genders,
with mostly boys not getting an equal number ohb@am facilities as girls.
The bathrooms for girls and boys do not have praleers and locks. Girls’
bathrooms are unhygienic, without having propeiflifaes for the disposal of
their sanitary napkins. Responses from the studdstsaffirm it. Therefore
Gendering Practices is occurring in the variouseeaisp of the school

environment.
Gender based violence

Investigator noticed one of the gendered violeincthe classroom, a

girl from 10" standard shared like this “last year a gang osbaghed at my
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classrooms, and arrogantly demanded money for makinox for an
unnecessary programme. | boldly replied that ‘I wdt give money for this’,
at that time, one of the boys shouted at me amdl ttwht ‘you are just a

women, otherwise | would have slapped you”.

This kind of experiences of girls in classroomsacly indicates that
girls are often experienced teasing from boys didgause of their gender

identity.
Classroom Organization

Investigator visited one aided mixed school, whitie entire school
practices were clearly gender segregated. The sbhsdhe highest academic
record for the past few years and has strict disgp But the entire
classrooms of the school were segregated aroundegdmes. All classes
were organized as girls only and boys’ only diwsioGirls from the school
stated as “teachers never allow us to talk frealyn Woys; their talks with
boys are always watched in a suspicious way. Thelevhctivities of the
school like assembly, physical training, separatesl for girls and boys.

These responses depicted the pressure of segregatibe basis of gender.

Hence it is revealed that the social control @& sthool nipping the
expectation of girls from the buds. Therefore ribgults contend that even if
the majority agreed that socialization process nse ffrom Gendering
Practices. The practice of single gender classratmn the mixed school
clearly shows some kinds of gendering exist in Slogialization Process of

the Schools.
Co-Curricular Activities of the Schools

Students also made some severe complaints regafugnrestrictions
imposed on girls in the participation of tour pragpmes. Some schools

conduct tour programmes only to boys, where gidsdiscriminated.
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But the participation of arts festival has showregerse trend, where

boys have some restriction to participate the wemch is reserved for girls.

Hence it is revealed that girls experience seweadering Practices

than boys in co-curricular activities of the secarydschools.
Discussion

The results of the observation of school practiogghe investigator
have shown that among all dimensions, the co-aueic activities of
secondary schools were gender segregated. Howbleeditnensions like
socialization process, school environment, and eefhsed violence and

classroom iorganisation showed a little occurresfd8endering Practices.
Critical Examination and Interpretastion of the Reaults

Critical examination is the subjective way of wrg things because it
tries to express the writer's assessment or opiaioout the subject under
study. For this, the investigator needs to categoand study the different

aspects of a particular issue.

The investigator made a critical analysis of tlesufts of the data
obtained from the various sources and to derivedvahd generalisable
results. For this the investigator compared thelte®f the various samples
and subsamples and made a critical examinationdéteels of the results for

total sample are described as follows:

Gendering Practices in Secondary Schools - Percepti of Different
Stakeholders

For the Total Sample

In order to compare the results of the opinionhefds, teachers,

students and parents on various dimensions of QGgddlractices in
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secondary school, the percentage scores of therreoce of gendering in

each dimension is calculated. The results obtafred each samples have
undergone critical analysis. The detailed analgsid critical interpretations

are provided under the following headings. The es@re presented in Table
32.

Table 32

Percentage Scores Obtained for the Perception efQiiferent Samples on
the Dimensions of Gendering in Secondary Schools

Sample Category Heads Teachers Students Parents
Dimensions Prevalence of gendering in Percentages
gsn?cirl usr(?]nsitivity in 9 % 10% ] )
Instructional materials 9% 24% 42% 27%
Co-curricular activities 43% 40% 54% 38%
Gender based violence 19% 20% 22% 32%
Evaluation system 21% 40% 27% 33%
School environment 41% 24% 44% 39%
Socialization process - 21% 42% 35%

Gender Sensitivity in Curriculum

The results obtained from the Table 32 reveals tmy 9 and 10
percent of the heads and teachers expressed thratutium is not gender
sensitive. Hence the results obtained suggestntlagtrity of the heads and
teachers of the secondary school believe thatatduam is gender sensitive.
However few instances of disagreement can alsaeébe. sThis disagreement
may be due to their lack of experience or training transacting the
curriculum in a gender sensitive manner. Therefloiedisagreement needs to

be addressed in a serious manner.
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Instructional materials

Out of the stakeholders 42% of the students pezdbiat instructional
materials are gender stereotyped. Among these 3lpf the head teachers
expressed the lowest percentage scores regardirmcturrence of gendering
in instructional materials. The teachers and parerpressed their perception
which does not show many fluctuations. The resoittained from students
suggest that some kinds of gender stereotypesoarel fin the instructional
materials. The item wise response has shown th& 80 students were
perceived that teachers were not equipped to clgaléne stereotyped gender
bias inbuilt in the topics of the textbooks. Th#eatences in the perception of
heads, teachers and parents are not taken in tsideoation because the
students are the real beneficiaries of the wholeca&iive process. However
heads, teachers and parents’ perception regardegnstructional materials
shows that textbooks and handbooks are gendertisenshough teachers’
unconscious stereotyped beliefs while transactiegcbntent may perpetuates
the Gendering Practices among the students. This lmeathe reason for
student’s perception of the occurrence of gendenestypes in instructional
materials. Therefore serious measures need to lkdertaken among the
teachers and heads to impart the ideas, illustratiand experiences of the

textbooks in a gender fair manner.
Co-curricular activities

The results obtained for this dimension reveal 5df4he students
perceive that Gendering Practices is occurrindgpéndo-curricular activities of
secondary schools than the stakeholders of heaashdrs and parents. The
open responses of the students were consistenthistiopinion. Seventy four
percent of the students agree that in their schog$ are more interested than

girls to participate in sports.
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Hence it shows that girls experience severe Germgl€ractices in co-
curricular activities of secondary schools than ioleads, teachers and
parents have also agreed to it. Among these, thesibscore is expressed by
the parents of secondary schools. This may be dustudents fear and
shyness to express their feelings and experienitbsiveir parents. Therefore
it can be concluded that the co-curricular actgtof the schools reinforce

Gendering Practices.
Gender based violence

It is striking to note that from the Table 32ttlzanong all samples,
32% of the parents perceive that gender basedmgelés occurring among
the students in secondary school, while all othvdte have accepted it are
least in percentage. Therefore the results inditeteparents are much aware
of their children’s gender based violence in schdbhn their teachers and
heads. This is because of most of the studentsiefipayirls are very afraid
to approach their teachers and heads to shareasgm®da complaint against it.
Therefore the students have a friendly relatiorhwiteir mothers, and the
mother on the other side shows great curiosity #ead regarding their
daughter’s future. Therefore the slight mood déferes of their children are
easily noticed by the parent and understand it. Tdweest score of the
students’ perception indicates that they are afraidhare their experiences.
However, the open responses of the students regarter teachers’

misconduct show the occurrence of harassment omslacy schools.

Twenty seven girls from four schools expressed ‘thhe boys in my
class, other senior students, and outsiders exipbrhographic pictures
towards us, spreading sex rumors, inviting us teckvaexual videos, writing
sexual graffiti on toilet walls, sending sexual seges to girls by phone.

Girls also experienced verbal harassment like easing, hame calling, and
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gestures or looks. Hence the analyses of the éggonses enabled to dig out

the hidden things experienced by the girls in sdaonschools.

Therefore this doesn’t mean that gender basedentel does not
prevail in the school premises. Instead, it shobkl noted that the
socialization practices of girls in school mustditered and to make them
challenge the traditional notion of femininity asigould empower to question
and raise their voice against the victimizers. Hus, a grass root level
training and developmental projects should be itgohin the education

system.
Evaluation system

For the total samples, 40% of the teachers of redsny school
perceived that Gendering Practices is occurrinthen evaluative process of
the schools. Thirty three percent of the parerdsaéso agreeing to it, but only
27% of students agree that gendering is occurrmgvaluation system;
however, the item wise percentage scores and gsgomses of the students
contradict this. Forty six percent of students pame that the question papers
give more importance to the questions related tericay the interests of boys’
than girls. Forty nine percent of the students @gec that teachers have
differential expectation towards both genders. &ithe teachers perceive that
the achievement of boys as naturally intelligentilsgas through constant
hard works and dedication. Therefore it is revedhad evaluation system is

not completely free from gendering.

But the least percent is expressed by the Headeadindary school.
Therefore the results denote that teachers areptagérs of the evaluative
process, the highest scores among them highlightaitt that the assessment
techniques, questions, and syllabus are perpetu@amndering Practices. The

preparations of the syllabus, selection of topresraostly done by males, the
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form of questions are also gendered. These kirstllofie things are unnoticed
by students. Hence this may badly influence thel@ec future of boys and

girls.
School Environment

The results obtained from the Table 32 realizest thut of the total
samples 44% of the students perceive that gensgleessare occurring in the
school environment. Forty one percent of the headbs 39% of the parents
also agree with this. But the lowest percent (2é¥%esponses regarding this
are expressed by the teachers of secondary schid@sncreased score of the
students suggest that they have experienced Gagderactices in the school
environment. Because many of the facilities ofsbkools are not supportive
to both genders, especially the proportion of tejléoys have raised their
complaints for not having bathroom facilities ftretm, some of the school
does not provides the service of the counselor, taadbuilding and other
facilities do not cater to the needs of both gesiddence it can be observed
that these are all reasons for the highest pe@eperception regarding the

occurrence of gendering among the students otneatiotal samples.
Socialization process

Socialization is an important factor in bringinget child in to
conformity. Being a potential agency of socialiaati school reinforces the
gender differences with those of the society. Tésults of the table also
emphasize it by showing a highest percent (42%peofeption regarding the
occurrence of gendering among the students outhefdifferent samples.
Thirty five percent of the parents also agree tduit only 21 percent of the
teachers perceive it alike. Hence the results siggthat some of the
practices of the schools reinforce male female irdigbn, such as
unnecessary restrictions over girls than boys #ssings, discipline, doing

home works, participating in the school relatedivéats etc. the seating
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arrangement, line up for assembly and other outga@ativities that are
separate for girls and boys. Therefore all thesetmes reminds the girls
about the fact that to be feminine is of secondasybjugated and

marginalized than to be masculine.
Dimension wise Comparison of Subsamples
School Environment

In order to compare the percentage scores ofrdiffesub samples
among heads, teachers, students and parents rapaft occurrence of
gendering in the school environment, critical iptetation of the obtained

data is done. The details are presented in Table 33

Table 33

Percentage Scores obtained for the Perception @fQitiferent stakeholders
on Gendering Practices in School Environment waspect to Subsamples

Heads Teachers Students Parents

Sample Category % of the occurrence of Gendering in school
environment

Male 44 51 44 40
Gender Female 37 36 43 38
Tvpe of Aided 49 41 48 44
ana ement GOVt 33 49 41 39
9 Unaided 43 28 44 34
Rural 39 37 46 41
Locale Urban 45 27 38 33
Christian 37 36 30 34
Religion Hindu 44 33 38 37
Muslim 41 31 48 40

The data in the Table 33 reveals the perceptiodiftérent samples
with respect to gender, which shows that all mala@es unanimously agree

that gendering is occurring in the school environtnenowever subtle
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variation are also seen among them. Regarding é¢neeption of females’
samples, the percentage scores of heads and teamhérstudents shows
considerable differences. Therefore the data imelcdhat among all the
female samples 43% of the girls’ perception showgghest percentage of
occurrence of gendering in the school environméfthile the female
teachers’ reports the lowest occurrence of gendenrthis regard. Hence it
can be concluded that female teachers are mostigragt about the
Gendering Practices occurring in the school envivent than the male
teachers. It also suggests that girls are oftererspcing gendering in the

school environment than boys.
Type of management

Out of the total sample, the percentage of permepdf the heads
(49%) and teachers (36%) in aided school show dersble differences.
Majority of the teachers in aided school percehat gendering does not exist
in the school environment, but the perception adse students (48%), and
parents (44%) in aided school together agreesstirae kind of gendering is
occurred in the school environment. Therefore #@seilt point out that highest
percent of gendering is occurring in the aided stlkeavironment. When the
results compared with those of government and edaistchools, unaided
schools report the lowest percent of genderinghe ¢chool environment.
This may be due to the disciplined environmentstiuelents received from the

unaided schools.
Locale

The percentage scores of the Table 33 indicatas 46% of the
students of rural school perceive that genderingcmurring in their school,
while at the same time 41% parents and 39% heatseafural schools also
supports it. The results of urban school show loyescentage regarding the

occurrence of gendering. Hence it can be conclddadall the three samples
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except teachers agree that gendering in schoot@maent is more found in

the rural schools than in urban schools.
Religion

The results obtained from the Table 33 regardeimgyion reveal that
48% of the students of Muslim religion believe tgahdering is occurring in
the school environment than the different sampliesliadu and Christian
religion. Forty percent of the Muslim parents adggree to it. Therefore the
students of Muslim religion experience some kindyehdering in the school

environment than the students of other religion.
Instructional Materials

To compare the percentage scores of different asupkes among
heads, teachers, students and parents regarding¢herence of gendering in
the instructional materials, the investigator madgitical examination of the

results. The details are shown in Table 34.

Table 34

Percentage Scores obtained for the Perception efQitiferent Stakeholders
on Gendering Practices in Instructional Materialghlwrespect to subsamples

Sample Category Heads Teachers Students Parents

Percentage scores (%) of the occurrence of &emdin instructional
materials

Male 12 32 39 27
Gender Female 3 21 43 28
Tvoe of Aided 9 20 53 30
N e eng GOVt 0 29 40 16
g Unaided 21 19 32 14
Rural 5 24 42 31
Locale Urban 16 23 40 19
Christian 17 29 52 30
Religion Hindu 3 20 46 24

Muslim 12 29 38 30
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Gender

The results of the Table 34 show that 39% of thgskperceived that
instructional materials are gender stereotyped, 82%e male teachers and
27% of the male parents are also agree to it.aBtite same time only 12%
of the male heads agrees to it. Since the headslasys engaged in the
administrative matters of the schools, they are tipyashaware about the
gendered nature of the textbooks. The increasedepige of perception of
the male teachers on gendering as compared tddemaggest that males
unconsciously project their life experiences in thkssroom through
instructional materials, that can easily understbgdhe girls in classrooms
than the boys. The lowest percentage of percepdiomhe male parents
regarding gendering also highlights the point thas is mainly due to
parent’s illiteracy or lack of education to undarst the stereotyped messages
of the textbooks, and the male not engaging withl#arning of their child.
However obtained results indicate that majority tbé male heads and
teachers agree that gender stereotypes are ogurrirthe instructional

materials than the female heads and teachers.
Type of Management

The comparative results of the different samplased on type of
management revealed that majority of the studeb®8so] of aided school
perceive that instructional materials are genderestyped, but only 20% of
the teachers and 9% of the heads agree to it.dEmetes that majority of the
teachers and heads of the aided perceive thatuatisinal materials are
gender sensitive, but the scores of the studemtparents remain against it.
Therefore it suggests that teachers’ unconscioas kegarding the gender

identity unconsciously manifested in the classrdi@naviors in aided schools

When comparing the results of government and @ta&thool with
the different samples, 100% of Heads in governnsattool report that
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instructional materials are gender sensitive, w86 of the students, 29%
of teachers and 16% of parents of government haveeptions against it.
Therefore the results highlight that instructionsterials of the government
school perpetuates gendering according to the pgoceamong the students.
The whole samples from unaided school agree thadegeng is very little in
unaided school when compared with the differentasmof the aided and
unaided schools. Therefore the results from thal teamples of the three
types of management conclude that gender biasedages and contents are
transacted through the textbooks are higher indasdool than government

and unaided schools.
Locale

Analysis of perceptions of the different samplasrural and urban
school shows that gendering in the instructionalemas are practiced more
in the rural schools than in the urban schools. él@y, 5% of the heads
perception of rural school shows disagreement Wit occurrence of
gendering in textbooks, while 16% of heads of urbamool also perceive in
this manner. Hence the results suggest that inginat materials are free
from gender bias both in the rural and urban scholtis may be due to the
adoption of the recommendation made by the NCF 2&0& KCF 2007.

Religion

Analysis of perceptions on gendering related te thstructional
materials by different stakeholders based on the#gions suggests that the
percentage of response of the Christian religiomwsh an increased
percentage of gendering in instructional matetiads those of the Hindu and
Muslim religion. This indicates that Christian ggtin provides a backup to
understand the gendering ingrained in the inswoeli materials. However

the lowest percent (3%) of response regarding ticeroence of gendering are
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those of the heads perceived of Hindu religion, thet highest percentage
(46%) of the perception of Gendering Practicesnstructional materials is
found among students of Hindu religion. Because hidden messages
propagated by Hinduism are male preference andimeaince of Shraddha
ceremony in order to attain the Moksha or salvatidns may be the reason
why the teachers and parents are not bothered abheutidden patriarchal

power relationship inherent in the instructionakenels.

Co-Curricular Activities

To find out the perception of different samples@endering Practices
in co-curricular activities with respect to variosisbsamples, the percentage
scores of different stakeholders were comparedldexipon of the results and

critical examination of each sub samples are desdrunder the Table 35.

Table 35

Percentage Scores Obtained for the Perception efifferent Stakeholders
on Gendering Practices in Co-curricular Activitiegvith respect to
Subsamples

Sample Category Heads Teachers Students Parents

Percentage scores (%) of the occurrence of &emgdin Co-curricular
activities

Male 45 44 51 36
Gender Female 42 38 55 40
Tvoe of Aided 32 39 55 35
M e Govt 42 35 48 34
g Unaided 43 44 63 49
Rural 40 40 57 41
Locale Urban 50 38 45 29
Christian 42 42 51 35
Religion Hindu 49 35 47 29

Muslim 37 47 58 45




Analysis 222

Gender

The Table 35 depicts that 55% of the girls in selewy school
perceive that gendering is boosted through theucoetlar activities of the
schools, 40% of their parents also support it. ldethe result indicates that
girls are exposed to gendering in co-curriculaivéets than boys. Since the
girls are most underrepresented in sports and dither programmes, their
underrepresentation is mainly due to the culturgleetation of feminine
identity. Even the parents of the girls also disege their daughters’
participation in sports and other allied co-curldcuactivities. As perceived
by male teachers 44% of these biases also reinteamhers of both genders,
especially male. However the results also show Hwts also experience
gendering in co-curricular activities, but the dateows that their parents do
not agree with it. Hence the results underline texidering among girls is

higher than those of boys.
Type of Management

The details of perception on gendering in co-cutar activities based
on the subsamples shows that among all the sartipegercentages of the
unaided schools have perceived the highest perokrgendering in co-
curricular activities. This may be due their entarent of rigid and
stereotyped gender identity among their studente heads, teachers and
parents are the different stakeholders supportiegchild may together turns
against the students to perpetuate the traditistea¢otyped gender identity in
unaided schools. Heads, Teachers and parents eofutlaided schools
perceive that boys are stronger and they have a kderest in outdoor
activities, but their perception regarding girl®jected as physically weaker,
submissive and inferior and thereby encourage ttearticipate in music
and dance than other activities. Moreover they ofesehese differential

interests are owing to biological endowment and amta social construct.
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Examination of the government schools have reportkd least percentage
scores in terms of the occurrence of gendering exsepred by heads,
teachers’ students and parents. This may be dugstanculcation and

projection of the democratic and secularist ideals.
Locale

Gendering in co-curricular activities in rural antban school shows
that except the Heads, the teachers, students amedtp of rural secondary
schools perceived that gendering is more in ruchbsls than in the urban
schools. This may be due to the fact that the ticagil conventional gender
role identity is projected more in rural societanhin urban society. Being a
subsystem of society, school tries to perpetuagectiitural expectation of

society.
Religion

Gendering with respect to different religion shaivat except heads,
teachers and students, parents of Muslim religiercgive that gendering is
found in the perception of subsamples of the Mushetigion. When
comparing the results of teachers, students arehfgof Christian and Hindu
religion, it can be interpreted that occurrenceyemndering is perceived more
among Muslim religion than Hindu and Christians.wéver, the results
pinpoint that Heads of Muslim religion do not agrekh this. Therefore the
members of the Muslim religion are more stereotyfigah those of other
religion. The perceptions of the Hindu religion eal’the least percentage of

the occurrence of gendering in co-curricular atiési
Gender Based Violence

In order to explore the perception of heads, sttedand parents on

gender based violence with respect to various snpkes, the percentage
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score obtained for all stakeholders were compdtgdmination of the results

and critical examination of each subsample aregnites in the Table 36.

Table 36

Percentage Scores obtained for the Perception efQitiferent Stakeholders
on Gendering Practices in Gender Based Violenceh wéspect to Sub
samples

Sample Category Heads Students Parents  Teachers
Percentage scores (%) of the occurrence of gdraded violence
Male 26 28 33 34
Gender
Female 8 17 33 15
Aided 22 27 33 27
Type of Govt 5 21 35 29
Management
Unaided 33 29 31 4
Rural 14 20 32 23
Locale
Urban 27 25 36 15
Christian 10 35 46 18
Religion Hindu 20 22 32 23
Muslim 24 21 33 12
Gender

Table 36 reveals that the perceptions on the dsirnangender based
violence in school are too low. But a striking asethat 34% of the male
teachers agree that gender based violence wasrioccur schools than with
those of the male (33%) and female parents’ (33f@) the students and
heads of the same schools. Only 15 % of the fertedehers agreed the
occurrence of gender based violence at schools. gdreeption of the

students also shows that boys are experiencing gemder based violence
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than girls. This may be due to girls’ unwillingness open their mind

regarding this.
Types of Management

The figures of the Table 36 shows that heads dandests of the
unaided school perceived that gender based violemmecurring in secondary
schools. But when comparing it with the results pafrceptions of other
samples of aided and government schools, headssamknts obtained
relatively low percent scores regarding the ocawes of the gender based
violence. Therefore the occurrence of gender baselknce is more in
unaided schools as perceived by the heads andnssudlowever the parents
(31%) of unaided school do not agree with this. fidsilts of the government
school regarding this shows the lowest percentolimences of gender based
violence as perceived by heads (5%) and studeh®)2But on the contrary
the highest percentage (35%) of violence is repoftem the parents of
government schools and 29% of the teachers of @Gowemt schools also
agree with this. However the aided (33%) and urth{@4%) schools parents’
perception stands next to it. The results of theems and teachers of
government school denotes that gender based velencmore in the
government schools, the reluctance and fear okthdents to express their
experiences with regard to it may be one of thesaeaor decreasing the

percentage score among students of governmenblscho
Locale

The data in the Table 36 regarding gender basadnge in the rural
and urban schools denotes that heads (14%), stu(@0fo), parents (32%)
and teachers (23%) unanimously perceived the oeccer of gender based
harassment in urban schools. When compared wigetbbthe rural schools,

highest percentage of the occurrence of genderargeptions can be seen



Analysis 226

among the urban school than in rural schools. Adearent in the use of
science and technology, predominance of nuclealyfaand the speedy and
anonymous life of the urban society create a petisand fabricated social
reality among the students of urban schools. Thay imadly influence the

students of urban schools than the rural students.
Religion

When the percentage of response of the differéatebolders of
Hindu, Muslim and Christian religion regarding tbecurrence of gender
based violence is compared, it can be found thatlgeng is perceived to
occur more among the Christian religion than thosédindu and Muslim
religions. However the percentage scores of heédduslim religion stand
highest in this regard. Therefore the result suggélsat occurrence of

gendering has shown a slight increase among Glistiligion.
Evaluation System

To investigate the perception of different stakdéis on the gendering
related to the evaluation process with respect #&wious subsamples,
comparative analyses were made. Exploration of rdsults and critical

examination of each subsamples are presented tivel@able 37.
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Table 37

Percentage Scores obtained for the Perception efQitiferent Stakeholders
on Gendering Practices in Evaluation System wipeet to Subsamples

Sample Category Heads Teachers Students Parents

Percentage scores (%) of the occurrence of Gemgdin Evaluation system

Male 22 35 29 29
Gender

Female 18 33 26 28

Aided 26 42 37 34
Type of Govt 17 37 21 28
Management

Unaided 20 31 29 24

Rural 20 35 28 29
Locale

Urban 21 32 36 26

Christian 18 44 31 34
Religion Hindu 20 32 25 28

Muslim 24 33 28 24
Gender

The percentage scores obtained regarding the gienese of gendering
by all male samples like heads, teachers, studemtsparents show a slight
increase in the occurrence of gendering in theuati@in system than females.
Therefore the scores indicate that majority of temples agree that
evaluation process is free from gender bias. Howshght differences in the

percentage scores can be seen.
Type of Management

The obtained scores among the three types of reamag reveal an
increase in the percentage score of heads, teachadsents and parents from
aided school when it compared with those of govemmand unaided

schools. But the scores of the government and edasghool do not show
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considerable increase. Therefore the aided sclhaweks the highest percent of

gendering in the evaluation process than in goverirand unaided schools.
Locale

The figures of Table 37 regarding the evaluatimtess, pinpoint only
slight differences in the perception of differematngples in rural and urban
schools. However the highest (36%) percent of GemglePractices in the
evaluative process are reported from the studeintgbmn schools but the
least score, 20% is also reported from the headsraf schools. Hence it may
be concluded that little increase can be seen éngiénder stereotypes in

evaluative process of the urban schools.
Religion

Gendering in evaluation with respect to differegltgion shows little
increase in the percentage scores among the tsashedents and parents of
Christian religion than those of Hindu and Muslietigion. But in contrast to
the Christian religion, the perception of headdviufslim schools views the
highest percentage in the gendering of the evalugiiocess than those of the
Christian and Hindu religion. Therefore among lad three religion Christian
religion shows a little increase in the genderihthe evaluation of secondary

schools.
Socialization Process

To examine the comparative scores of differentsaaiples among
teachers, students and parents regarding the eocearrof gendering in the
socialization process in schools, the researchéeracritical examination of

the results. The details are shown in Table 38.



Analysis 229

Table 38

Percentage Scores Obtained for the Perception efifferent Stakeholders
on Gendering Practices in Socialization Processwatspect to Subsamples

Sample Category Teachers Students Parents
Percentage scores (%) of the occurrence ofegerglin socialization
process

Male 24 40 24
Gender

Female 19 44 24

Aided 19 47 19
Type of Gowt 23 35 23
Management

Unaided 18 41 30

Rural 22 43 25
Locale

Urban 18 41 19

Christian 25 57 24
Religion Hindu 21 42 19

Muslim 19 42 17
Gender

Table 38 reveals that no considerable differennethe percentage
scores of the teachers, students and parents esmaald females regarding
the occurrence of gendering in the socializatiarcess at schools. Therefore
the two genders agree some kind of gendering israog in the socialization

process of the schools.

Type of Management

When compared with the perception of different kstelders
regarding the Gendering Practices in socializapimtess based on different
types of management, the students of aided sclsmolised highest percent

(47%), students of government schools stands naki{41%). Thirty percent
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of the parents of unaided school perceive that gengl is occurring
classroom socialization practices. But only 18%eaichers of unaided school
agree with it. Hence the result indicates that gend is found in the
socialization of schools, but the teachers are cmiscious about their
stereotyped Gendering Practices in classroomsniavareness towards it
denotes that gendering is occurring in milder forimscause their children

may have shared the experiences of the classrodimshem.
Locale

The results of Table 38 regarding the perceptioteachers, students
and parents of rural schools confirm an increasethim occurrence of
gendering in socialization process than those @futttban schools. This is due
to the practices of rural schools with regard te mposing of unnecessary
restriction on girls than boys, like behaviors, siag styles, discipline,
participation in different activities of the sche@nd separate line up for girls
and boys for outdoor activities, separate washro@amd seating arrangement

of the rural schools also highly gender segregated.

Some school practices unnecessary restrictions @vis than boys
especially the dressing style for girls. Boys ofterase girls for their
appearance and beauty. Girls from one school opeslyond that they have
only single gender classroom within the mixed sthib@ whole activities of
that school is gender segregated. Hence the resuitend that even if the
majority agreed that socialization process is fireen Gendering Practices,
open responses show that some kind of genderitogiigl in the socialization

process of the schools.
Religion

When compare the percentage scores of Table 8&ighest score can

be seen among teachers, students and parents isfi@hreligion regarding
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the gendering of socialization process in schoble lowest percentage of
the perception of gendering is found among theesttg] teachers and parents
of the Muslim religion. Therefore the data conckidiat gendering in
relation to socialization is mostly found among @hbristian religion than

Hindu and Muslims.

From the findings of the percentage analysis, dbeclusion can be
derived that Gendering Practices occurs in a dgiMays in the curricular
activities of secondary schools. Majority of themgdes perceive that
gendering occurs in the co-curricular activities s#condary schools of
Kerala. Some of the dimensions of Gendering Prastshow variation in the

occurrence of gendering for the total samples abhdamples.

SUGGESTIONS TO ELIMINATE GENDERING PRACTICES IN
SECONDARY SCHOOLS

In response to the open ended questions concettmenguggestions for
eliminating Gendering Practices in secondary sd)adifferent stakeholders

have made the following suggestions.

0] Heads recommended the revision of curricula isiessential to add
the experiences of the female and to question tk&reotyped

representation.

(i)  Parents are of the opinion that more encouragestenild be given to
girls in order to enhance their increased parti@pain sports related
activities. For this teachers must provide a varadtgames as equal to
that of boys.

(i)  Since the toilet facilities are not adequate iroseary schools, parents
have the opinion that girls’ friendly toilets mus introduced to cater

their sensitive needs. The number of toilets folsgand boys must be
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v)

(vi)

(vii)

(viii)

Analysis 232

increased and parents also made a suggestiore#tdiers and students
must use the same bathrooms so that gender baskethoe among
girls and boys can be minimized and the teachers alao take
necessary measures to maintain proper sanitatiah haigiene in

toilets.

Parents also have made some recommendations megdine issue of
gender based harassment, whenever the teachecg aoty form of
infatuation among girls and boys, never scold thaniront of the
classroom or staffroom. Teachers must deal theeissua secret
manner without insulting student’s gender identit$o that we can
save the life of the students without committingcsle or any other

danger to the individual concerned.

Girls from one school suggested that the practiceimgle gender
classroom within the mixed schools should be elated. So that

better understanding of the gender identity is fess

Girls from two unaided schools suggested that k@ girls must be
given equal freedom to participate and watch treg@mmme during
sports day. So that both genders can learn andagetree basic inputs

of physical training.

Girls of secondary school have made a suggestiantéachers must
monitor the classroom cleaning of boys and girld take necessary
measures to ensure equal assignment of taskssaratans. Because
the democratic values of gender must be nurturéamihe classroom
itself. So the parents and teachers must providelegncouragement

and opportunities to both genders.

In order to meet the challenges of gender basebbnge, parents

strongly suggest that girls must be provided tragnn martial arts or



(ix)

(x)

(xi)

(xii)

(xiii)
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other similar activities. Therefore the concernaegpattment should
take necessary steps to implement such a speogigmme for girls

to empower them against the victimizers.

Teachers must be given adequate training in gesetesitive pedagogy
so as to equip them in building positive gendemitdy among the
learners. Because the learning experiences wheekttidents received
from the classroom have a deep impact in formirgslf-identity of

the individual.

Heads are of the opinion that teachers must uselegemclusive
language in the school premises and do not divigestudents into
gender lines, instead they can prefer to line up s$tudents by
alphabetically. Teachers must take adequate catatiention to give

all students equal attention.

Parents recommend that adolescent education mugivea at the
secondary level so as to enable the students tin tlevelopmental

iIssues.

Students have the opinion that there is an urgeeddno provide
gender sensitive awareness programmes to diffestaiteholders
because the support system for gender equality beistart from at
the grassroots by involving teachers, students,emisy and
communities. So that the traditional stereotypeddge role identity

can be eliminated.

Heads suggested that the school should creatdeasgace” where the
students have the full freedom to learn and explbeachers must help
them to challenge the conventional stereotypedonstiof gender

identity and act as role models.
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(xiv) Since the digitalization of world has brought absatious issues to
girls than boys in schools, therefore the headf®fsecondary school
must take necessary actions to prevent gender baséshce in
schools. It may be in the form of forming mobilauads, activation of
student’'s complaint box etc. It can be at a natfiolevel by
introducing specific policies and at a more locael, establishing

school policies and forming some committees ag#inst
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SUMMARY, FINDINGS AND SUGGESTIONS

This chapter provides a condensed form of the /hedearch process.
It contains conclusions, educational implicatiomsl &uggestions for further

research.
Study in Retrospect
Restatement of the Problem

The study was primarily aimed to explore the oomnce of gendering
practices in curricular and co-curricular actistief secondary schools. Hence
the study was entitled as PERCEIVED GENDERING PRACHS IN
SECONDARY SCHOOLS OF KERALA

Variable
Major variable

Perception on Gendering Practices in secondargadstwas taken as

the variable of the present study.
Classificatory variables

Locale, gender, type of school, religi@ducational qualification, and

teaching experiences were the classificatory viegin the study.
Objectives
The study has taken the following objectives:

1. To examine the occurrence of Gendering Practicésarcurricular and

co-curricular activities of secondary school¥Kefala
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To find out the occurrence of Gendering Practicepexceived by the
heads of secondary schools of Kerala for the tetahple and the

relevant subsamples based on

(@) Gender

(b)  Locale

(c)  Type of school
(d) Religion

To find out the occurrence of Gendering Pcasti as perceived
by the secondary school teachers of Kerala fotdted sample and the

relevant subsamples based on

(@) Gender

(b) Locale

(c)  Type of school
(d) Religion

(e) Teaching experience

To find out the occurrence of Gendering Prastias perceived by the
secondary schools  students of Kerala fortdked sample and the

relevant subsamples based on

(@) Gender
(b)  Locale
(c) Religion

(d)  Type of school

To find out the occurrence of GenderingcBeas as perceived by the
secondary schools parents’ of Kerala for the ts@inple and the

relevant subsamples based on

(@) Gender
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(b) Locale
(c) Religion
(d)  Type of School

(e)  Educational Qualification

6. To suggest measures to overcome Genderigtiées in the

secondary schools of Kerala.
Methodology

The study utilized a qualitative research paradggmas to gather the
deep or thorough understanding of the single agbeoctigh multiple line of
approach. The various dimensions of the subsumed&img Practices were
analyzed. The perceptions of heads, teachersgrgtui@dnd parents on these
aspects were also examined. The responses of esé thtakeholders cross
checked and examined critically to elucidate thend&eing Practices

prevailed.
Sample

The study was used a variety of samples cons$i&3 heads, 200
teachers, 800 students, 300 parents of seconddgolsérom six major
districts namely Thiruvananthapuram, Thrissur, Mplaam, Calicut,
Palakkad and Kasaragod of Kerala. The sample seéected by using
stratified random sampling giving due representatm different stratas like
gender, locale, type of management, religion, teachexperience and

educational qualification.
Tools and Techniques

. Questionnaire to Heads on Gendering Practices danskary schools
(Musthafa & Fousiya, 2015)
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. Questionnaire to Teachers on Gendering PractioesSecondary
Schools (Musthafa & Fousiya, 2015)

. Questionnaire to  Students on Gendering PracticesSecondary
Schools (Musthafa & Fousiya, 2015)

. Questionnaire to Parents on Gendering PracticesSecondary
Schools (Musthafa & Fousiya, 2015)

. Observation Schedule on Gendering Practices inrféiacy Schools
(Musthafa & Fousiya, 2015)
Statistical Techniques

Percentage Analysis

In order to get the percentage score of the dedkadata, the
investigator calculated the frequency of each nesp@gainst each item, then
computed the total score and applied the formulplagxed by Guilford,
(1973).

_ Totalscorel responsebtainedor group
Themaximumscore/ respons¢hatcanbe
obtainedor agroup

x 100

Major Findings of the Study
The major findings derived from the study arehsf tollowing:

Gendering Practices in Secondary Schools of Keralas Perceived by
Heads

The present study examined the Gendering Pradticesrricular and
co-curricular activities of the secondary schoofsKerala. For this the

perceptions of head teachers on Gendering Pradbcebe total sample and
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subsamples were analysed. The majour findingseosthidy are presented in

a sequential order.

For Total Sample

a)

b)

Ninety one percent of the Heads of Secondary seshpeiceived that

curriculum and instructional materials are geneeisgive.

The Heads of Secondary schools of Kerala percethatl highest
percentage of gendering is occurred in co-curricalgivities (43%)
and the school environment (41%). While gender dagelence
(19%) and evaluation system (21%) had shown a levcgmntage of

Gendering Practices.

Gendering Practices as perceived by the Heads of c@mdary Schools

with respect to Subsamples

Gender

a)

b)

Ninety percent of the male heads of secondary dshmrceived that
curriculum is gender sensitive and 87% of the miéads also
expressed that instructional materials are genedesitive, while the
93% of female heads agreed that curriculum is geseesitive, only
3% of them expressed that instructional materiats stereotyped.
Hence female heads are mostly disagreeing with rdedga the

stereotyped representation of instructional matetien male heads.

Gendering Practices in co-curricular activitiehyaa environment and
evaluation system had shown no considerable difterein the
percentage scores of male and female heads, wihaledimension
gender based violence had shown a slight increaesiperception of

males (26%) than females (8%).
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Locale

a)

b)

The perception of rural (92%) and urban (90%) heagisally agreed
that curriculum is gender sensitive, 80% of thedseaf rural school
and 79% of the heads of urban schools disagreethgtioccurrence of

gendering in the evaluation system of secondargash

The highest differences in the occurrence of gengdrad seen in the
dimension co-curricular activities (R=40%), (U= 50%ender based
violence (R=14%), (U=27%), school environment (R#39(U=45%)

among the rural and urban schools as perceivedhbyheads of

secondary schools.

Type of management

a)

b)

Hundred percent of the government head teachergedgthat
curriculum and instructional materials are gendensgive, while
(91%) aided and (80%) (79%) unaided head teacHsosagreed it.
Hence the result showed that heads of governmémo are more
gender sensitive in the transaction of curriculdrant the heads of

aided and unaided schools.

Forty three percent of the heads of unaided scip@oteive that
Gendering Practices are occurring in co-curricldativities of the
schools, 42% of the heads of government schoots expressed that
gendering is prevailed in their co-curricular aitiés. However, only
32% of Gendering Practices are occurring in aidgubals. Therefore
the lowest percentage of the occurrence of genglesifound in the

co-curricular activities of aided school.

Out of the three types of schools, heads percdhvaidunaided schools
showed highest percentage (33%) of gender basddnem aided
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schools (22%) stand next to it, but the governnsetiools (5%) are
less exposed to gender based violence. Therefoeedata clearly
found that in government school, students are égp®sed to gender

based violence than in the unaided and aided sshool

Gendering in school environment (49%) and evalunasigstem (26%)
showed the highest occurrence among the aided kschoben
compared it with government (33%, 17%) and unasigtbols (43%,
20%), but head teachers from government reportesl ldwest

occurrence.

Type of religion

a)

b)

Ninety six percent of the heads of Hindu religiogreeed that
curriculum is gender sensitive and 97% of the heddsindu religion

also agreed that instructional materials are genelgronsive, among
the three religion, heads of Christian religion éashown lowest

percent in the occurrence of gendering in all disnems.

Gendering in co-curricular activities and schooviesnment showed
the highest occurrence among the Hindu religior?#44894%), while
gender based violence (24%) and evaluation sys&tfo) showed
highest percent among the heads of Muslim religi@m Hindu (20%,
20%) and Christian (10%, 18%) heads.

Gendering Practices in Secondary Schools as Perceivby the Teachers

For Total Samples

a)

Ninety percent of the teachers of secondary sclpeoteived that
curriculum is gender sensitive. The percentage escoof other
dimensions were instructional materials (77%) pedawl practices

(76%), socialization and classroom discipline (79%jowever
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considerable numbers of teachers agreed on therrenoce of

gendering in these dimensions.

Highest percentage of gendering is occurred in dimension co-
curricular activities (40%), evaluation system (40%nd school
environment (24%) as perceived by the teachergeadrglary schools.
Therefore, teachers perceived that Gendering eescts occurred in

some aspects of secondary schools.

Gendering Practices as Perceived by Teachers basad Subsamples

Gender

a)

Male teachers showed a slight increase in the oecce of gendering
in all the dimensions than female teachers. Amohg tschool
environment and instructional materials showed ésghpercent of

difference.

Locale

a)

The teachers of rural school perceived highestroenae of Gendering
Practices in all dimensions than the teachers dfarurschools.
However, the dimension school environment has shdwghest
percent of difference in rural and urban schoogmrding Gendering
Practices.

Teaching experience

a)

The Teachers with above 15 years of experienceepeat lowest
percentage of gendering in the dimensions of gemseesitivity in
curriculum (7%), pedagogical practices (22%), doradon process
(20%) and evaluation systems (32%) than with thehers with below

15 years of experience. But the dimension co-cuiarc practices
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showed no difference in the percentage score ragpr@endering

Practices.

The teachers with above 15 years of experience ethoav slight
increase in the percentage score of gendering eninktructional
materials (26%) and school environment (40%) threose of the low
experienced teachers. Hence the data suggestedlchers with higher
experience can easily understand the gender sgpsxbtmessages,
images, illustrations and experiences in the teokbpand also have
specific ability to deal with the gender issues uwdag within the

school environment than those of the lower expegdrieachers.

Type of management

a)

b)

Occurrence of Gendering in the three types of mamamts showed
almost similar responses in gendering of curricul{i%, 9%, and
10%), pedagogical practices (24%, 26%, and 21%) smuihlization
process (19%, 23%, and 18%).

The dimensions instructional materials showed sligjctuations in
the percentage of aided (20%) and unaided schdd®%o), highest
gendering in instructional materials are perceibgdthe teachers of
government schools (29%), whereas the lowest ptrgens perceived

by the unaided teachers.

Gendering in the co-curricular activities showee khighest percent of
(44%) occurrences in the unaided school, aided {3%%ereas the
least occurrences (35%) are reported in governmsetiools.

Therefore, teachers perceive that gendering is roeduamong the

three types of schools.
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The teachers of aided school agreed the highesempeof (42%)
gendering in the evaluation process than governn{dii®c) and
unaided (31%) schools. However, the unaided schepisrted lowest
percentage (31%) of the occurrences of the gerglarithe evaluation
process. Therefore, the data suggests that unsdetiers have some
consideration regarding the gendering of their etdsl in the

evaluative process than other types of managements.

The teachers of government schools reported higiersent (42%) of
the occurrence of Gendering Practices in the sceoaronment than
the aided (36%) and unaided schools, but the lopeistent (20%) of

the gendering is perceived by the teachers of edasdhools.

Religion

a)

b)

Occurrence of gendering showed a slight increaséhén Christian
religion among pedagogical practices (30%), sama#lbn process
(25%), evaluation system (44%) and school envirarn{86%) as

perceived by the teachers of Christian religion.

Teachers of Muslim religion perceive that 16% dfagjreement with
the gender sensitivity in curriculum and highestcpat (47%) of the
occurrence of gendering in the co-curricular atigi of secondary

schools than those of the Christian and Hindu iatlig

Gendering Practices in Secondary Schools as Perced/by the Students

For the Total Samples

a)

Students of secondary schools have shown the higiggsentage in
the occurrence of Gendering Practices in instranalionaterials (42%),
co-curricular activities (54%), socialization prese(42%), classroom

disciplinary practices (47%) and school environméit%) of the
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d)
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secondary schools. However, the dimensions likduatian system
(27%), classroom interaction (29%), gender baseténce (22%) and
method of teaching (38%) have shown relatively Istwepercent

regarding the Gendering Practices.

Seventy eight percent of the students of seconsiargols agreed that
gender based violence is not occurred in the sshboit the response
among the students indicated that students feaepirting such bad
experiences towards the higher authorities. Opeselagons also

supported it.

Majority of (54%) of the students agreed that cadcular activities

within the schools are gender segregated.

Forty seven percent of the students agreed thasrcam disciplinary
practices are gendered. Hence the results sugpest téachers’
traditional gender identity is elicited from théehavior when they

start to discipline the child in classrooms.

Gendering Practices as Perceived by Students based Subsamples

Gender

a)

b)

Boys of secondary schools showed a slight increafige percentage
scores of Gendering Practices in classroom interac{32%), method
of teaching (46%), gender based violence (26%)|uatian system

(29%) and school environment (44%) than girls aoselary schools.

Girls of secondary schools also showed a littleraase in the
percentage scores of gendering in the dimensides ihistructional
materials (43%), co-curricular activities (55%)csdization process in
schools (44%) and classroom discipline (52%) thhe boys of

secondary schools.
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The highest percentage (55%) of the occurrenceendflgring is found

among the girls in co-curricular activities of sedary schools.

The lowest response (17%) reported from the giflssecondary
schools regarding the gender based violence inod£h®his response
truly contradicts the real situations of the scBodlhe majority of the
girls are reluctant to express their experienceth welated to it.
However, boys are ready if they experience suliltssof violence

within schools.

Locale

a)

b)

d)

Students of rural schools perceive that Gendermagtlees have shown
a slight increase in the instructional material2%3, co-curricular
activities (57%), socialization process of the s8@43%) and school

environments (46%) than the students of the urbhods.

Students of urban schools also reported littledase in the percentage
scores when compared with the rural students indthensions like
classroom interactions (31%), gender based viol€2s%), classroom

discipline (53%) and evaluation system (36%) ofuh@an schools.

The student of rural schools reported highest peage (57%) of the
occurrence of gendering in the co-curricular at@sgithan in the urban
schools. Hence the results indicate that teacHatseaural schools are
more stereotyped regarding co-curricular activitiemn the teachers of

the urban schools.

The students from rural schools reported only 2@%® occurrence of

gender based violence than urban schools.



Summary 247

Type of Management

a)

b)

c)

The students of aided schools showed a slighteasa in the
percentage scores of the occurrence of genderinglassroom
interactions (32%), method of teaching (41%), undional materials
(53%), gender based violence (27%), socializatimrtgss at schools
(47%), classroom discipline (54%), evaluation systé37%) and
school environment (48%) than the students of gowent and
unaided schools. Hence the results indicate thatl&eng Practices is

highest in aided schools than government and udadieools.

The students of unaided schools perceive highesepmage (63%) of
gendering is found in co-curricular activities afaided schools than
those of the government (48%) and aided (55%) dshobhe
government schools have shown the least percer{gffe) in the

occurrence of gendering in co-curricular activities

Only 19 percent of the students of unaided schoelieved that gender

based violence was rarely occurred at the scheohises.

Religion

a)

b)

Among the three religions, students of Christidigi@n perceived that
gendering is highest in dimensions like classroataractions (40%),
instructional materials (52%), gender based viaen¢35%),
socialization process in schools (57%) and classerdiscipline (64%).
However, dimensions like method of teaching (33%g;curricular
activities (51%) and school environment (30%) shibwie lowest
percent. Therefore, it can be concluded that gemgles more among

the students of Christian religion than in Hindwl &tuslims.

Majority of the students of Muslim religion perced that Gendering
Practices is occurred in the co-curricular acegti(58%) and the

school environment (48%) of secondary schools.
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Students of Hindu religion reported highest per¢é@%6) of gendering
in the method of teaching than the students of gfian (33%) and
Muslim (37%) religion.

Only 21% of the students of Muslim religion repdrtée occurrence
of gender based violence in secondary school thasetof the students
of Hindu (22%) and Christian (35%) religion.

Gendering Practices in Secondary School as Perceivby the Parents

For the Total Sample

a)

b)

The parents of secondary schools perceived thaekigpercent (41%)
of the occurrence of gendering is found in classranteraction and

school environment (39%) of the secondary schools.

Majority of the parents (73%) perceived that instianal materials
were gender sensitive. This may be due to thek lcawareness

regarding the gender bias in instructional material

Thirty eight percent of the parents of secondahosts perceived that

co-curricular activities of the schools were gerskgregated.

Gendering Practices in Secondary Schools as Percetvby Parents Based

on Subsamples

Gender

a)

There are no considerable differences in the paomef male and
female parents towards the different dimensions Gxéndering
Practices in secondary schools. However highesepérge of female
parents (40%) perceive that Gendering Practicdsuad in the co-

curricular activities of the schools than the nyzdeents (36%).
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Educational qualification

a)

Parents with below SSLC showed highest percent ehd@ring
Practices in secondary schools than the above $8t€nhts. The slight
increase in the differences between the above S8idCbelow SSLC
parents have shown in the dimensions like schoar@mment (above
= 30%, below= 41%), gender based violence (aboa8%, below=
34%) and co-curricular activities (Above = 33%, dvel= 40%) of
secondary schools. Therefore, the results showtrthkeaow educated
parents are more sensitive about the educatidmeaf ¢hildren than the

educated parents.

Locale

a)

b)

The perception of parents of rural schools showigtdst percent of

gendering in the rural schools than in the urbdoasts.

The parents of urban schools perceived that geloaeed violence is
more occurred in the urban schools than in thel rechools. This
indicated that the students from urban schools raocge prone to

gender based violence than in the rural schools.

Type of management

a)

b)

Parents of aided schools showed highest percegemdering in the
dimensions like school environment (44%), evaluatystem (34%)
and instructional materials (30%) than the paresftsgovernment
(39%, 28%, 16%) and unaided (34%, 24%, 14%) schools

Parents from unaided schools showed highest peatayegndering in
socialization (30%), classroom interaction (44%X ato-curricular

activities (49%) of the schools.
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The parents of government schools showed highestepie(35%) of
gender based violence in government schools thapdbhents of aided
(33%) and unaided (31%) schools.

Religion

a)

b)

The parents of Christian religion showed highestcgat of the
occurrence of gendering in the dimensions like a@tion process
(24%), evaluation system (34%), gender based welef@6%) and

classroom interactions (47%).

Muslim parents showed the highest percentage efottturrence of
gendering in school environment (40%) and co-culaic activities
(45%).

Parents of Hindu religion showed lowest percengefdering when
compared with the other religion. Hence it can twectuded that when
the parents of Christian religion have shown thlghést percentage of
the occurrence, the parents of Hindu religion peeceghe lowest

percent of the occurrences of gendering in secgratdrools.

Findings related to the Observation of School Praates

a)

b)

The percentage score of the observation of schoaitipes by the
investigator showed that the occurrence of GendeRmactices is

highest (65%) in the co-curricular activities otsedary schools.

The dimensions like school environment (45%), getadesed violence
(43%) and classroom interactions (47%) also shoktie occurrence

of Gendering Practices as observed by the investiga

The instructional materials of secondary schootsa&d only 20% of

the occurrence of gendering as observed by thestigator.
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The open responses from the students and paresisshbwed the
occurrence of gendering in the dimensions like waicular activities,
gender based violence, school environment and rolass

organization.

Critical Examination of the Perception of Different Stakeholders on

Gendering Practices

In order to draw conclusions regarding the GemdefPractices in

secondary schools, the results of the perceptiodiftdrent stakeholders on

gendering were cross-examined. The findings fromeséh critical

examinations are stated follows:

For the Total Sample

a)

b)

Majority of the heads (91%) and teachers (90%) weneeived that
curriculum was gender sensitive. Forty two perceit students
perceived that gendering in the instructional maker Heads (9%),
teachers (24%) and parents (27%) are of the vietvdight forms of
stereotypes are seen in the instructional mateoélthe secondary

schools.

Among all samples, the students reported highesepe (54%) of the
occurrence of Gendering Practices in the co-cuarcactivities of

secondary schools. The perception of heads antieéesa¢43%, 40%)
stand next to it. However the least percent (3&@xpressed by the

parents of secondary schools.

The highest percent (32%) of the occurrence of gebdsed violence
Is reported by parents of secondary schools thad$h€19%), and
students (22%). Therefore it can be concluded Hwahe sorts of

gender based violence are occurred in secondapoks;because the
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children share their experiences to their parehtsn theads and

teachers of the secondary schools.

Highest percentage (40%) of the teachers of secgndahools
expressed that gendering is occurred in the evedugrocess of the
schools than those of the heads (21%), studen®)(@ahd parents
(33%). Hence the teachers believe that the assassmehniques,
syllabus and questions are reinforcing Genderiragties. However,
the result from the parents (33%) stands next & pgharception of

teachers.

The highest percentage (44%) of the occurrencewndlgring in school
environment is reported from students, perceptibrheads (41%),
parents (39%) and teachers (33%) showed a sligbtedse in
percentage scores. Therefore, the data revealetl shalents
experienced some sort of gendering with relatedtie school
environment. These were mostly linked with theithbaoms, library,
transportation, availability of the school counseMost of the parents

also realized it.

Highest percentage of the students (42%) perceiliatt Gendering
Practices is occurred in the socialization prasticethe schools, 35%
of the parents also agree with it. However, the@ation of teachers
showed the lowest percentage (21%). This is becawsstly the
teachers are unknowingly perpetuates genderingtipes through
different activities such as unnecessary restnstito girls, assigning
differential tasks, discriminatory forms of punisémts, differential
form of teacher student interaction, peer intecaGtiencouragement

and giving feedback etc.
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Dimension wise Comparison of Subsamples

Some of the findings are derived after comparirggresults of various

samples with respect to different subsamples ih e@amension of Gendering

Practices in secondary schools. The findings oh elimension are stated as

follows:

School environment

a)

b)

d)

All male samples such as male heads (44%), tea¢h8%), students
(44%) and parents (40%) showed a considerablesaser in the
percentage scores of the occurrence of genderinghen school
environment than with the female (37%, 29%, 43%0B&amples.
Therefore, males perceived highest occurrence ef @&endering

Practices in school environment.

Highest occurrence (49%, 36%, 48%, 44%) of Genderactices in
the school environment is found in the aided schogbvernment
schools (33%, 42%, 41%, 39%) stand next to it, thet unaided
schools (43%, 20%, 44%, 34%) reported the lowestgntage of
gendering in school environment when compared ® résults of

different samples.

Occurrence of gendering in school environment isenfound among
the rural schools than those of the urban schaofgeeceived by heads,

teachers, students and parents of secondary schools

Different samples of Muslim religion have shown Hegt percent
(41%, 31%, 48%, 40%) in the occurrence of gendeninthe school
environment than those of the Hindu (44%, 33%, 3&%0) and
Christian (37%, 36%, 30%, 34%) religion.
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Instructional materials

a)

b)

d)

The gender wise scores of the different samplesvetoa slight
increase in the percentage scores of male samples wompared it
with those of the female samples in instructionaktermals. However,
among the sampled students, the perceptions ofiéeshadents (43%)
to male students (39%) showed an opposite trene@refdre, the
occurrence of gendering is more expressed by tHe samples than

females.

When compared the results of the different samplesaided school
(9%, 20%, 53%, 30%) showed an increase in the ceeoe of gender
stereotypes in instructional materials than unai@o, 19%, 32%,
14%) and government (0%, 29%, 40%, 16%) school Emnplowever
the least percent is noticed among the sampleswdrgment schools.
Hence it can be concluded that aided schools hawers highest
occurrence in the gender stereotyping in instraetianaterials, and
the government schools are relatively sensitiveh wegard to the

issues of gendering in instructional materials.

Gendering in the instructional material is more riduin the rural
schools than in urban schools as perceived by ¢heher (24%),
students (42%) and parents (31%) of rural schoblswever,
perception of the heads (16%) of urban schools sbaawn increase in

the percentage scores.

When compare the scores of three religions in alin@es, the
percentage scores of the Christian religion (17985252%, and 30%)
showed an increase in the percentage of gendeningstructional
materials than those of the Hindu (3%, 20%, 46%oR4nd Muslim
(12%, 29%, 38%, 30%) religion.
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Co-curricular activities

a)

b)

d)

There is no considerable difference in the avesagee of the males’
samples and female samples regarding the Genderawgices in co-
curricular activities of the schools. Hence bothlemand female
samples are agreed Gendering Practices is ocaartbd co-curricular

activities of secondary schools.

When compared the results of all samples from theegment (42%,
35%, 48% 34%) and aided schools (32%, 39%, 55%,) 36# highest
percentage of the occurrence of gendering is foaimibng the co-

curricular activities of unaided schools (43%, 484%, 49%).

The co-curricular activities in rural school showkijhest percent
(40%, 40%, 57%, and 41%) of the occurrence of gemgl¢han in the
urban schools as perceived by the heads (50%) @esact38%),
students (45%) and parents (29%) of secondary $£hoo

All samples of Muslim religion showed the highestrgentage (37%,
47%, 58%, and 45%) of the occurrence of gendermghe co-
curricular activities of the secondary schools thidwose of the
Christian (42%, 42%, 51%, and 35%) and Hindu rehgi49%, 35%,
47%, and 29%). The samples of Hindu religion showleel least

percentage of the occurrence of gendering in caetdiar activities.

Gender Based Violence

a)

When compared the percentage score of Male sampthsfemale
samples the highest occurrence of gendering isrtexgbdoy the males
(26%, 28%, and 33%) than those of the female (878/,133%)
samples. Though parents of male and female havallg@qgreed that
gender based violence occurred in secondary schobls indicates

that girls not reported their experiences to teecle heads of the
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institutions. However, the increase in the peragmtscores of parents
showed that students share their experience watlp#nents than those

of their teachers and heads.

The heads (33%), students (29%) and parents (31%aynaided
schools perceived that gender based violence ig fooind among the
unaided schools than aided (22%, 27%, 33%) andrgment (5%,
21%, 35%) schools. However, the parents of unasiéaols did not
agree with it. However, the parents (35%) of gowesnt schools
perceive that gender based violence is more foomahg the students

of government schools.

When compared the scores of the rural schools wibhn, the results
of all samples agreed that gender based violeno®ore found in the
urban (27%, 25%, 36%) schools than in rural (14%%2 32%)

schools. The anonymous and dynamic nature of thenuenvironment

lead to the increase in the gender based violenagban schools.

All samples of Christian religion (10%, 35%, 46%)owed Gender
based violence is mostly found among the Christialigion than
Muslim (24%, 21%, and 33%) and Hindu (20%, 22%, &%)
religion.

Evaluation system

a)

b)

When compared the results of male and female saiglight increase
in the occurrence of gendering in the evaluatistesy is found among
the male heads (22%), teachers (35%), students)(29f%b parents

(29%) of secondary schools than female samples.

When compare the three types of management amdngpmlples,
aided schools (26%, 42%, 37%, 34%) showed thieesigpercentage

of the increase in the occurrence of gendering hi@ évaluation
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process. Government schools showed a subtle dec(é&%, 37%,

21%, and 28%) in the gendering of the evaluati@tess.

The data from different samples indicated that éhere no
considerable differences among the scores of (@G#, 35%, 28%,
and 29%) and urban (21%, 32%, 36%, 26%) schoolardaty the
gendering of the evaluation process in secondanpdas. Therefore,
subtle form of gendering is prevailed in the evabraform of rural

and urban schools.

The samples of Christian religion (18%, 44%, 31%03 have shown
a slight increase in the percentage scores of ttwureence of
gendering in the evaluation process than the sangiflédindu (20%,
32%, 25%, and 28%) and Muslim (24%, 33%, 28%, at¥)2religion.
Therefore, among the three religions, teacherslesiis and parents of
Christian religion showed a little increase in thendering of the

evaluation of secondary schools.

Socialization process of the schools

a)

b)

The perception of teachers (24%), students (40%)anents (24%) of
males showed no considerable differences in theurcexce of
gendering in the socialization process at scholierefore, the both
genders agreed that some kind of gendering is oegtum the

socialization process of the schools.

When compare the perception of the personals ieethypes of
managements, all samples of unaided schools (18P%, 430%)
showed a slight increase in the percentage scdréne accurrence of
gendering in the socialization process of the skshddowever, the
government schools (23%, 35%, and 23%) showed tveedt

percentage of the occurrence in socialization E®ce
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C) The discriminatory practices through the socialaatprocess are
mostly occurred in the rural schools than in theawar schools as
perceived by the teachers (22%), students (43%)panehts (25%) of
rural schools. This may be due to the conservaitiide of the social
structure get reinforced through the educative gsscwithin the

schools.

d) The gendered socialization process is highest arttengll samples of
Christian religion (25%, 57%, and 24%) than Hin@1%, 42%, and
19%) and Muslim (19%, 42%, and 17%) religion. Hoawe\the least
percent of the occurrences of gendered socializagoreported by
teachers, students and parents of Muslim religibherefore, the
results conclude that Gendering Practices in daai@n is mostly

found among the Christian religion than Hindu angshins.
Conclusion

The present study made a qualitative exploration tioé
occurrence of Gendering Practices in the curricalad co-curricular
activities of Secondary schools of Kerala througlk perception of
different stakeholders (heads, teachers, students @arents) of
secondary schools. It may be concluded that tHerent stakeholders
of secondary school perceived that occurrence ofdéeng Practices is
found in the co-curricular activities of secondaghools. The finding
of the study clearly reports the occurrence of Hubtle form of
Gendering Practices in the various dimensions, asibe aspects like
gender based violence, co-curricular activitiessiaation process.
Occurrence of gendering practices in subtle formesreot completely

ignored, because it latently crept in to the whadkeicative process of
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the schools, even if it is a micro social procésbBave a deep macro

social impact up on the growth of the studentsathlygenders.

Educational Implications

The crux of any research works depends up on thestantial
contributions it has to produce in the realm ofadion. From the findings of
the research, the investigator has suggested Hosvilog implications of the

study.

. The occurrence of gendering at the various levélshe schooling
process is signs of regression in countries likddanbecause here the
public policies refuse to acknowledge the sociastauction of gender
in schools and how it impacts curriculum, pedagaigpractices, and
interaction of students and teachers. The preselitigs in India is
addressing the quantitative areas of the issuesa#dss, retention and
the equality of educational opportunities to gelsd boys, but here
nothing is focused on the micro aspects of gendemvhich is crept
into the schooling of girls and boys. Therefore,“grl-friendly
curriculum, pedagogical practices and assessmestinitpues are

needed to be implemented.”

. To curbs Gendering Practices in the curricular jicas it should be
shaped in tune with the life world of the learnercollaboration with
teachers and parents. Curricular practices shaulddted in the social
context of the girls and boys so as to ensure mgéuli learning
especially for girls who socially and culturally petience
discrimination and inequalities in terms of theenger identity. So
there is an urgent need to reform the curriculum dappting a
decentralized approach, by involving different stabddders such as

teachers, parents, community members, educatibnsdisial workers
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and researchers must provide ideas and materia¢th\ahe more close
to the life of the learner. To be responsive toeaheerging challenges
of the society girls must be learned some physgalcise in order to
protect their life by themselves. So curriculumgkdanclude subjects

like martial arts, swimming etc.

The present study explored the Gendering Pracircesirricular and
co-curricular activities of secondary schools, pleeception of different
samples revealed that co-curricular practices efstacondary schools
reinforce Gendering Practices. Therefore, educatanstake adequate
steps to eliminate discriminatory practices in theassrooms. This
necessitates a drastic shift in the attitude of likads, teachers and

other stakeholders allied with the educational aden

It is imperative to provide a self-directed modtde teachers with the
purpose of reducing the Gendering Practices inr tlodssroom
activities. This module must involve activities, ialn boost the gender
faire thinking among the learners and self-evatumtmodules for
teachers to check their own biased behavior. THeesaluation
modules must include teacher's micro interactioitb taoys and girls,

teacher's response and language.

The study provides the need for the incorporatibgemder sensitive
pedagogy at secondary school sectors so as to tnakeachers more
sensitive with the issues of gender and to develdmetter learning

environment in the schools.

The findings from the study are an eye opener tsgective teachers
in order to sensitize them the emerging issues asfdgr in their
classrooms. So they learn the procedures to praydatitatively and

gualitatively equal classroom experiences for gatgl boys. So that
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they can easily redress the issues and would b tabbuild great

confidence among boys and girls.

The result of the study provide desirable learrengironment which

ensure gender equality among the learners.

The study reveals the need for a gender sensitgagogy, which

should ensure a democratic learning environmennartiee children.

Gendering Practices among the students in the bamoaronment
provides an insight to the teachers that serioient@bn to be taken to

dealt with issues of gendering.

The perception of parents toward gendering in ttieoagls suggests
that parents must alter their stereotyped attittaleards girls, and
parents must treat their children/wards equallgsipective of their

gender.

The present study suggests that Seminars and vapgsshould be
arranged for in-service teachers, parents and astnaitors to aware
and sensitizes them on gender issues and its inguatte academic
experiences of the students. Through this, thelygeil enlightenment

about their unconscious gender bias.

The present study provides awareness to the parthiats their
stereotyped beliefs and practices regarding gemdks must be
changed. Because school is an extension of faanmig,the parents are
the potential agents for gender socialization. entheir
discriminatory practices to girls and boys stantdshie homes must be

realized and altered accordingly.

Gender based violence in the school suggests tieagitls must be

nurtured in such a way to question, respond antlecige the hidden
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patriarchal power structure embedded in the satiatture of school.
Their traditional gender role identity must be aekwith desirable
and quality education in order to empower thenresgasexual abused

in the schools.

The findings with related to the instructional miatks suggests that
even if we have achievements in the rewriting atdeoks in a gender
sensitive manner, the teachers must be trainedgbntmutransact the
instructional materials in a gender neutral mani@®.that we can
promote gender equality in classrooms and at theesame prevent
stereotyped beliefs of the teachers that have at gimpact on

children’s development of sex-role expectations.

To make instructional materials more gender semsijenerates a
reservoir of gender sensitive material. The NCER@ ather allied
institutions must contribute materials for thisee®ir so that children
can learn in a gender equitable ways; this willtunmn led to the
empowerment of girls. This will help the teachemd éextbook writers

to curtail their unconscious gender bias.

Findings related to the augmentation of Genderingctites in the
unaided schools magnetize nationwide consultatiemsschools of
religious sects. A national awareness must be g&reerelated to the
issues of gendering in schools, which are run ki biwe majority and
minority community, as the education imparted iesth schools are
critically against the true spirit of national geadf democracy and
gender equality. The uncontrolled status of suchoals, clearly
project their religious ideals and thereby injechquestionable
patriarchal power relations through the social@atprocess of the
schools. The patriarchal hegemonic power impartihgough the

educative process reinforced the Gendering Pract@med has a
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cumulative impact of girls, as such schools hadefaite agenda that
both reproduced the subordination of girls and ehiagy identity solely

in terms of a religious identity.

The study highlights the need for establishing gendlated topics at
all levels of educations generate awareness aneamgdrs It must be
introduced not as a special subject, instead iategthe content of
gender issues in all subjects. Because the inttmiuof this as a
special subject will create the learning burderchlufdren, and at the

same time it trivializes the subject into a margsection.

The evaluation system with respect to genderingnptes the idea for
the cultivation of differential aptitude. The stamdized measurement
does not accomplish the needs and aptitude ofdmbers. Therefore,
gender sensitive evaluation methods must be inteditio cater to the
needs of both genders. Variety of methods like @adl written,

subjective and objective, multiple choice and othgres must be

introduced.

Subtle forms of gendering in education generateraninequalities,

which have a cumulative influence up on the leayrahboth genders,
but it is often ignored. The differential form sdcialization practices
perpetuates differences in the punishment formadged discipline.
Differential teacher encouragement, differentiéémtion of teachers to
girls and boys, gendered nature of the feedbackceéldhe study
suggests some ways to reduce these gendering g tekfective

strategies such as taking videotape of their owasstboms and

reviews their interaction with students in the stasms.

The study provides a transformative appraisal ie turricular

practices by including critical and dialogue bagmstiagogy, which
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might provide the power to sensitize the learndrdah genders,
especially for girls to challenge and criticizediteonal stereotyped
beliefs and practices in schools and other sodsdaks, which portray
the ontological self identity of women in abusivelalerogatory ways.
This transformative approach may bring about pgsithanges in the
treatment of both genders, and it actively coumtsrahe social
influences which reproduce the conservative stgpeat gender roles

expectations.
Suggestions for Further Research

The present study made a qualitative exploratidn Gendering
Practices in the curricular and co-curricular atigg of the secondary schools
of Kerala, occurrence of the subtle form of genutgrn the various aspects
latently crept into the whole educative procesghefschools, even if it is a
micro social process, it has a deep macro socipaoinup on the growth of
the students of both genders. The investigator @gghlat the findings of the
study are reliable and generalize to wider soamtext. Since this research
attempt is as adopted a qualitative design takimgrapriate and adequate
sample and collecting data on the same issue dithteaand revalidate by
critically examining the data obtained from diffetesources. Hence it yields
a dependable and valid conclusion that can be gksedle. The findings of
the study are a clear indication of the occurresfd8endering Practices in the
schooling system, especially aspects like gendsgdaiolence, co-curricular
activities, socialization process. However, theultssreveal that there are
significant challenges, both individual and systefavels, to heads, teachers,
and parents, to counteract the solid, persistéettedf Gendering Practices in
society. These challenges further highlight the that the critical and praxis
oriented attention is required from the researcldrgarious fields in the

current area of research.
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Some of the suggestions for further researchtatecshere.

Since the study has revealed that gendering irs¢heoling process,
some of the roots for gendering are starts at htwrace a study on the

impact of gender socialization over the girls maesexplored.

The study has explored the occurrence of Gendefrartices in
secondary schools through the perception of thenparof secondary
schools. Since an urgent need to enquire abouattitede of parents

towards the role of school in society.

The study has revealed some kind of gender basgeinee in school
environment, so a serious study to be conductedhgrtie students of
secondary schools regarding the effect of sexualente on the

academic experiences of the girls in secondaryasho

A study of the preparation of gender sensitive peds and its

effectiveness on the students of secondary scletaol®e done.

The findings from the study have shown that girlaven some
hesitations to respond their abusive experienogartds their teachers
and heads, so it is imperative to conduct a studihe effectiveness of

sex or adolescent education in the secondary sshool

It would be worthwhile to conduct a study on impadt unaided

schools in forming the gender identity of the shide

The outputs of the study suggest that a criticgbraigal of the

gendering in teacher education curriculum can lmelgcted.

A serious enquiry is needed whether the girls aosrdary schools
with highest mark strive for higher studies, arsbaleed to explore the

gendered subject preferences of the girls in higddscation.

A study on the gender bias in primary school needse addressed.
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APPPENDIX — A2 (Draft English)

QUESTIONNAIRE TO HEADS ON GENDERING
PRACTICES IN SECONDARY SCHOOL

MOHAMEDUNNI ALIAS MUSTHAFA. M.N FOUSIYA. P
Assistant Professor Research Scholar
Department of Education Department of Education
University of Calicut University of Calicut
Instructions

The objective of this questionnaire is to know pexception of Heads of
schools on gendering practices in secondary schoblKerala. Therefore
knowledge of your perception regarding genderiraciices in schools is necessary.
Following pages contain a number of statementsesafES/NO Questions. Please
read each statement carefully and indicate youporeses by ticking only one
alternative that is most appropriate for you angbl&x if it is required. The
information is very crucial to the purpose for thesearch. Your answer will be
treated as strictly confidential and will be usedthe research purpose only.

PERSONAL INFORMATION

Age
Sex : Male/Female
Educational Qualification : Degree BEd / PG Med abhdve

Experience in completed years : Above 15 yearddBé5 years

Type of Management . Govt./Aided/Unaided
Locality : Rural/Urban

Religion : Hindu/Muslim/Christian
Class taught : VIII/IX/IX

Marital Status . Married/Unmarried
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[tem.

No. Yes| No

1 Do the curriculum offer equal learning opporturstitor either
gender?

5 Does the present school curriculum socialize bahdgrs for
performing their conventional familial roles?

3 Does the curriculum in different subjects have congnts tha
support gender appreciation?

4 Do you think that the school curriculum tries tapetuate the
existing gender inequality

5 Does the distinction between women’s knowledge arah’s
knowledge is deeply ingrained in the curriculum

6 Does the textbook of school perpetuate inherentigehbias by
assigning traditional roles to men and women?

. Does the textbooks assign public sphere to men rasttict
women sphere to private?

8 Does the present textbooks depict men as engihaeyer,

pilots, scientist whereas women'’s role as Nursetaacher?

Does the textbook represent males as adventuraugpiog,
9 |active whereas females as passive, kindness, palitd
submissive?

Do the present textbooks give more importance tde ntiée

10 experience than female?

11 | Does the textbook depict women as a weaker sex?

Do the subjects like Mathematics, IT, History arde8ce cater

12 the needs of both genders?

Does the textbook encourage different forms of gibn of

13
labour for men and women?

Does the present textbook reinforce the income adigp

14
between men and women?

Do the textbooks are prepared in a way to achiegeémocratic

15 principles of gender equality?

Does the learning experience in the textbooksiotgtre social

16 interaction of girls?

Do you think that boys are participating in sporsated

17 activities than girls?

18 | Do you think that girls’ show more interestsits than boys?
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ltem.
No. Yes| No
19 Does your school have arranged separate pay grimnoloys
and girls?
Do you encourage girls than boys when they equaltgiving &
20 : ) . R L
prize for their active participation in sports telh activities?
21 Does your school encourage the mixed participadiogirls and
boys in sports related activities?
22 Are both genders have given equal opportunitiggarticipate in
the chosen programs related to the sports and games
23 Are there any restrictions to both gender in pgréting in field
trips, excursions, and external visits?
o4 Are both genders given equal opportunities in protg like
Scouts & Guides, NCC and SPC?
o5 Do the students in your school report issues basedexual

harassment?

26 | Does your school provide a mechanism to presexual issues?

Do you ever notice the sexual talks among girls hogs in

21 school? Suggest measures to solve the problem?

o8 Do you think girls in your school need special caed
attention?

29 Do you ever get any complaint against teachers areotaking
classes in a lustfull ways?
Do you notice any hot sports in the school whererghis a

30 o :
possibility of gender based violence to happen?

31 Do the teachers think that gender roles and redpbtiss are
fixing in classrooms?

32 Does the teacher prefer boys than girls when setgthte leade
in their classrooms? Yes / No if yes why?

33 Did the teachers assign works like classroom clegni

preparation of tea etc. to girls than boys?

Do you think that the learning experiences in class
34 | encourage girls and boys intellectual and cognitigeelopment
equally?

Do you think that the present school system rdsttlee freedon

35 of girls than boys?

Do you believe that girls should be disciplined autbmissive
36 .

than boys in school?
37 Does the teacher highlight the disobedience o$ givkn boys in

the classrooms?
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[tem.

NoO. Yes| No

38 | Does the teacher give more feedback to boysgiks?

Do you think the teachers take adequate care tpapzethe

39 guestion paper on a gender equal basis?

Do you think that boys are naturally intelligevtiile girls must

40 work hard to succeed?

41 | Does the school uniform cater the needs of betiders?

Is the design of the school uniform sensitive te tieed and

42 comfort of both the genders?

43 Does the design of the school uniform suggest aay towards
either gender?

44 Do you think that boys are dominating in mathensatemd
science subjects?
Does the present evaluation is prepared in tuneé tlite

45 | . o :
intellectual peculiarities of girls and boys?

46 Do you think that girls show more interest in ratitn and
reading?

47 Do you believe that the teacher tends to give nynase,
criticism and feedback to boys than girls?

48 Does your school provide different seating arrangnfior girls
and boys?

49 Does your school library fulfill the interests obys and girls
equally?

50 Does the school design infrastructure offer eqoatfort level to

both the genders?

51 | Is the ratio of urinals/toilets the same for ¥and girls?

Is the restroom for girls are sensitive towardsirthreeeds?

52 (disposal of menstrual waste, privacy, cloth hooks)

53 Does the school have a female counselor to attetitet specific
requirements of girls?

54 Does the school transport system have in place unesago

ensure the safety of children in terms of GendeseBa/iolence?

55 | Do you ever notice gender disparity in quesgiaper?

Do you get any complaints from students regardnggpartiality

56 in giving marks to both genders?
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[tem.

No. Yes| No

Do you think girls are more tensed than boys durthg

57 o
examination?

Do you ever notice the differential forms of pumsnt
58 | employed by teachers to both genders when theyxenany
malpractice during the examination?

59 | Does your school provide medical care equallyitis and boys?

Is the design of the school uniform sensitive te tieeds and

60 comfort of both genders?
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APPENDIX — A3 (FINAL)

QUESTIONNAIRE TO HEADS ON GENDERING
PRACTICES IN SECONDARY SCHOOL

MOHAMEDUNNI ALIAS MUSTHAFA. M.N FOUSIYA. P
Associate Professor Research Scholar
Department of Education Department of Education
Central University of Kerala University of Calicut
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APPPENDIX — A4 (FINAL ENGLISH)

QUESTIONNAIRE TO HEADS ON GENDERING
PRACTICES IN SECONDARY SCHOOL

MOHAMEDUNNI ALIAS MUSTHAFA. M.N FOUSIYA. P
Associate Professor Research Scholar
Department of Education Department of Education
Central University of Kerala University of Calicut

Instructions

The objective of this questionnaire is to know pierception of Heads of
schools on gendering practices in secondary schoblKerala. Therefore
knowledge of your perception regarding genderiraciices in schools is necessary.
Following pages contain a number of statementsesaMES/NO Questions. Please
read each statement carefully and indicate youporeses by ticking only one
alternative that is most appropriate for you angbl&x if it is required. The
information is very crucial to the purpose for thésearch. Your answer will be
treated as strictly confidential and will be usedthe research purpose only.

PERSONAL INFORMATION

Sex . Male/Female
Type of Management . Govt./Aided/Unaided
Locality : Rural/Urban
Religion : KiwMuslim/Christian
o Yes| No
1 | Does the curriculum offer equal learning oppoittes for either
gender?

2 | Does the present school curriculum socialize lgghders fof
performing their conventional familial roles?

3 | Do the curriculums in different subjects have poments that
support gender appreciation?

U

4 | Do you think that the school curriculum triesperpetuate the
existing gender inequality

5 | Do the distinction between women’s knowledge andn’s
knowledge is deeply ingrained in the curriculum

6 | Do the textbook of school perpetuate inherentdgerbias by
assigning traditional roles of men and women?
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[tem.

No. Yes| No

7 | Do the textbooks assign public sphere to menresitict women
sphere to private?

8 | Do the present textbooks depict men as an engiteesyer,
pilots, scientist whereas women'’s role as Nursetaadher?

9 | Does the textbook represent males as adventumugping,
active whereas females as passive, kindness, palitd
submissive?

10 | Does the present textbook give more importancenale life
experience than female?

11 | Does the textbook depict women as a weaker sex?

=

12 | Do the subjects like Mathematics, IT, History écience cate
the needs of both genders?

13 | Does the textbook encourage different forms wisin of
labour for men and women?

14 | Does the present textbook reinforce the inconmgpadity
between men and women?

15 | Do the textbooks are prepared in a way to endameocratic
principles of gender equality?

16 | Does the learning experience in the textbookwice the socia
involvement of girls?

17 | Do you think that boys are participating spatgivities than
girls?

18 | Do you think that girls’ show more interestsaits than boys?

19 | Does your school have arranged separate payndrmw boys
and girls?

20 | Do you encourage girls more than boys when theyally
receiving a prize for their active participation sports -related
activities?

21 | Does your school encourages the mixed partioipatf girls and
boys in sports related activities?

22 | Are both genders have given equal opportunitiggarticipate in
the chosen programs related to the sports and games

23 | Are there any restrictions to both gender irtipigating in field
trips, excursions, and external visits?

24 | Are both genders given equal opportunities iagmms like
Scouts & Guides, NCC and SPC?

25 | Do the students in your school report issuesdas sexual
harassment?
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No. Yes| No

26 | Does your school provide a mechanism to presexal issues?

27 | Do you ever notice the sexual talks among gird boys in
school?

28 | Do you think girls in your school need speciarec and
attention?

29 | Do you ever get any complaint against teachdrs are taking
classes in a lustfull ways?

30 | Do you notice any hot spots in the school whiwere is a
possibility of gender based violence to happen?

31 | Do the teachers think that gender roles andorespilities are
fixing in classrooms?

32 | Does the teacher prefer boys than girls whescgef theleade
in their classrooms? Yes / No if yes why?

=

33 | Did the teachers assign works like classroomanthe,
preparation of tea etc. to girls than boys?

34 | Do you think that the learning experiences imasstoom
encourage girls and boys intellectual and cognitigeelopment
equally?

35 | Do you think that the present school systenricéstthe freedon
of girls than boys?

174

36 | Do you believe that girls should be disciplireetl submissive
than boys in school?

37 | Does the teacher highlight the disobediencerts than boys in
the classrooms?

38 | Does the teacher give more feedback to boysghks?

39 | Do you think the teachers take adequate carprépare the
guestion paper on a gender equal basis?

40 | Do you think that boys are naturally intelligavhile girls must
work hard to succeed?

41 | Does the school uniform cater the needs of betiders?

42 | Is the design of the school uniform sensitivethe need and
comfort of both the genders?

43 | Does the design of the school uniform suggegthéas towards
either gender?

44 | Do you think that boys are dominating in math&rsaand
science subjects?

45 | Does the present evaluation is prepared in twit the
intellectual peculiarities of girls and boys?
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No. Yes| No

46 | Do you think that girls show more interest ircitation and
reading?

47 | Do you believe that the teacher tends to giveenuraise,
criticism and feedback to boys than girls?

48 | Does your school provide different seating agesment for girls
and boys?

49 | Does your school library fulfill the interest$ lmoys and girls
equally?

50 | Does the school design infrastructure offer eqomnfort level to
both the genders?

51 | Is the ratio of urinals/toilets the same for ¥and girls?

52 | Is the restroom for girls are sensitive towattsir needs?
(disposal of menstrual waste, privacy, cloth hooks)

53 | Does the school have a female counselor tocattethe specifig
requirements of girls?

54 | Does the school transport system have in plaeasures to
ensure the safety of children in terms of GendeseBa/iolence?

55 | Do you ever notice gender disparity in quesgiaper?

56 | Do you get any complaints from students regartive partiality
in giving marks to both genders?

57 | Do you think girls are more tensed than boysingurthe
examination?

58 | Do you ever notice the differential forms of miment
employed by teachers to both genders when theyxeany
malpractice during the examination?
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APPENDIX — B1 (DRAFT Malayalam)

QUESTIONNAIRE ON TEACHERS PERCEPTION OF
GENDERING PRACTICES IN SECONDARY SCHOOL

MOHAMEDUNNI ALIAS MUSTHAFA. M.N FOUSIYA. P
Assistant Professor Research Scholar
Department of Education Department of Education
University of Calicut University of Calicut
M13G3U263BUI

CHOBOMIORI HAVEHRA] MVH)SFOLI al00)-aldCO MO  (AIAIGOMMEEBS]
enss eiloalond® (alWdMEBIAOW] MNIMWO|S &00)6BSI8 MlEBs)0s @oEl
(aI0WEBUWE @ROIVIH: MMM D  Gald3i0QILllW)HS Lld:Hio. ORI
MNINLOA]S aB@OIMY0 G2l103368BUE ®IOY ®AMIClHNMM). BGP®IGE allel @aloBy
BBUBHE @REO@ /@RI af)MM)o ailel Galo3y6BUWee aillEoW allvEle:0eMmeaBS)o
@AY 2)BBAIWIEM. BOGOO G2103JQN0 (VRLEWINS QAOWIa] MEBB)AS (al®ld:
EEMEBBUE GOAINA|S)COMENBMIEM. @IeNHs LIElen)am allaloEBu QSO 0ad
VIOV TVIGH]LN)MDIHEMAN)0  NEAUAHEMIAUWDIAMIM) QMG DalCGWIUI]
SO HW)BIOHAUMMY0 VO] M@BHHYAM).

PERSONAL INFORMATION

Name of School

Age

Sex : Male/Female

Educational Qualification : Degree BEd/PG Med and above
Experience in completed years : Above 15 years/Below 15 years
Type of Management :  Govt./Aided/Unaided

Locality :  Rural/Urban

Religion :  Hindu/Muslim/Christian

Class taught o VIHI/IX/X

Marital Status :  Married/Unmarried
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APPENDIX — B2 (DRAFT-ENGLISH)

QUESTIONNAIRE TO TEACHERS ON GENDERING
PRACTICES IN SECONDARY SCHOOLS

FOUSIYA. P
Research Scholar
Department of Education
University of Calicut

MOHAMEDUNNI ALIAS MUSTHAFA. M.N
Assistant Professor

Department of Education

University of Calicut

Instructions

The objective of this questionnaire is to know pleeception of teachers’ on
gendering practices in secondary schools of Kerdlaerefore knowledge of your
perception regarding gendering practices in schsotgeecessary. Following pages
contain a number of statements carries YES/NO @restand some open ended
guestions are also included. It needs your operlagons. Please read each
statement carefully and indicate your responsesdiing only one alternative that
is most appropriate for you and explain if it igueed. The information is very
crucial to the purpose for this research. Yourwnamswill be treated as strictly
confidential and will be used for the research psgoonly.

PERSONAL INFORMATION

Age

Sex Male/Female

Educational Qualification
Experience in completed years
Type of Management

Locality

Religion

Subject taught

Class taught

Marital Status

Degree BEd / PG Med above
Above 15 yearddvBé5 years
Govt./Aided/Unaided
Rural/Urban

:Hindu/Muslim/Christian

VINIX/IX

:‘Married/Unmarried



10.

11.

12.

13.

14.

15.

16.

17.

18.

Appendices

Does the present school curriculum socialize thlesgidents for performing
their familial roles? Yes/no if yes explain..............

Does the curriculum offer equal learning opportiesito either gender? Yes/
no

Does the curriculum in various disciplines havenponents that support
gender appreciation? Yes/no if No explain..............

Do you think that the school curriculum tries torgetuate the existing
gender inequality? Yes/no

Do you think that the present curriculum is gea@aards boys’ interests?
Yes/no if yes explain..............

Does the distinction between women’s knowledge med’s knowledge is
deeply ingrained in the curriculum? Yes/No

Do the teaching aids include charts, visuals oragenmls indicate any bias
to a specific gender? YES/NO if Yes explain ...............

Do you think that in your class girls are not atliewy seriously than
boys?Yes/No

Do you think boys are actively participating in gpoactivities than girls?
YES/NO

Do you get any training to prepare the lesson pta@ gender sensitive
manner? Yes /No

Do you provide adequate support to both gendepatticipate in classroom
interactions? YES/NO If NO explain

Do you conscious about the number of questionsgbesked to both genders
and of equality in responses received? YES/NO

Do you provide examples and activities in classcihieflects experiences
and interests of both genders? YES/NO

Does teacher ensure a fair division of responsislin between the students
of either gender? Yes / No

Do you feel pathetic when girls are not activelytiggpating in a debate than
boys? Yes / No

Do you select boys as group leader than girls wbenducting group
activities? Yes / No

Do you think some subjects are difficult to leam @irls than boys in
classrooms? Yes/No

Do you notice that girl’s excel in scientific expeaent than boys?
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Do the textbooks assign public sphere to men astlicewomen sphere to
private? Yes / No

Do the images, pictures or visuals used in theutdxtontent indicate any
bias towards a gender? Yes/No

Does the textbook encourage different forms ofsiori of labour for men
and women?

Does the present textbook reinforce the incomeadigpbetween men and
women?

Do the textbooks strengthen democratic principfegemder equality? Yes /
No

Does the learning experience in the textbooksioeskre social interaction of
girls? Yes / No

Does the textbooks are prepared in such a way toueage the learning
experiences of girls? Yes/No

Do you prepare the lesson plans and learning aida gender sensitive
manner?

Is the language used in the textbooks gender neufas / No
Do you think that boys are participating sportswiies than girls? Yes / No
Do you think that girls show more interests in nisn boys? Yes/ No

Do you encourage girls than boys when they equaltgiving a prize for
their active participation in sports related adies?

Do you permit both genders to play together whets gihow interests in
boys dominated games? Yes/No

Are there any restrictions to either gender stuslémtparticipating in field
trips, excursions, and external visits? Yes / N@s why

Are both genders given equal opportunities in re@méing programs like
Scouts & Guides, NCC? Yes/No

Do you believe that teachers should make girls lasnae maker, carers and
nurturers? Yes / No if yes why?

Do you believe that gender roles and responsislitire institutionalized?
Yes / No

Does the teacher prefer boys than girls when setet¢he leader in their
classrooms? Yes / No if yes why?

Do you think that girls must be morally upright?syleNo if yes why?
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Do you think that the learning experiences in ¢lass encourage girls and
boys intellectual and cognitive development eq®alfes / No

Do you perceive that the present school systemictssthe freedom of girls
than boys? Yes / No

Do you believe that girls are more disciplined thays in classrooms? Yes /
No

Do you encourage girls than boys when they showh hégademic
achievement? Yes / No

Does the teacher take differential punishment ® rtfisbehavior of both
genders in the classrooms? Yes/ No

Do you show more interest in giving feedback tolsgithan boys in
classroom activities? Yes / No

Do you take adequate care to prepare the questiperpn a gender equal
basis? Yes / No

Does the teacher perceive boys as naturally igeeiti while girls must work
hard to succeed? Yes / No

Do you think that boys are dominating in mathensaéind science subjects?
Yes / No

Do you think that girls have more explanation skilan boys while
evaluating answer sheets? Yes / No

Does the present evaluation is prepared in tunén wulie intellectual
peculiarities of girls and boys? Yes / No

Do you think that girls score high mark than baysaontinuous evaluation?

Do you think that girls show more interest in ratiatn and reading? Yes /
No

Do you believe that the teacher tends to give npyesse, criticism and
feedback to boys than girls? Yes/ No

Does your school provide different seating arrangetnfor girls and boys?
Yes / No

Does your school arrange separate pay ground f& &ad girls? Yes/ No

Does your school library fulfill the interests abys and girls equally? Yes/
No if no explain

Is the ratio of urinals/toilets the same for bogsd girls? Yes / No
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Is the restroom for girls are sensitive towardsirtimeeds? (disposal of
menstrual waste, privacy, cloth hooks) Yes / Nioafexplain

Does the school have a female counselor to attendthé specific
requirements of girls? Yes / No

Is the design of the school uniform sensitive ® tieed and comfort of both
the genders? Yes / No if no explain

Does the design of the school uniform in any waggest a bias towards
either gender? Yes / No

Is there any provision for peer audit and verifmatfor avoiding any
possible abuse of children in school transportafaaiiities? Yes / No

Do you ever notice any kind of gender based videammong the students?
Yes/No

Do you ever notice any form of sexual mistreatttmlents from teachers and
other staffs in schools? Yes/No

Do you think that girls are not safe in your sctrogkes/No

Do you think that the underachievement of boysoisted feminization of
teaching profession? Yes/No

Does the school provide adequate medical aids tt the specific needs of
both genders? Yes / No

Are regular session conducted by School counseldrandle and address
gender specific growing up queries and concerns?/ Yo

Does teacher encourage male interest in normaihalie-pursued studies and
vice versa? Yes / No

Did you stand more in girl's side than boys whd&ihg classes? Yes / No
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APPENDIX — B3 (FINAL Malayalam)

QUESTIONNAIRE TO TEACHERS ON
GENDERING PRACTICES IN SECONDARY

SCHOOLS
MOHAMEDUNNI ALIAS MUSTHAFA. M.N FOUSIYA. P
Associate Professor Research Scholar
Department of Education Department of Education
Central University of Kerala University of Calicut
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PERSONAL INFORMATION

Name of School

Sex : Male/Female

Experience in completed years . Above 15 years/Below 15 years
Type of Management . Govt./Aided/Unaided

Locality : Rural/Urban

Religion : Hindu/Muslim/Christian
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APPENDIX — B4 (FINAL-ENGLISH)

QUESTIONNAIRE TO TEACHERS ON GENDERING
PRACTICES IN SECONDARY SCHOOLS

MOHAMEDUNNI ALIAS MUSTHAFA. M.N FOUSIYA. P
Associate Professor Research Scholar
Department of Education Department of Education
Central University of Kerala University of Calicut
Instructions

The objective of this questionnaire is to know pleeception of teachers’ on
gendering practices in secondary schools of Kerdlaerefore knowledge of your
perception regarding gendering practices in schsotgeecessary. Following pages
contain a number of statements carries YES/NO @restand some open ended
guestions are also included. It needs your operlagons. Please read each
statement carefully and indicate your responsesdiing only one alternative that
is most appropriate for you and explain if it igueed. The information is very
crucial to the purpose for this research. Yourwnamswill be treated as strictly
confidential and will be used for the research psgoonly.

PERSONAL INFORMATION

Gender . Male/Female

Experience in completed years : Above 15 yearddBéa5 years

Type of Management . Govt./Aided/Unaided

Locality : Rural/Urban

Religion Hindu/Muslim/Christian

1. Does the present school curriculum socialize thlesgidents for performing
their familial roles? Yes/no if yes explain..............

2. Does the curriculum offer equal learning opportiesito either gender? Yes/
no

3. Does the curriculum in various disciplines have ponents that support

gender appreciation? Yes/no if No explain..............

4. Do you think that the school curriculum tries torgmtuate the existing
gender inequality? Yes/no
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Do you think that the present curriculum is gea@adards boys’ interests?
Yes/no if yes explain..............

Does the distinction between women’s knowledge aed’s knowledge is
deeply ingrained in the curriculum? Yes/No

Do the teaching aids include charts, visuals oragenmls indicate any bias
to a specific gender? YES/NO if Yes explain ...............

Do you think that in your class girls are not atliig seriously than
boys?Yes/No

Do you think boys are actively participating in gpoactivities than girls?
YES/NO

Do you get any training to prepare the lesson phaa gender sensitive
manner? Yes /No

Do you provide adequate support to both gendepatticipate in classroom
interactions? YES/NO If NO explain

Do you conscious about the number of questionsgbesked to both genders
and of equality in responses received? YES/NO

Do you provide examples and activities in classcihieflects experiences
and interests of both genders? YES/NO

Does teacher ensure a fair division of responsgislin between the students
of either gender? Yes / No

Do you feel pathetic when girls are not activelytiggpating in the debate
than boys? Yes / No

Do you select boys as group leader than girls wbenducting group
activities? Yes / No

Do you think some subjects are difficult to leam @irls than boys in
classrooms? Yes/No

Do you notice that girl's excel in scientific expaent than boys?

Do the textbooks assign public sphere to men astlicewomen sphere to
private? Yes / No

Do the images, pictures or visuals used in theutdxtontent indicate any
bias towards a gender? Yes/No

Does the textbook encourage different forms ofsion of labour for men
and women?

Does the present textbook reinforce the incomeadigpbetween men and
women?
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Do the textbooks strengthen democratic principfegemder equality? Yes/
No

Does the learning experience in the textbooksioeskre social interaction of
girls? Yes / No

Do the textbooks are prepared in such a way to wage the learning
experiences of girls? Yes/No

Do you prepare the lesson plans and learning aida gender sensitive
manner?

Is the language used in the textbooks gender neufas / No
Do you think that boys are participating sports\éies than girls? Yes / No
Do you think that girls show more interests in dnisn boys? Yes/ No

Do you encourage girls than boys when they equaltgiving a prize for
their active participation in sports related ac¢ies?

Do you permit both genders to play together whets gihow interests in
boys dominated games? Yes/No

Are there any restrictions to either gender stuslémtparticipating in field
trips, excursions, and external visits? Yes / N@s why

Are both genders given equal opportunities in regméing programs like
Scouts & Guides, NCC? Yes/No

Do you believe that teachers should make girls lasnae maker, carers and
nurturers? Yes / No if yes why?

Do you believe that gender roles and responsi#slitire institutionalized?
Yes / No

Does the teacher prefer boys than girls when setet¢he leader in their
classrooms? Yes / No if yes why?

Do you think that girls must be morally upright?syleNo if yes why?

Do you think that the learning experiences in ¢lass encourage girls and
boys intellectual and cognitive development eqalfes / No

Do you perceive that the present school systemictssthe freedom of girls
than boys? Yes / No

Do you believe that girls are more disciplined thays in classrooms? Yes /
No

Do you encourage girls than boys when they showh hégademic
achievement? Yes / No
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Does the teacher take differential punishment ®® riisbehavior of both
genders in the classrooms? Yes/ No

Do you show more interest in giving feedback tolsgithan boys in
classroom activities? Yes / No

Do you take adequate care to prepare the quessiperpn a gender equal
basis? Yes / No

Does the teacher perceive boys as naturally igeeiti while girls must work
hard to succeed? Yes / No

Do you think that boys are dominating in mathensaéind science subjects?
Yes / No

Do you think that girls have more explanation skilan boys while
evaluating answer sheets? Yes / No

Does the present evaluation is prepared in tund wulite intellectual
peculiarities of girls and boys? Yes / No

Do you think that girls score high mark than baysontinuous evaluation?

Do you think that girls show more interest in ratign and reading? Yes/
No

Do you believe that the teacher tends to give npegse, criticism and
feedback to boys than girls? Yes/ No

Does your school provide different seating arrangetinfor girls and boys?
Yes/ No

Does your school arrange separate pay ground f& @ad girls? Yes/ No

Does your school library fulfill the interests adys and girls equally? Yes/
No if no explain

Is the ratio of urinals/toilets the same for bogd girls? Yes / No

Is the restroom for girls are sensitive towardsirtireeds? (disposal of
menstrual waste, privacy, cloth hooks) Yes / Nimafexplain

Does the school have a female counselor to attendthé specific
requirements of girls? Yes / No

Is the design of the school uniform sensitive ® tieed and comfort of both
the genders? Yes / No if no explain

Does the design of the school uniform in any waggest a bias towards
either gender? Yes / No
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Is there any provision for peer audit and verifimatfor avoiding any
possible abuse of children in school transportaf@aiiities? Yes / No

Do you ever notice any kind of gender based videamoong the students?

Do you ever notice any form of sexual mistreatttmlents from teachers and
other staffs in schools?

Do you think that girls are not safe in your scltool
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APPENDIX — C1 (DRAFT-MALAYALAM)

QUESTIONNAIRE TO STUDENTS ON GENDERING
PRACTICES IN SECONDARY SCHOOLS

MOHAMEDUNNI ALIAS MUSTHAFA. M.N FOUSIYA. P
Assistant Professor Research Scholar
Department of Education Department of Education
University of Calicut University of Calicut
(O]l Yele 100 Yoy e 10)
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Sl3eO8©OGEMI (N)a] WOV GEENS)ENI0)BBM)?
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©al6MBd») SlHEBHNOUB Baldo@Na0la{leno0)EaBo?
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APPENDIX — C2 (DRAFT-ENGLISH)

QUESTIONNAIRE TO STUDENTS ON GENDERING
PRACTICES IN SECONDARY SCHOOLS

MOHAMEDUNNI ALIAS MUSTHAFA. M.N FOUSIYA. P
Assistant Professor Research Scholar
Department of Education Department of Education
University of Calicut University of Calicut
Instructions

The objective of this questionnaire is to know plegception of students’ on
gendering practices in secondary schools of Kerdlaerefore knowledge of your
perception regarding gendering practices in schsotgeecessary. Following pages
contain a number of statements carries YES/NO @restand some open ended
guestions are also included. It needs your operlagons. Please read each
statement carefully and indicate your responsékdiresponse sheet by ticking only
one alternative that is most appropriate for yod amplain if it is required. The
information is very crucial to the purpose for thésearch. Your answer will be
treated as strictly confidential and will be usedthe research purpose only.

PERSONAL INFORMATION

Gender :  Male/Female

Class o VI IXIX

Type of Management . Govt./Aided/Unaided

Locality : Rural/Urban

Religion :Hindu/Muslim/Christian

Type of Family . JBiNuclear

1. Do the teachers’ give equal weight to women expesde while taking
classes?

2. Does the teacher give more encouragement to boge tiirls when

conducting debates in classrooms?

3. Does the teacher select girls than boys as a gleager in classroom
activities?
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Does the teacher encourage boys in classroom exgets than girls?
Does the teacher encourage boys than girls inrdassactivities?

Do the teachers show any gender bias in theiruostmal strategies in
classrooms?

Does the teacher take note of gender sensitivitigeruse of language?

Are students of both genders given adequate suppormparticipate in
classroom interactions?

Does the teacher ask questions in the classrodmoy®and girls equally?

Does the teacher ensure a classroom seating ameng®e supportive
towards both the genders?

Does the teacher ensure a fair division of resylitg#s of both genders?

Does the teacher openly criticize the teachingniegr materials which do
not reflect gender sensitivity?

Does the teacher provide guidance and encouragetmesitidents of both
genders in subjects like Maths, Science, and ICT?

Does the teacher seek the help of boys than gkfdaming learning
materials?

Do the teachers attend girls than boys in classrombenactions?
Does the teacher encourage boys than girls in gil@®gussions?

Do the topics outlined in the learning material#ilfuthe needs of both
genders?

Do the textbooks depict men in jobs like Doctorgieer, Lawyer and Pilot,
and women in Nurse, Teacher?

Are boys and girls depicted in photos and illustratvith unequal frequency
and status?

Is the language used in textbooks are gender heutra

Does the learning experience in textbooks resthetsocial interaction of
girls?

Are there any topics in the textbooks that proyectnen as a weaker sex?
Do you think that boys are participating sports\éties than girls? Yes / No

Does the teacher encourage girls than boys irfestivals?
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Did your school have arranged separate pay groambldys and girls? Yes/
No

Do you think that when girls actively participagi and securing prizes in
sports than boys teachers encourage them withgquyemder bias? Yes/ No

Do both genders give equal status and role in pmifg various co-
curricular activities?

Are there any restrictions to either gender stuslémtparticipating in field
trips, excursion and external visits?

Do you ever mistreat by your peers in classrooms®No if yes explain
Do you ever hurt by any form of sexual talk?

Do you ever experiences any form of sexual mistireat your teachers and
other staffs in schools?

Does the teacher try to highlight the sexual ssondile taking classes?
Are there any secret places where you do not tikenter in schools?
Is there a mechanism to prevent sexual issuegisdhool premises?

Do you believe that teachers should make girls lasnae maker, carers and
nurturers? Yes / No if yes why?

Do you think that your teachers prefer boys thais gvhen selecting the
leader in their classrooms? Yes / No if yes why?

Does the teacher assign classroom cleaning, ptepamet tea to girls than
boys? Yes/no if yes explain

Does the teacher perpetuate that girls must bellpanaright? Yes / No if
yes why?

Do you perceive that the present school systemictssthe freedom of girls
than boys? Yes / No

Does the teacher compel girls to keep strict dis@pin the classroom than
boys? Yes / No

Does the teacher encourage boys than girls whensthew high academic
achievement? Yes / No

Does the teacher highlight the disobedience o$ githn boys in classrooms?
Yes / No

Do the teachers provide more feedback to boys tjids in classroom
activities?
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Do the words ideas illustrations and pictures aésjion papers cater to the
interest of boys than girls? Yes / No

Do the girls have a severe form of punishment thays while any kind of
malpractice is noticed during the examination h¥#2 / No

Does the teacher perceive boys as naturally igeeiti while girls must work
hard to succeed? Yes / No

Do the teachers give more marks to girls than boyisternal assessment?
Yes/ No

Do the teachers tend to give more praise and ismtidco boys than girls?
Yes/No if yes explain

Do the teachers nurture the scientific, mathemlatioa technical aptitude
more among boys than girls?

Do your school library facilities (issue, returndameference) cater the
interests of boys than girls? Yes / No if no expla

Does the school infrastructure (classroom, Varandiaircase etc) offer
equal comfort level to both the genders? Yes / No

Is the ratio of urinals/toilets the same for bogd girls? Yes / No

Is the restroom for girls are sensitive towardsirtmeeds? (Disposal of
menstrual waste, privacy, cloth hooks)? Yes /Nwiexplain

Does the school have a female counselor to attemdénder based issues of
both genders? Yes / No

Do you ever face any gender based difficulties ndigg the transportation
facilities of your school?

Is the design of the school uniform sensitive ® ieed and comfort of both
the genders? Yes / No if no explain
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APPENDIX — C3 (FINAL-MALAYALAM)

QUESTIONNAIRE ON STUDENTS' PERCEPTION OF
GENDERING PRACTICES IN SECONDARY SCHOOL

MOHAMEDUNNI ALIAS MUSTHAFA. M.N FOUSIYA. P
Assistant Professor Research Scholar
Department of Education Department of Education
University of Calicut University of Calicut
m13G3U263BUI
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APPENDIX — C4 (FINAL-ENGLISH)

QUESTIONNAIRE TO STUDENTS ON GENDERING
PRACTICES IN SECONDARY SCHOOLS

MOHAMEDUNNI ALIAS MUSTHAFA. M.N FOUSIYA. P
Associate Professor Research Scholar
Department of Education Department of Education
Central University of Kerala University of Calicut
Instructions

The objective of this questionnaire is to know therception of students’ on

Gendering Practices in secondary schools of Keralaerefore knowledge of your

perception regarding Gendering Practices in schigafecessary. Following pages
contain a number of statements carries YES/NO aurestand some open ended
guestions are also included. It needs your operlagons. Please read each
statement carefully and indicate your responsesesponse sheet by ticking only
one alternative that is most appropriate for yod amplain if it is required. The

information is very crucial to the purpose of tihesearch. Your answer will be
treated as strictly confidential and will be usedthe research purpose only.

PERSONAL INFORMATION

Gender . Male/Female

Class o IXIX

Type of Management :  Govt./Aided/Unaided

Locality : Rural/Urban

Religion Hindu/Muslim/Christian

1. Do the teachers’ give equal weight to woreeperiences while taking
classes?

2. Does the teacher give more encouragemebbys than girls when
conducting debates in classrooms?

3. Does the teacher select girls than boys g®@ap leader in classroom
activities?

4. Does the teacher encourage boys in classexperiments than girls?
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11.

12.

13.
14.
15.

16.

17.

18.
19.

20.

21.
22.

Appendices

Does the teacher encourage boys than gidassroom activities?

Do the teachers show any gender bias in ihgtiructional strategies in
classrooms?

Does the teacher take note of gender seihgit the use of language?

Are students of both genders given adegsiapgort to participate in
classroom interactions?

Does the teacher ask questions in the dassrto boys and girls
equally?

Does the teacher ensure a classroom seatiaggements supportive
towards both the genders?

Does the teacher openly criticize the teaclearning materials which
do not reflect gender sensitivity?

Does the teacher seek the help of boys dirémexplaining learning
materials?

Do the teachers attend girls than boysasscoom interactions?
Does the teacher encourage boys thanigigsoup discussions?

Do the topics outlined in the learning miate fulfill the needs of both
genders?

Do the textbooks depict men in jobs likecido, Engineer, Lawyer and
Pilot, and women in Nurse, Teacher?

Are boys and girls depicted in photos ahdtration with unequal
frequency and status?

Are the languages used in textbooks ardegaiscriminated?

Does the learning experience in textbooksint the social interaction
of girls?

Do you think that boys are participatingrép activities than girls?
Yes / No

Does the teacher encourage girls than inogds festivals?

Did your school have arranged separategpaynd for boys and girls?
Yes /No
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Do you think that when girls actively peiiiating and securing prizes
in sports than boys teachers encourage them witopgender bias?
Yes / No

Do both genders give equal status andimofgerforming various co-
curricular activities?

Are there any restrictions to either gerstedents in participating in
field trips, excursion and external visits?

Do you ever mistreat by your peers in ctz@ns? Yes/No if yes
explain

Do you ever hurt by any form of sexual tatkn your friends?

Do you ever experiences any form of sexmatreat from your
teachers and other staffsin ~ schools?

Does the teacher try to highlight the sexsiries while taking
classes?

Are there any secret places where you déikeoto enter in schools?
Is there a mechanism to prevent sexuatsssuthe school premises?

Do you believe that teachers should make gs a home maker, carer,
and nurturers? Yes / No if yes why?

Do you think that your teachers prefer bthan girls when selecting
the leader in their classrooms? Yes / No if yes?2hy

Does the teacher assign classroom cleapregaration of tea to girls
than boys? Yes/no if yes explain

Does the teacher perpetuate that girls imeigshorally upright? Yes /
No if yes why?

Do you perceive that the present schodksysestricts the freedom of
girls than boys? Yes / No

Does the teacher compel girls to keeptdligcipline in the classroom
than boys? Yes/No

Do the teachers encourage boys than giHsnwthey show high
academic achievements? Yes / No

Does the teacher highlight the misbehawbrgirls than boys in
classrooms?
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Do the teachers provide feedback more ys biwan girls in classroom
activities? Yes / No

Do the words ideas illustrations and pesunf question papers cater to
the interest of boys than girls?

Do the girls have a severe form of punighintean boys while any
kind of malpractice is noticed during the examioathall?

Does the teacher perceive boys as naturdéiligent while girls must
work hard to succeed? Yes / No

Do the teachers give more marks to girlantlboys in internal
assessment?

Do the teachers tend to give more praigk @iticism to boys than
girls? Yes/No

Does the teacher encourage boys than igirsibjects like Science,
Maths and Information Technology?

Do your school library facilities (issuesturn reference) cater the
interests of boys than girls? Yes / No if no expla

Does the school infrastructure (classrosiajrcase, and corridor)
offer equal comfort level to both the genders? Mds

Is the ratio of urinals/toilets the sameloys and girls? Yes / No

Is the restroom for girls are sensitivedads their needs? (Disposal of
menstrual waste, privacy, cloth hooks)? Yes /iNwiexplain

Does the school have a female counselattemd the gender based
issues of both genders? Yes / No

Do you ever face any gender based diffesiltregarding the
transportation facilities of your school?
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APPENDIX — D1 (DRAFT MALAYALAM)

QUESTIONNAIRE TO PARENTS ON GENDERING
PRACTICES IN SECONDARY SCHOOLS

MOHAMEDUNNI ALIAS MUSTHAFA. M.N FOUSIYA. P
Assistant Professor Research Scholar
Department of Education Department of Education
University of Calicut University of Calicut
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APPENDIX — D2 (DRAFT —ENGLISH)

QUESTIONNAIRE TO PARENTS ON GENDERING
PRACTICES IN SECONDARY SCHOOLS

MOHAMEDUNNI ALIAS MUSTHAFA. M.N FOUSIYA. P
Assistant Professor Research Scholar
Department of Education Department of Education
University of Calicut University of Calicut

Instructions

The objective of this questionnaire is to know pegception of Parents’ on
gendering practices in secondary schools of Kerdlaerefore knowledge of your
perception regarding gendering practices in schsotgeecessary. Following pages
contain a number of statements carries YES/NO @restand some open ended
guestions are also included. It needs your operlatens. Please read each
statement carefully and indicate your responsesdiing only one alternative that
is most appropriate for you and explain if it ijuged. The information is very
crucial to the purpose for this research. Yournarswill be treated as strictly
confidential and will be used for the research psgoonly.

PERSONAL INFORMATION

Sex : Male/Female

Educational Qualification . Degree BEd / PG Med above

Type of Management . Govt./Aided/Unaided

Locality : Rural/Urban

Religion - indu/Muslim/Christian

1. Do you feel that teachers consider girls as caeetaltnd home makers?

Yes/No if Yes Explain

2. Do you feel that the duties and responsibilitiessigrsed to boys and girls are
discriminatory? Yes/No

3. Do the teachers assign the task of cleaning thesmdams and premises
mostly to girls? Yes/No
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22.
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Do you feel that the current school scenario retsttie freedom of girls?
Yes/No

Does your child’s school permit the girls and baysit together? Yes/No

Does the school practices of teachers confirm hih traditional gender
discriminating practices? Yes/No if Yes Explain

Does the school inculcate the idea of upholdingenalues by girls than
boys? Yes/No

Do the teachers mostly appreciate the learningities of boys? Yes/No

Do the teachers give more opportunities to boysampared to girls for
expressing their ideas? Yes/No

Do the teachers highlight the misbehavior of dinian that of boys? Yes/No
if Yes Explain

Are the boys and girls equally welcomed in schode8/No

Do the teachers nurture the scientific, mathemiatoa technical aptitude
equally among boys and girls? Yes/No if Yes Explain

Do the questions in the question papers upholderezguality? Yes/No

Do you feel that the under achievement of boysdare to the increasing
number of female teachers in school? Yes/No

Do the teachers value the answer scripts withoytgemder discrimination?
Yes/No

Do you feel that the discipline and perseveranceyidé enable them to
succeed in exams than their counterparts? Yes/No

Do you feel that boys score higher marks in subjéike mathematics and
science than girls? Yes/No

Do you think the teachers prefer to ask questionbdys than to girls in
classroom? Yes/No

Do the teachers practice gender discriminationnduciontinuous evaluation?
Yes/No

Do you feel that girls are more stressed than kaysng examination?
Yes/No if Yes Explain

Do you think that the present evaluation systesuitable for evaluating the
abilities of both boys and girls? Yes/No

Do the teachers provide appreciation, criticism geetlback more to boys?
Yes/No
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Does the school library provide books accordinghtinterests of boys and
girls? Yes/No

Is the school building constructed giving priority the safety of girls?
Yes/No

Does the school provide toilet facilities in propon to the number of boys
and girls? Yes/No

Does the school provide resting rooms for meetiegspecial needs of girls?
Yes/No

Does the school provide resting room facility sepaly for male and female
teachers? Yes/No

Does the school provide the service of counseloresmlve the specific
problems of girls? Yes/No

Is the school uniform suitable to the physical mnatof boys and girls?
Yes/No

Do the children share the physical and mental sarasts they experience at
schools? Yes/No if yes explain and give suggestiors®lve the problem?

Do the children share the sensuous comments heamnddd at school?
Yes/No

Does the child report at home about their unpleasaperiences they had
with the teachers? Yes/No if Yes Explain

Does the school have the provision for protectimg privacy of boys and
girls? Yes/No

Is the friendship between boys and girls encouragéss/No

Do children complain about the vulgar jokes of teas in the classrooms?
Yes/No

Does the child experience mental harassment duehéo unpleasant
experiences at school? Yes/No

Do you think that the school is promoting the sbsegregation of male and
female? Yes/No

Does the school encourage critical thinking anddhbye permit to raise the
voice against gender discrimination? Yes/No

Are the images given in the textbooks mainly tHahen? Yes/No

Do you feel that there exist gender restrictionsctuldren in many aspects?
Yes/No if Yes Explain
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Do the teachers encourage girls to take up trawitipobs? Yes/No if Yes
Explain

Do you feel that the seating arrangements shoulchdde separate for boys
and girls?Yes/No

Do the teachers develop awareness regarding thiesdof boys and
girls?Yes/No

Are the learning activities in accordance with dung appropriate attitude
and deciding the future course of action of girle8¥o

Do you feel that the life experiences of males giken more importance
than that of the females in the textbook conteMessNo

Do the learning experiences provided in the textBooonfine the girls
within the four walls of their houses?Yes/No

Do the teachers encourage boys than girls in sdpawts activities?Yes/No

Do the teachers encourage both boys and girls tticipate in school arts
fest competition without discrimination? Yes/No

Do the teachers appreciate the competence ofigidports equally that of
boys? Yes/No

Do the children talk about teachers who grant pesian along with boys to
the interested girls to play games?Yes/No

Does your child’s school provide separate play gdsufor boys and girls?

Do the teachers grant permission to boys on showilegest to participate in
items like dance, bharatnatyam, mohiniyattom, e&s?Mo

Does the school authority impose more restrictimngirls in activities like
tour and educational field trips? Yes/No

Do the teachers allow the participation of studentactivities like scout,
guide, NCC and NSS without gender discriminatio®/Xo

Do the teachers allow the students to participatgbprts activities according
to their interests? Yes/No

Does the school arrange activities that foster jghysnd mental enjoyment
of boys and girls accordingly? Yes/No

Do you think that girls are more exposed to gemskares than boys? Yes/No

Do you give permission to your children for the eixparticipation in the
arts fest of the school? Yes/No

Do you give equal importance to the education dégind boys? Yes/No
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APPENDIX — D3 (FINAL MALAYALAM)

QUESTIONNAIRE ON PARENTS PERCEPTION OF
GENDERING PRACTICES IN SECONDARY SCHOOL

MOHAMEDUNNI ALIAS MUSTHAFA. M.N FOUSIYA. P
Assistant Professor Research Scholar
Department of Education Department of Education
University of Calicut University of Calicut
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APPENDIX — D4 (FINAL —ENGLISH)

QUESTIONNAIRE TO PARENTS ON GENDERING
PRACTICES IN SECONDARY SCHOOLS

MOHAMEDUNNI ALIAS MUSTHAFA. M.N FOUSIYA. P

Associate Professor Research Scholar

Department of Education Department of Education

Central University of Kerala University of Calicut
Instructions

The objective of this questionnaire is to know pegception of Parents’ on
gendering practices in secondary schools of Kerdlaerefore knowledge of your
perception regarding gendering practices in schsotgeecessary. Following pages
contain a number of statements carries YES/NO @Questand some open ended
guestions are also included. It needs your operlagons. Please read each
statement carefully and indicate your responsesdiing only one alternative that
is most appropriate for you and explain if it igueed. The information is very
crucial to the purpose for this research. Yourwnamswill be treated as strictly
confidential and will be used for the research psgonly.

PERSONAL INFORMATION

Gender : Male/Female

Educational Qualification (Parent) : Below $SLAbove SSLC
Type of Management (student) . Govt./Aided/Unaided

Locality (student’s school) : Rural/Urban

Religion (Parent) : Hindu/Muslim/Christian

1. Do you feel that teachers consider girls as caeetaltnd home makers?

Yes/No if Yes Explain?

2. Do you feel that school perpetuates differentigieduand responsibilities to
boys and girls? Yes/No

3. Do the teachers assign the task of cleaning thesmdams and premises
mostly to girls? Yes/No

4. Do you feel that the current school scenario ressttie freedom of girls?
Yes/No
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Does your child’s school permit the girls and baysit together? Yes/No

Does the school practices of teachers confirm hih traditional gender
discriminating practices? Yes/No if yes Explain

Does the school inculcate the idea of upholdingenalues by girls than
boys? Yes/No

Do the teachers mostly appreciate the academiateesi of boys? Yes/No

Do the teachers give more opportunities to boysamspared to girls for
expressing their ideas? Yes/No

Do the teachers highlight the misbehavior of dinian that of boys? Yes/No
if yes Explain

Are the boys and girls equally welcomed in schode8/No

Do the teachers nurture the scientific, mathemitoa technical aptitude
equally among boys and girls? Yes/No if yes Explain

Do the questions in the question papers upholdeyeegluality? Yes/No

Do you feel that the under achievement of boysdure to the increasing
number of females teachers in schools? Yes/No

Do the teachers value the answer scripts withoytgemder discrimination?
Yes/No

Do you feel that the discipline and perseveranceyidé enable them to
succeed in exams than their counterparts? Yes/No

Do you feel that boys score higher marks in subjéke mathematics and
science than girls? Yes/No

Do you think the teachers prefer to ask questionbdys than to girls in
classroom? Yes/No

Do the teachers practice gender discrimination ndurcontinuous and
comprehensive evaluation? Yes/No

Do you feel that girls are more stressed than hbdiysng examination?
Yes/No if yes Explain

Do you think that the present evaluation systesuitable for evaluating the
abilities of both boys and girls? Yes/No

Do the teachers provide appreciation, criticism geetlback more to boys?
Yes/No

Does the school library provide books accordinghinterests of boys and
girls? Yes/No
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Is the school building constructed giving priority the safety of girls?
Yes/No

Does the school provide toilet facilities in propon to the number of boys
and girls? Yes/No

Does the school provide resting rooms for meetiegspecial needs of girls?
Yes/No

Does the school provide resting room facility sepely for male and female
teachers? Yes/No

Does the school provide the service of counseloresmlve the specific
problems of girls? Yes/No

Is the school uniform suitable to the physical mratof boys and girls?
Yes/No

Do the children share the physical and mental sarasts they experience at
schools? Yes/No if yes Explain and give suggestiorend such problems?

Do the children share the sensuous comments heamnddd at school?
Yes/No

Does the child report at home about their unpleasaperiences they had
with the teachers? Yes/No if yes Explain

Does the school have the provision for protectimg privacy of boys and
girls? Yes/No

Is the friendship between boys and girls encouragézs/No

Do children complain about the vulgar jokes of teas in the classrooms?
Yes/No

Does the child experience mental harassment duehéo unpleasant
experiences at school? Yes/No

Do you think that the school is promoting the sbsegregation of male and
female? Yes/No

Does the school encourage critical thinking anddhbyg permit to raise the
voice against gender discrimination? Yes/No

Are the images given in the textbooks mainly tHahen? Yes/No

Do you feel that there exist gender restrictionsctuldren in many aspects?
Yes/No if yes Explain

Do the teachers encourage girls to take up trawitigpopbs? Yes/No if yes
Explain
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Do you feel that the seating arrangements shoulchdde separate for boys
and girls? Yes/No

Do the teachers develop awareness regarding thesdot boys and girls?
Yes/No

Are the learning activities in accordance with bty appropriate attitude
and deciding the future course of action of giN&3/No

Do you feel that the life experiences of males giken more importance
than that of the females in the textbook conteM&s®No

Do the learning experiences provided in the textBooonfine the girls
within the four walls of their houses? Yes/No

Do the teachers encourage boys than girls in s@pwts activities?

Do the teachers encourage both boys and girls ttiicipate in school arts
fest competition without discrimination? Yes/No

Do the teachers appreciate the competence ofigidports equally that of
boys? Yes/No

Do the children talk about teachers who grant pgsian along with boys to
the interested girls to play games? Yes/No

Does your child’s school provide separate play gdsufor boys and girls?

Do the teachers grant permission to boys on shoimilegest to participate in
items like dance, bharatnatyam, mohiniyattom, &e8/No

Does the school authority impose more restrictimngirls in activities like
tour and educational field trips? Yes/No

Do the teachers allow the participation of studentsctivities like scout,
guide, NCC and NSS without gender discriminatiom®/Xo

Do the teachers allow the students to participatgbrts activities according
to their interests? Yes/No

Does the school arrange activities that foster jghysnd mental enjoyment
of boys and girls accordingly? Yes/No
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OBSERVATION SCHEDULE

Classroom Interactions

Methods of Teaching

Instructional Materials
Co-Curricular Activities

Gender Based Violence at School
Socialization Process in School
Classroom Disciplinary Practices
Evaluation System

School Environment
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LIST OF SCHOOLS

Appendices

NS(I)'. Name of Schools Locale MaTr?/a[l)geecr)rtent
1 Rajas HSS Nileshwar, Kasaragode Urban Aided
2 CHMKS GVHSS Kottappuram, Kasaragode Rural Govt
3 GHS Kanjhirampoyil, Kasaragodu Rura| Govt
4 GHSS Beypure, Calicut Urban Govt.
5 GGVHSS Feroke, Calicut Urbar Govt
6 KEMHS Chemmad, Malappuram Rural Unaided
7 GHSS Peruvallur, Malappuram Rural Govt
8 | VPKMM HSS Puthoor Pallikkal, Rural Aided
Malalppuram
9 AL HUDA HSS Karuvankallu, Malappuram Rura Unaide
10 | MHSS Moonniyoor, Malappuram Rura Aided
11 | NIBRAS HS Alinchuvadu, Malappuram Rural Unaided
12 | PPMHSS Kottukkara, Malappuram Rural Aided
13 | PPTMYHSS Cherur, Malappuram Rural Aided
14 | Najath HSS Peruvallur, Malappuram Rural Unided
15 | St. Pauls EMHSS Thenhipalam, Malappuram Rural aidéd
16 | GMHSS CU Campus Malappuram Rural Govt
17 | GVHSS Chelari Malappuram Rura] Govt
18 | MET EMHSS Mannarkkad, Palakkad Urban Unaided
19 | GHSS Edathanattukara, Palakkad Rural Govt
20 | GHSS Kadavallur, Thrissur Rura Govt
21 | TMV HSS Perumpilavu, Thrissur Urban Aided
22 | St. Mary’s Pattom, Thiruvananthapuram Urban edlid
23 | Sarvodaya vidyalayam Nalanchira, Urban Unaided
Thiruvananthapuram




Appendices

APPENDIX G

DETAILS OF PUBLICATION

Journal: IOSR Journal of Humanities and Social Science RQSISS)
Volume 21, Issue 3, Ver. 4 (March 2016), pp 1B- 2
e-ISSN: 2347-5374, p-ISSN: 2347-9493

Doi: 10.9790/0837-2103041922

Authors: Fousiya P., Research Scholar, Department of Eumcat
University of Calicut.

Dr. M. N. Mohamedunni Alias Musthafa, Associate féssor,
Department of Education, Central University of Kara

Title: Gender Bias in School Curriculum curbs girls’ earr
aspirations

Keywords: Carrier aspirations, Gender bias, Gendered Pes;tiGender
Stereotypes, Gender Socialization, Hidden curritulu



